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Editorial 
 
 

 We feel honored to publish 8th volume of 'The Journal of Aadikavi', a 
research focused peer reviewed journal. It has now, been a wonderful juncture for 
sharing research, professional ideas and experiences, and reveal academic capabilities 
of experts and scholars of assorted background. Research and publication are regarded 
as two major indicators in global academia; accordingly, Aadikavi Bhanubhakta 
Campus, a QAA Certified Institution by UGC, Nepal has continuous efforts to this kind 
of professional allied endeavors. 
 

  AB Campus conducts diverse academic activities like: seminar, workshop, 
training, interaction, meeting, and paper presentation to prop up and boost up the 
professionalism of faculty members persistently. Publication of a journal in an 
educational organization is a collective venture, professional enterprise and academic 
excellence, which widens the horizon, knowledge and expertise of faculty members. 
Purely an academic journal, this volume includes research based articles from varied 
disciplines: Nepali language and literature, English language and literature, Education, 
Management, Economics, Science and technology which enacts the readers with 
magnificent writings in the fields. In this volume, we bring you a glimpse of the 
creation of different professionals which capture the vibrant colors of articles with 
marvelous diversity. The discovery of knowledge, research articles of experts and 
scholars included in this volume, might change personal and social mindset, motivate 
for the recreation, and energize for the scholarly contribution to its readers. We believe 
it serves as a source of knowledge and inspiration for the researchers and researched in 
academic circle, and encourage the readers from the views and ideas expressed in the 
articles.  
 

 Finally, we sincerely thank to all the scholars for their true academic and 
professional excellencies and contributing marvelous articles, esteemed reviewers for 
sincere reading and scholarly comments, and members of editorial board for their 
untiring efforts and contribution.  Moreover, we extend our gratitude to Campus 
Management Committee, Administration, Departments, Committees and concerned 
stakeholders for their vibrant accumulation to publish this manuscript. Thank you all 
for being its part and parcel.  
 

 Despite our rigorous efforts, we cordially welcome the constructive comments 
and suggestions for the shortcomings occurred in this volume. 
 
Happy Readings! 
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cfw'lgs g]kfnL syfsf k|d'v wf/f / df]8x¿ 
 

O{Zj/rGb| jfUn], lkPr=8L=* 
n]v;f/ 

 

lj=;+= !*@& b]lv !((@ ;Ddsf] nueu !^% jif{sf] k[i7e"ld kfPsf] g]kfnL syfn] zf/bfb]lv 
cfw'lgstf k|fKt ub{5 . clwsf+z g]kfnL ;flxTosf ljåfg\ ;dfnf]rsx¿n] g]kfnL syfdf cfw'lgs 
sfn u'¿k|;fb d}gfnLsf] gf;f] syfaf6 ;'¿ ePsf] s'/f :jLsf/]sf] kfOG5 . cfbz{lt/ pGd'v eP 
klg k"jL{o syf k/Dk/fnfO{ k5\ofP/ ljwfut ;r]ttfsf] ;fy n]lvPsf], kl/k'i6 syfgs / ;fdflhs 
oyfy{k/s ljifoj:t'nfO{ clËsf/ u/]sf] …zf/bfÚ df k|sflzt gf;f] -!((@_ k|yd cfw'lgs syf 
:jLsf/ u/L u'¿k|;fb d}gfnLnfO{ g} cfw'lgs g]kfnL syfsf] ;"qwf/sf] ¿kdf lng ;lsG5 .  
o;kl5 g]kfnL syfsf] Oltxf;df klxnf] / bf];|f] r/0fcGtu{t oyfy{jfbL wf/fsf ;fy} ljleGg 
pkwf/fx¿ / ljljw cGowf/ / df]8x¿ b]lvP . oyfy{jfbL wf/f cGtu{t cfbzf]{Gd'v ;fdflhs 
oyfy{jfbL wf/f, dgf]j}1flgs oyfy{jfbL wf/f, cfnf]rgfTds oyfy{jfbL wf/fx¿ b]lvPsf] kfOG5 . 
;fy} :jR5GbtfjfbL wf/f ;dfhjfbL oyfy{jfbL wf/f jf k|ultjfbL wf/f, k|of]ujfbL wf/f / ljleGg 
cfGbf]ngx¿ ;d]t b]vfk/]sf] kfOG5 . ltg} wf/f / cfGbf]ngx¿ dfkm{t\ syfsf/x¿n] ljleGg k|j[lQ / 
ljz]iftfx¿ ePsf syfx¿ l;h{gf ub}{ cfPsf] b]lvG5 .  
 

ljz]if zAbfjnL M ;dfhjfbL, oyfy{jfb, k|of]ujfbL, csyf, nLnfn]vg .  
 

ljifok|j]z 
 

 lj=;+= !((@ ;fndf u'¿k|;fb d}gfnLsf] gf;f] syf k|sfzg ePkl5 g]kfnL syfdf 
cfw'lgstf lelqPsf] xf] . d}gfnLsf] pQm gf;f] syf;Fu g]kfnL syfn] dfWolds sfnLg k|j[lQ TofUb} 
ljz'4 uB efiffsf] k|of]u, j:t'k/stfsf] yfngL, cdfgjLo tTTjx¿sf] alxisf/, af}l4s hfu/0fsf] 
;'¿af6 ;+/rgfut kl/k'i6tf h:tf ljljw k|j[lQsf] ;fy cfw'lgs sfndf k|j]z u/]sf] kfOG5 . ctM 
lj=;+= !((@ b]lv xfn;Ddsf] ;dofjlwnfO{ g]kfnL syfsf] cfw'lgs sfn dflgG5 . xfn;Dd cfpFbf 
cfw'lgs g]kfnL syfn] vf;u/L ljleGg r/0fdf ljleGg wf/fx¿ b]vfk/]sf] kfOG5 . t;y{ cfw'lgs 
g]kfnL syfsf wf/f / pQmwf/fcGtu{t syf l;h{gf ug]{ k|d'v syfsf/x¿sf af/]df o; ;dLIffTds 
n]vdf rrf{ ul/Psf] 5 .  
 

cWoogsf] p2]Zo 
 

 k|:t't n]vdf cfw'lgs g]kfnL syfsf If]qdf b]vf k/]sf k|d'v wf/f tyf df]8x¿sf] ;ª\lIfKt 
¿kdf ;dLIffTds ljZn]if0f ug]{ p2]Zo /flvPsf] 5 .  
 

cWoog ljlw 
 k|:t'\t cg';GwfgfTds ;dLIffTds n]vdf låtLo ;|f]tsf ;fdu|Lx¿sf] k|of]u ul/Psf] 5 . 

*;xk|fWofks, cflbslj efg'eQm SofDk;, tgx'F 
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t;y{ o;df k':tsfnoLo ljlwnfO{ cjnDag ul/Psf] 5 .o; ;Gbe{df cfw'lgs g]kfnL syfdf k|d'v  
wf/f tyf df]8x¿sf] ;dLIff ug{] qmddf ljleGg ljåfg\ ;dfnf]rsx¿sf ljrf/ ljdz{ tyf k':ts 
kqklqsfdf k|sflzt /rgfx¿nfO{ ;d]t d'Vo ;Gbe{ ;fdu|L dfg]/ cWoog ul/Psf] 5 .  
 

cfw'lgs g]kfnL syfsf k|d'v wf/f 
 

 g]kfnL syfsf If]qdf dfWoldssfnLg efj's cfbz{jfbL k|j[lQsf] k"0f{ kl/Tofu u/L g]kfnL 
;fdflhs hghLjg / kl/j]znfO{ cfTd;ft ug]{, gofF d"No / dfGotf k|bfg ug]{ k|j[lQ ;fdflhs 
oyfy{jfbL syfx¿sf] k|:t'lt;Fu} cfw'lgs sfnsf] ;'¿jft ePsf] kfOG5 . …g]kfnL syfsf] If]qdf 
;j{k|yd cfw'lgstf leq\ofpg] sfdsf] yfngL lj=;+= !((! sf7df8f}+Faf6 k|sflzt …zf/bfÚ dfl;s 
klqsfnfO{ lbg ;lsG5Ú -9'+u]n / bfxfn, @)%& M !*_ . …lj=;+= !((@ h]7sf] …zf/bfÚ klqsfdf 
k|sflzt u'¿k|;fb d}gfnLsf] …gf;f]Ú syfaf6 g]kfnL syfdf cfw'lgs sfnsf] cf/De ePsf] dflgG5Ú 
-e08f/L / cGo, @)&! M @(_ . gf;f] syfaf6 g]kfnL syfdf ;+/rgfTds kl/k'i6tf z'4 uBfTds 
k|:t'lt, gjLg lzNo / ;d;fdlos ;d:ofsf] oyfy{ / k|:t'lt ug]{ k/Dk/fsf yfngL ePsf] kfOG5 . 
gf;f] syf k|sflzt ePkl5 cfh;Dd cfw'lgs g]kfnL syfsf] n]vg sfo{ lg/Gt/ ¿kdf cufl8 
a9]sf] b]lvG5 . o; qmddf cfw'lgs g]kfnL syfsf] Oltxf;df jt{dfg sfndf ljleGg wf/f jf 
df]8x¿ b]lvPsf 5g\ . ljleGg k|j[lQsf k|d'v wf/f jf df]8x¿sf] ;ª\lIfKt kl/ro tn k|:t't  
ul/G5 M 
 

oyfy{jfbL wf/f 
 

 cfw'lgs g]kfnL syfsf] Oltxf;df oyfy{jfbL wf/fnfO{ ;flxlTos k[i7e"ldaf6 x]bf{ o; 
wf/fnfO{ ;an ¿kdf clw a9fpg] sfo{df ljleGg kqklqsf, ;ª\3;+:yf, kfZrfTo ;flxTosf] k|efj 
/ k|]/0ff, 8flj{g, dfS;{ / k|mfo8sf lrGtg k4ltsf] cg'k|]/0ff, tTsfnLg g]kfnL ;dfhdf b]lvPsf 
;fdflhs, /fhg}lts, cfly{s, ;+f:s[lts kl/jt{g, z}lIfs r]tgf / hfu¿ktf cflbsf] dxTjk"0f{ 
e"ldsf /x]sf] kfOG5 . ;fy} cGo k|d'v sf/s tTjx¿df ;flxTosf] ;+:yfut ljsf; x]t' g]kfnleq / 
aflx/ ljleGg ;ª\3;+:yfx¿ :yflkt x'gfsf] kl/0ffd:j¿k syf ljwfdf ljz]if ¿lr / cfsif{0f j[l4 
x'g', oy]i6 dfqfdf syf;ª\u|xx¿ k|sflzt x'g'n] syf k/Dk/fdf ;antf cfpg', syf ;dfnf]rgfsf] 
kl/kf6Låf/f syfsf/x¿sf] l;h{gzLn Ifdtfdf qmdzM j[l4 x'Fb} hfg', @))& ;fnsf] qmflGtkl5 
k|ultzLn cfGbf]ngn] ult lng', ljZjk|l;4 syfsf/sf ;fy} 1fglj1fgsf If]qdf cfPsf dxTjk"0f{ 
ljrf/x¿sf] k|efj g]kfnL syfsf/x¿df :ki6;Fu b]lvg' cflb klg lgs} dxTjk"0f{ dflgG5g\ . 
vf;u/L P]ltxfl;s k|;Ëdf eGg] xf] eg] …g]kfnL syfdf cfw'lgstf eg]/ h'g d"NonfO{ cl3 ;fl/G5, 
jf:tjdf Tof] xf] oyfy{jfbÚ ->]i7, @)%$M!(_ . o; d"Nosf] cljef{jåf/f g]kfnL syfdf d'Vo u/]/ 
b'O{ gofF cjwf/0ffTds ¿kfs[lt (Conceptual Framework) ;+:yfut ¿kn] :yflkt ePM tL x'g\ 
…syfs[lt / oyfy{ hLjgaLr lgs6 ;DaGwsf] :yfkgf / csf]{ xf] syfs[ltsf] snfTds 
pknlAw:j¿k ;+/rgfTds kl/k'i6tf / ¿kljGof;ut k"0f{tfsf] aLrdf cfjZos -plrt_ ;Gt'ng 
x'g'kb{5Ú ->]i7, @)%$M!(_ . o;k|sf/ cfw'lgs g]kfnL syf k/Dk/fdf oyfy{jfbL wf/fcGtu{tsf 
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syfs[ltx¿df oyfy{ hLjgsf] cÍg ubf{ snfTds Pjd\ ;+/rgfTds kl/k'i6tfnfO{ klg ljz]if Vofn 
ul/Psf] kfOG5 . 
 cfw'lgs g]kfnL syfsf] oyfy{jfbL wf/fcGtu{t cfbzf]{Gd'v ;fdflhs oyfy{, ;dflhs 
oyfy{, cfnf]rgfTds oyfy{, ;dfhjfbL oyfy{ jf k|ultjfbL k|j[lQsf ;fy} cGo k|s[tjfbL, 
P]ltxfl;s, kf}/fl0fs, xf:oJoª\UofTdstf h:tf k|j[lQx¿ klg ;dflxt eP/ cfPsf] kfOG5 . s'g} 
lglZrt sfnv08df s'g} vf; wf/f jf k|j[lQn] syfn]vgnfO{ k|ltlglwTj u/] klg ;a} wf/f s'g} g 
s'g} lsl;dn] xfn;Dd lqmofzLn /x]s} b]lvG5g\ . oyfy{jfbL wf/fcGtu{t kg]{ cfbzf]{Gd'v ;fdflhs 
oyfy{jfbL wf/f, ;fdflhs oyfy{jfbL wf/f, dgf]j}1flgs oyfy{jfbL wf/f, cfnf]rgfTds oyfy{jfbL 
wf/f, ;dfhjfbL oyfy{jfb jf k|ultjfbL wf/fsf ;fy} cGo :jR5GbtfjfbL wf/f / k|of]ujfbL wf/fsf] 
;ª\lIfKt rrf{ tn ul/G5 . 
 

cfbzf]{Gd'v ;fdflhs oyfy{jfbL wf/f 
 

 ;fdflhs ljifoj:t' lnP/ gLltd"ns ;Gb]z lbg] k|j[lQ tyf ;fdflhs oyfy{nfO{ l6kL 
cfbz{jfbL sf]0faf6 snfTds ¿k lbg] cfbz{jfbf]Gd'v k|j[lQ o:tf syfx¿df kfOG5 . cfbz{jfbL 
hLjgb[li6 / oyfy{jfbL snf k|of]u u/]/ n]lvPsf syfx¿df cfbzf]{Gd'v ;fdflhs oyfy{jfbL k|j[lQ 
kfOG5 . …p2]Zosf] ¿kdf cfbz{sf] :yfkgf ug'{ t/ lrq0fsf] k4ltrflxF oyfy{jfbL x'g' o:tf 
syfx¿sf] ljz]iftf xf] / o; vfnsf syf n]vgsf] yfngL u'¿k|;fb d}gfnL / pgsf] gf;f] syfaf6 
ePsf] dflgG5Ú -zdf{, @)%*M@#(_ . o; wf/fcGtu{t /x]/ syf n]Vg] cGo syfsf/x¿df afns[i0f 
;d, uËfljqmd l;hfklt, ¿b|/fh kf08], k"0f{bf; >]i7, xl/s[i0f >]i7, lht]Gb|axfb'/ zfx, e'jg]Zj/ 
zdf{, dfof 7s'/L, k'is/ zdz]/, x[borGb|l;+x k|wfg cflb x'g\ .  
 o;} wf/fcGtu{t …k'/f0f / Oltxf;sf ;|f]t / ;fdu|LnfO{ cfbzf]{Gd'v oyfy{df hf]/hfd u/]/ 
b]vfpg] syfsf/x¿df ab/Lgfy e§/fO{, nlnthª l;hfklt, xl/eQm s6'jfn cflb x'g\ / logsf 
s]xL syfdf o:tf] k|j[lQ kfOG5Ú -;'j]bL, @)%&M$)_ . 
 

;fdflhs oyfy{jfbL wf/f 
 

 ;fdflhs hghLjgsf] oyfy{ k|:t'lt kfOg] syfx¿ o; wf/fleq kb{5g\ . ;fdflhs 
oyfy{jfbL wf/0ffn] ;dfhnfO{ ;flxTo ;[hgfsf] vf; sf/s :jLsf5{ . o; wf/0ffcg';f/ ;flxTo 
sNkgfsf] km'Ssf v]n geP/ ;dsfnLg /Lltl/jfh / rfnrngsf] k|ltlnlk dflgG5 . o;df 
;dfhsf] ;txL ¿ksf] lg/LIf0f dfq xf]Og, cfGtl/s oyfy{sf] cGj]if0f / ljZn]if0f klg kfOG5 . 
OlGb|ou|fXo / nf}lss ;+;f/nfO{ g} ;To 7fGg] ;fdflhs oyfy{jfb j:t'k/s / cfw'lgs hLjgb[li6  
xf] . OlGb|oaf6 k|fKt 1fgnfO{ dxTj lbg] / dfG5]nfO{ dfG5]s} ¿kdf lrq0f ug]{ x'Fbf o;n] 
jf:tljstfdf ljZjf; u5{ . ;dfhsf] lrq0f ubf{ o;n] ;fdfGotM lgDgjuL{o hghLjgsf] :jLs[t 
oyfy{ / s6';TonfO{ k|fyldstf lbG5 . j}1flgs ;TonfO{ lz/f]wfo{ ub}{ o;n] ;'b"/ ufpFn] hLjgsf] 
;+:sf/ k|:t't u/L hLjgsf] cGj]if0f u5{ / k|To]s lbg 36\g] ;fdfGo 36gfdf klg gofF kgsf] 
cg'e"lt u/fpF5 . :yfgLo af]nLrfnL / /xg;xgsf] k|:t'lt :jfefljs ¿kdf x'G5 . o; wf/fdf /xL 
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;fdflhs oyfy{sf syf n]Vg] syfsf/x¿df k'is/ zdz]/, /d]z ljsn, nIdLk|;fb b]jsf]6f, 
bf}ntljqmd lji6, eLdlglw ltjf/L, b]js'df/L yfkf, k/z'k|wfg, dg'a|fhfsL, n}gl;+x jfª\b]n, 
dft[sfk|;fb sf]O/fnf, afns[i0f kf]v/]n, s]zj/fh lk8fnL, cR5f /fO{ æ/l;sÆ, d'/f/L clwsf/L, 
O{Zj/ jNne, xl/k|;fb uf]vf{ æ/fO{Æ, ;f]dWjh lji6, ;fg' nfdf, dbgdl0f bLlIft, ljBfb]jL bLlIft, 
xl/z adhg, ch'{g lg/f}nf, kL6/ h]=sfy{s, lji0f'nfn pkfWofo cflb x'g\ . 
 

 ;fdflhs oyfy{jfbL wf/fcGt{ut g} k|s[tjfbL oyfy{ k|j[lQnfO{ cfTd;ft\ ug]{ syfsf/x¿ 
klg b]lvG5g\ . logLx¿df ljZj]Zj/k|;fb sf]O/fnf, ejfgL leIf', kfl/hft, k/z' k|wfg, dg'a|fhfsL 
d'Vo dflgG5g\ . …tYofÍ j0f{g, gUg of}g lrq0f, b}lgs hLjgsf] j[tfGt, cf~rlnstf cflb pSt 
k|s[tjfbL syfsf/x¿sf] d"n k|j[lQ ag]sf] b]lvG5 -a/fn / l3ld/], @)%&M!@_ . To;}u/L …cfkm" / 
cfˆgf] ;dfh tyf hghLjgn] ef]u]sf kl/j]zdf b]lvPsf lj;Ëlt / ljs[ltnfO{ syf agfP/ k|:t't 
ug]{ xf:oJoª\UofTds syfsf/x¿df s[i0fk|;fb rfkfufO{+, s]zj/fh lk8fnL, k|]d yfkf, Clif Pd\= 
;'Aaf cflb k|d'v dflgG5g\Ú -;'j]bL, @)%&M$!_ . 
 

 o;/L k|s[tjfbL oyfy{ / xf:oJoª\Uo oyfy{nfO{ cfTd;ft\ u/L syf n]Vg] syfsf/x¿ klg 
;fdflhs oyfy{jfbL wf/fcGtu{t g} kb{5g\ . 
 

dgf]j}1flgs oyfy{jfbL wf/f 
 

 of}g dgf]ljZn]if0ffTds, ;fdflhs dgf]ljZn]if0ffTds / afn dgf]ljZn]if0ffTds syfx¿ o; 
wf/fcGtu{t kb{5g\ . …syfsf/ ljZj]Zj/k|;fb sf]O/fnfsf] zf/bfdf k|sflzt rGb|jbgL -!((@_ 
syfaf6 dgf]j}1flgs oyfy{jfbL syf wf/f k|f/Ed ePsf] xf]Ú -zdf{, @)%*M @#(_ . ;fdflhs 
oyfy{sf] ;fk]Iftfdf kfqx¿sf] cfGtl/s oyfy{sf] k|s6Ls/0f ug]{ k|j[lQ g} o; wf/fsf] d'Vo ljz]iftf 
xf] . d"ntM k|mfo8 / To;kl5sf P8n/ / o'Ë cflb dgf]j}1flgsx¿sf] l;4fGtaf6 cg'k|]l/t of] wf/f 
;fdflhs oyfy{jfb;Fu;Fu} k|f/De ePsf] xf] . o;df k|mfo8jfbsf] cg'udg:j¿k of}gnfO{ g} d'Vo 
ljifoj:t' agfP/ o;sf ljljw kIfx¿sf] pb\3f6g ul/G5 . s'g} klg JolQm afx\o ¿kdf h:tf] 
cj:yfdf b]lvG5 oyfy{df To:tf] x'Fb}g . cfGtl/s ¿kdf p;sf dgleq ljleGg cfsf+Iff / OR5fx¿ 
x'G5g\ t/ ljleGg ;fdflhs aGwgx¿n] ubf{ To:tf Pif0ffx¿nfO{ bdg u/]/ afx\o ¿kdf cfk"mnfO{ 
;dfh;fk]If agfPsf] x'G5 tfklg p;leqsf tL bldt Pif0ffx¿n] cr]tg ¿kdf x'08/L dRrfO/x]sf 
x'G5g\ . To;sf/0f oyfy{df dfG5]sf] ;xL klxrfg p;sf] cfGtl/s w/ftnsf] ljZn]if0faf6 x'g;S5 
eGg] wf/0ffaf6 cg'k|fl0ft x'Fb} sf]O/fnfn] o; wf/fcGtu{t ;zSt ¿kdf snd rnfPsf x'g\ . o; 
wf/fcGtu{t syf n]Vg] cGo syfsf/x¿ ejfgL leIf', uf]ljGbaxfb'/ uf]7fn], ljho dNn, kf]if0f 
kf08], k|]df zfx, tfl/0fLk|;fb sf]O/fnf, s'df/ 1jfnL, k'is/ nf]xgL, b]js'df/L yfkf, dbgdl0f 
bLlIft, df]xg/fh zdf{, /d]z ljsn cflb d'Vo x'g\ .  
 

 dgf]j}1flgs oyfy{jfbL wf/fcGtu{t of}g dgf]ljZn]if0f, ;fdflhs dgf]ljZn]if0f / afn 
dgf]ljZn]if0f h:tf k|j[lQtkm{ Wofg s]lGb|t u/L syf n]lvPsf] kfOG5 . logdf vf;u/L afnssf]  

dfgl;s w/ftnnfO{ pbfË kf/L of}g]t/ tyf afn dgf]lj1fg tkm{ rf;f] b]vfpg] syfsf/x¿df 
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afns[i0f ;d, u'¿k|;fb d}gfnL, ejfgL leIf', uf]ljGbaxfb'/ uf]7fn], /d]z ljsn, b]js'df/L yfkf 
cflb k|d'v dflgG5g\ . 
 

cfnf]rgfTds oyfy{jfbL wf/f 
 

 /fhg}lts cl:y/tfn] NofPsf ljs/fn lj;ËltnfO{ clg cfly{s / g}lts Jolerf/sf 
ljs[ltnfO{ o; wf/fsf syfx¿n] k|:t't u/]sf x'G5g\ . syfsf] snfkIfdf ;'Gb/tf cfpg g;s] klg 
hLjgsf Jofks ;Í6nfO{ cfnf]rgfTds oyfy{jfbL 9Ën] o; wf/fsf syfx¿df :yfg lbOPsf]  
x'G5 . …oBlk logLx¿ ;dfhjfbL oyfy{jfblt/sf] k|of;df eg] cToGt sdhf]/ g} b]lvPsf x'G5g\Ú  
-;'j]bL, @)%&M$)_ . ;dfhdf b]lvPsf s'/Llt, zf]if0f / cGo lj;Ët tTjx¿nfO{ cf}NofP/ ltgsf] 
lj/f]w ug]{ tyf ltgnfO{ ;'wfg'{kg]{ cfsf+Iff /fVg] syfx¿ o; wf/fcGtu{t kb{5g\ . …;dfhsf zf]if0f, 
bdg, pTkL8g / cGofosf cg]std\ kIfx¿af6 u|l;t ;dfhjfbL oyfy{jfbL d"Nosf] cjz]ifnfO{ 
;+/If0f ug]{ k|of;d} cfnf]rgfTds oyfy{jfbsf] hGd ePsf] xf]Ú -;'j]bL, @)%&M!(&_ . t/ ;dfhjfbL 
oyfy{jfbL ljrf/wf/fk|lt k|lta4tf hgfpg g;s]sf / oyfl:yltnfO{ klg cfnf]rgf gu/L a:g 
g;Sg] vfnsf syfsf/x¿ o; wf/fcGtu{t kb{5g\ . …g]kfnL syf k/Dk/fdf ;dfhjfbL oyfy{jfb jf 
k|ultjfbL n]vgsf] cj:yfnfO{ k"jf{/De k|bfg ug{ Pj+ k[i7e"lddf /x]/ d2t ug]{ cfnf]rgfTds 
oyfy{jfbL syfn]vgsf] k/Dk/fnfO{ pTs[i6tf k|bfg ug]{ syfsf/ /d]z ljsn x'g\Ú -;'j]bL, 
@)%&M!($_ . …sYo / ¿ksf] ;'Gb/ clg snfTds ;+of]hgåf/f ju{lje]b b]vfpg] /0fgLlt g} /d]z 
ljsnsf] d"n k|j[lQ xf] / o; cy{df pgL pTs[i6 cfnf]rgfTds oyfy{jfbL syfsf/ l;4 x'G5g\Ú  
-a/fn, @)%*M@%_ . ;d:ofsf] k|efjsf/L lrq0f dfq lbg], ;dfwfgsf] dfu{ rogsf] lhDdf 
kf7snfO{ g} lbg] cfnf]rgfTds k|j[lQsf] afx'Notf g} o; wf/fsf syfsf/x¿df kfOG5 . ljsnafx]s 
o; wf/fsf cGo syfsf/x¿df x[borGb|l;+x k|wfg, k"0f{k|;fb a|fXd0f, cR5f /fO{ æ/l;sÆ, s[i0frGb|, 
dfwjnfn sdf{rfo{, uf]ljGb nf]xgL, sflhdfg sGbª\jf, afns[i0f kf]v/]n, tf/fgfy zdf{, jL/]Gb| 
vh'nL, r"8fdl0f /]UdL, sf]z/fh /]UdL, s[i0fk|;fb ;j{xf/f, o'4k|;fb ld> cflb x'g\ .  
 

 ;dsfnLg ;Gbe{df xfn;fnsf cfnf]rgfTds oyfy{jfbL syfsf/x¿df ;gt /]UdL, 
t]hk|sfz >]i7, uf]ljGb lu/L æk|]/0ffÆ, d~h' ltjf/L æsfFr'nLÆ, z}n]Gb| ;fsf/, gu]Gb|/fh zdf{, s'df/ 
1jfnL, t'n;L e§/fO{, clgtf t'nfw/, efuL/yL >]i7, lx/0os'df/L kf7s, dg'a|fhfsL, efpkGyL, 
uf]/vaxfb'/ l;+x, dw'jg kf}8]n, uf]kfn k/fh'nL, lszf]/ kxf8L, ;Gtf]if e§/fO{, zÍ/s'df/ >]i7, s[i0f 
k|;fO{, w|'j ;fksf]6f, h}g]Gb| hLjg, ljZjDe/ r~rn, cf]ddl0f zdf{, s]bf/ cdfTo, dfof 7s'/L, 
df]xg/fh zdf{, hubLz l3ld/], OGb|s'df/ >]i7 æ;l/t\Æ, xl/ clwsf/L, clj/n :yflkt, s[i0f uf}td, 
dfwj e8f/L, w|'j dlwsdL{, jgdfnL lg/fsf/, cd/ zfx, /Tg sf]h", cz]if dNn, nj ufpFn], gs'n 
l;njfn, xl/x/ kf}8]n, dx]z k|;fO{, OlGb/f k|;fO{ cflb x'g\ . oL syfsf/x¿df cfnf]rgfTds 
oyfy{jfbL k|j[lQ ;fdflhs oyfy{;fu} ;dflxt eP/ cfPsf] kfOG5 .  
 

;dfhjfbL oyfy{jfb jf k|ultjfbL wf/f 
 ;dfhjfbL oyfy{jfbL syf wf/fsf] k[i7e"ld @))& ;fn k"j{ g} tof/ eP klg o;sf] ljsf; 
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eg] k|hftGqsf] pGd'Qm jftfj/0fdf ePsf] xf] . dfS;{jfbL /fhg}lts wf/0ffn] clek|]l/t x'Fb} ;dfhdf 
/x]sf] cfly{s ljifdtf, zf]ifs—zf]liftaLrsf] åGå tyf u/La ju{df /x]sf ;d:ofx¿ h:tf ljifonfO{ 
k|d'v sYo ljifosf ¿kdf syfdf k|:t't ul/g' o; wf/fsf syfsf/x¿sf] d'Vo hf]8 /x]sf] b]lvG5 .  
 

oyfy{jfb ;b}j hg;flxTosf] kIfw/ /x]sf] x'G5 . To;}n] cfw'lgs g]kfnL syf k/Dk/fdf 
!(() sf] bzssf] k"jf{4{b]lv ha oyfy{jfb :ki6 ¿kdf k|lti7flkt eof] Tolta]nf b]zdf lg/ª\s'z 
/f0ffx¿sf] hxflgof zf;g ljBdfg lyof] . h;n] ubf{ n]vsx¿n] cfkm"leqsf] k|ultzLn r]tgfnfO{ 
s'07\ofP/ /fVg'kg]{ afWotf lyof] . …;flxTosf/x¿n] dfS;{jfbL lrGtgnfO{ ;flxTodf ;f]´} ptfg{ 
g;s]sfn] tTsfnLg cj:yfdf hgtfsf] ul/aLsf sf/0fn] plAhPsf ofjt\ dfgjLo ;d:of, ;dfhsf 
zf]ifs ju{x¿n] zf]liftkLl8t ju{k|lt ug]{ cGofo, cTofrf/ / zf]if0f k|j[lQaf6 pTkL8g x'g k'u]sf 
ul/a tyf lgd'vfx¿sf] hLjg:t/nfO{ ;flxTodf k|:t't ug]{ sfo{ u/]Ú ->]i7, @)%$M ^^_ . ptf 
@))& ;fnsf] qmflGtk|lt ;dfhsf r]tgzLn ju{n] ;flxTo tyf kqklqsfsf] dfWodaf6 k|ultzLn 
;flxTosf] ;'¿cft / k|rf/k|;f/ ug]{ k|oTg klg u/]s} lyP . h;cg';f/ …@))& ;fndf gSv' 
h]nleq}af6 Zofdk|;fb zdf{n] hg ;flxTo d08n vf]n]/ k|ultzLn ;flxTonfO{ g]kfnL jfª\dodf 
:yfg lbg] sfo{ u/] ->]i7, @)%$M ^^_ . zdf{n] g} kl5 @))& ;fndf jL/u~hdf k|ultzLn n]vs 
;ª\3 vf]nL ;]jf klqsfsf] ;d]t k|sfzg ;'¿u/]sf lyPÚ ->]i7, @)%(M @!_ . o;kl5 qmdzM hgo'u 
-@))&_, hgljsf;, hg;flxTo -@)!!_, ;flxTo -@)!^_ cflb k|ultzLnkIfLo kqklqsfx¿ k|sflzt 
x'Fb} uPkl5 ;dfhjfbL oyfy{jfb jf k|ultjfbL syf n]Vg]x¿sf] syf/rgf lg/Gt/ k|jflxt x'Fb} uP/ 
@)!& ;fnsf] k"j{;Dd sfod /x]sf] b]lvG5 . olta]nf k|ultjfbL syf ;flxTosf] wf/f ljsl;t Pjd\ 
cfslif{t x'g'sf] d'Vo sf/0fx¿df …/fhgLlt;Fu glhssf] j}rfl/s ;DaGw /fVg] of] Pp6f ;f+:s[lts 
dfgs ePsf] x'Fbf o;åf/f ;dfhdf kl/jt{g NofO{ gofF d"Nosf] :yfkgf ug{ ;lsg], Ps ztfAbLeGbf 
nfdf] ;do;Dd bldt eP/ s'l07t hLjg latfPsf g]kfnL bfh'efOx¿nfO{ gofF bz{g / lrGtg 
k4ltåf/f cfnf]lst / k'ghL{ljt t'Nofpg ;lsg] ePsf] x'gfn] g} xf]Ú ->]i7, @)%(M @!_ . o;/L 
@))& ;fns} jl/kl/ ;dfhjfbL oyfy{jfb jf k|ultjfbL syf wf/fn] g]kfnL syf ;flxTodf /fd|/L g} 
lrxfpg nflu;s]sf] b]lvG5 . o;qmddf /d]z ljsnsf] u/La -@))^_ nfO{ o; wf/fsf] p7fg laGb' 
dfGg ;lsG5 eg] x[borGb|l;+x k|wfg, 8L=kL= clwsf/L cflb syfsf/x¿ klg o;} wf/fnfO{ dnhn 
ub}{ cufl8 a9\g yfn]sf] kfOG5 tfklg ljsn / k|wfgsf] d"n k|j[lQ rflxF cfnf]rgfTds tyf 
;fdflhs oyfy{d} a9L k|v/ /x]sf] b]lvG5 . o;}n] ljsn / k|wfg ;dfhjfbL oyfy{ jf k|ultjfbL 
syfsf] hu xfNg d2t ug]{ syfsf/x¿ dfq x'g\ .  

 

 o; wf/fcGtu{t syf n]Vg] syfsf/x¿ dbgs[i0f k|;fO{, uf]ljGb nf]xgL, r"8fdl0f /]UdL, 
tf/fgfy zdf{, zÍ/ rf}nfufO{+, jNnedl0f bfxfn, s[i0fk|;fb pkfWofo, zfGtg'kGt g]kfnL cflbn] 
cf/De u/]sf] k|ultjfbL syfn]vgnfO{ ;zQm 9Ëaf6 cufl8 a9fpg] sfo{df 8L=kL= clwsf/L,  
kfl/hft, vu]Gb| ;ª\u|f}nf, xl/x/ vgfn, Clif/fh a/fn, wgZofd 9sfn, /d]z ljsn, OZdfnL, 
efis/, /fh]Gb| k/fh'nL, /f]lxt bfxfn, Zofdk|;fb clwsf/L, dfwj e08f/L, afns[i0f kf]v/]n, gf/fo0f  
9sfn, ljgos'df/ s;h", uf]ljGbk|;fb nf]xgL, d~h'n, hubLz g]kfnL, ejfgL l3ld/], o1k|;fb 
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cfrfo{, kf;fª uf]kdf{, b|f]0ffrfo{ If]qL, /fhj, /fdxl/ kf}8\ofn, b]ljsf ltldlN;gf, /fh]Gb| >]i7, nLnf 
>]i7, slkn nfld5fg], k'0o v/]n, ljho rfln;], gs'n l;njfn, tLy{ Gof}kfg], xl/uf]ljGb n'O6]n, 
tf/f ufpFn], k"0f{ lj/fd, lgdf{]xL Jof;, ;/f]h cf]nL, ;~ho, Clif/fd e';fn, cd/ zfx, j]0f' cfrfo{ 
cflb pNn]vgLo dflgG5g\ . 
 

:jR5GbtfjfbL wf/f 
 

 efjgfsf] k|antf ePsf syfnfO{ o; wf/fcGtu{t /flvG5 . sf]/f gLltlgod / cfbz{sf 
kvf{nx¿ 9fNb} O{Zj/Lo /x:osf kf6fx¿ l;h{gf u/]/ efjgfsf] dxn v8f ul/G5 . cfTdfg'e"ltsf] 
sfNklgs cltzotfn] ubf{ lj:do klg o:tf /rgfdf /xG5 . kbfy{sf] afx\o oyfy{nfO{ eGbf 
cfGtl/s / ;"Id oyfy{nfO{ a9L dxTj lbOG5 . aGwgnfO{ efFr]/ :jtGq / :jR5gb hLjgsf] 
jsfnt ug'{ tyf To;df pGd'Qm k|]dsf] :j¿k k|fKt ug'{ :jR5gbtfjfbL syfsf d"n k|j[lQ x'g\ . 
sfNklgstf, efjgfTdstf, :jR5gbtf, dfgjtf, /fli6«otf, O{Zj/Lotf / :jlKgn cfsf+Iff cflb 
k|j[lQ o; wf/fcGtu{tsf syfx¿df k|s6 ul/Psf] kfOG5 . …o; wf/fdf syf n]Vg]x¿df ¿kgf/fo0f 
l;+x, cR5f /fO{ …/l;sÚ, lzjs'df/ /fO{ cflbÚ -zdf{ / n'O6]n, @)%*M !$#_ k|d'v x'g\ .  
 

k|of]ujfbL wf/f 
 

 g]kfnsf] /fhg}lts w/ftndf km]/abn cfpgf;fy ;flxTo n]vgdf klg kl/jt{g cfPsf] 5 . 
o;qmddf @)!& ;fnsf] /fhg}lts kl/jt{gkl5 g]kfnL ;flxTon] 3'dfp/f] t/ Joª\Uo r]tgfn] 
k"0f{/x]sf] k|of]ujfbL z}nLnfO{ cjnDag u/]sf] kfOG5 . …cltoyfy{jfbL, lj;ËltjfbL, cl:tTjjfbL, 
cd"t{tfjfbL, cfod]nL cflb k|j[lQsf syfx¿ o; wf/fdf kb{5g\Ú -zdf{ / n'O6]n, @)%*M !$#_ . 
…g]kfnL ;flxTodf zÍ/ nfld5fg], ljho dNn / To;kl5 hLjgsf] ;du|tf cyf{t\ nDafO, rf}8fO  /  
ulx¥ofO;lxtsf] 3gkmnLo lq –cfofd tyf To;nfO{ cleJoQm ug{;Sg] lrqsf] ;f]´f] ;fDo efiff, 
j:t'tf cflb gjLg  pks/0f;lxtsf dfGotf af]s]sf] t];|f] cfofd -@)@)_ b]lv 3f]if0ff;lxt 
;r]t¿kdf yflnPsf] k|of]ujfbL syf n]vg ljifout Pj+ lzNkut ljljwtf cFufNb} jt{dfg 
sfn;Dd klg cfOk'u]sf] kfOG5Ú -lu/L, @)%(M *!–*@_ .  

olta]nf g]kfnL syfn] cfˆgf] af6f] cfkm} agfpF5 / syfsf] jf:tljs Pjd\ cfGtl/s 
JolQmTj;d]t k|fKt u5{ . …ca g]kfnL syf ljljw k|of]usf] sl7g k|lqmofaf6 u'lh|G5 . cfod]nL, 
:j}/sNkgfTds, csyfTds, gj;+/rgfTds / chl6n u7gfTds cflb k|of]un] syfsf] kl/kf6La4 
9fFrfnfO{ k"/} eTsfO lbG5 / syf :yflkt Pjd\ dfGo kl/efiffx¿af6 d'Qm eP/ gjLg ;+/rgfTds 
vf]hLtkm{ pGd'v x'G5 -zdf{, @)%*M !$$_ . 
 …cfw'lgs g]kfnL syfsf] Oltxf;df @)@) kl5 yflnPsf] k|of]ujfbL wf/fnfO{ gjr]tgfjfbL 
syf wf/f klg elgG5Ú -zdf{, @)%(M @@#_ . lsgeg] olta]nf gof gof ;+/rgfTds r]tgfn]  
el/Psf syfx¿ esfes ;[hgf x'g yfn]sf] kfOG5 . o; syf wf/fcGtu{tsf syfx¿ kl/kf6L d'Qm 
syf x'g\ / …ca cfw'lgs g]kfnL syfsf] k/Dk/fut dfGotfdf k"0f{lj/fd nufpFb} k|of]ujfbL 
syfwf/fsf] cf}krfl/s 3f]if0ff t];|f] cfoflds cfGbf]ng -@)@)_ af6 dflgG5Ú -zdf{, @)%(M @@#_ . 
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x'g t o; wf/fsf] ;ª\qmd0f @)!& ;fnsf] /fhg}lts kl/jt{gkl5 g} k|f/De ePsf] xf] . cfod]nL  
cfGbf]ngkl5 cGo k|of]uwdL{ ;flxlTos cfGbf]ngx¿n] klg o; wf/fsf] :j¿k lgdf{0f / k|j4{g 
ug{sf lgldQ dxTjk"0f{ e"ldsf v]n]sf] kfOG5 .  
 cfod]nL l;4fGtcg';f/ dflg;sf] cl3lNt/ jf kl5lNt/sf] s'g} Ps kIfnfO{ dfq k|If]k0f 
u/]/ n]lvPsf] ;flxTo, h;n] k/Dk/fsf] k|ltlglwTj u/]sf] % Tof] r]K6f] xf] . ;flxTodf hLjgsf] l;Ëf]  
k|:t'ltsf] cfu|x /fVb} @)@) ;fnb]lv ;'¿ePsf] o; cfGbf]ngsf] ;"qkft ug]{ OGb|axfb'/ /fO{, O{Zj/ 
jNne, j}/fuL sfOnf ;+:yfks Pjd\ cu'jf dflgG5g\ . hLjgnfO{ k"0f{tfdf k|:t't ug{ o; 
cfGbf]ngn] vf;u/L j:t'tf / ;du|tfdfly hf]8 lbPsf] 5 . o;} wf/fcGtu{tsf] csf]{ ;flxlTos 
cfGbf]ng xf] /fNkmf cfGbf]ng . k/Dk/fut ¿l9, unt ;+:sf/, lgod, sfg"g, lnËe]b cyjf ju{ e]b, 
;Ldf/]vf, hfltTj cflbsf lj/f]wdf cfjfh p7fpg] p2]Zon] kfl/hftsf] g]t[Tjdf @)@# ;fnlt/ 
/fNkmf cfGbf]ng rn]sf] lyof] . …qmflGtdf cf:yf /fVg] o; cfGbf]ngn] zf]if0f, cGofo, cTofrf/, 
e|i6frf/ / c;Tosf] pGd"ng h¿/L ePsf] 7fGb} cfly{s ;dfgtf, plrt Gofo / cleJolQm 
:jtGqtfsf nflu dfS;{jfbL ljrf/wf/fnfO{ klg cËLsf/ u/]sf] kfOG5Ú ->]i7, @)#(M !*_ . ;ÍL0f{ 
;fdflhs d"No / jftfj/0fsf] :yfkgfsf] nflu dWodjuL{o c;Gtf]if / cfqmf]zsf] ljb|f]xfTds :j/ g} 
/fNkmf cfGbf]ng xf] .  
 ;flxlTos If]qdf cGof]ntf, hl6ntf, cf8Da/, ;fdflhs, ;flxlTos, g}lts cflb d"No / 
dfGotfsf] lj/f]w ub}{ hLjgsf] jf:tljstf / :jfefljstfdfly hf]8 lbP/ c:jLs[t hdft gfdsf] 
csf]{ ;flxlTos cfGbf]ng z}n]Gb| ;fsf/sf] g]t[Tjdf @)@% ;fnlt/ :yfkgf eof] . k|sfzk|]dL, 
sljtf/fd, sgsbLk, k'is/ nf]xgL cflb o; cfGbf]ngsf cu|0fL dflgG5g\ . To;}u/L @)@^ ;fnlt/ 
;zSt k|of]ujfbL syfsf/ w|'jrGb| uf}tdsf] cu'jfOdf cdn]v gfdsf] csf]{ cfGbf]ng sf7df8f}+af6 
yfngL  eof] . …;ª\ul7t ¿kdf cdn]v -:jtGq_ cleJo~hgfsf] nflu lqmofzLn aGb} k/Dk/faf6 
k[ys aGg] nIo lnP/ o; cfGbf]ngsf] cf}krfl/s ¿kdf :yfkgf ug]{ n]vsx¿n] l;p8L -@)@^M 
efb|_ gfds cfˆgf] d'vkqdf cfˆgf dfGotf / wf/0ffx¿ k|:t't u/]sf] kfOG5Ú ->]i7, @)$!M @#(_ . 
…yf]qf ljrf/wf/f, dfGotf / k/Dk/f k|lt:yflkt d"Nox¿af6 cdn]v x'g rfxg] o; ju{sf] cfsf+Iff 
b]lvG5Ú ->]i7, @)$!M @#(_ . k|of]uwdL{ d"Nox¿sf] vf]h u/L k|of]ujfbL syfwf/fnfO{ dxTjk"0f{ 
hLjgzlQm k|bfg ug]{ sfddf cdn]v cfGbf]ngsf] dxTjk"0f{ e"ldsf /x]sf] b]lvG5 . e'jg j:g]t, 
k'¿iff]Qd j:g]t h:tf cGo syfsf/x¿n] o;nfO{ c´ ;zSt ;xof]u u/]sf] kfOG5 .  
 a"6kfln; cfGbf]ng klg k|of]ujfbL wf/fcGtu{t kg]{ csf]{ ;zQm cfGbf]ng xf] . k|of]ujfbL 
wf/fs} ;lqmo ;b:o z}n]Gb| ;fsf/ / cGo o'jf syfsf/x¿ efpkGyL, sljtf/fd, df]xg l3ld/], w|'j 
;fksf]6f, ;Gtf]if e§/fO{, gf/fo0f 9sfn, ljho zdf{, cfgGb hËnL, sflzgfy tdf]6, df]xg l3ld/], 
ljZjgfy Gof}kfg], xl/ Gof}kfg], ljgf]b l/dfn, k|]d s}bL, alb| l3ld/] cflb o; cfGbf]ngsf ;lqmo 
;b:ox¿ x'g\ . …o'jfn]vg k|sfzgfy{ cy{ ;ª\sng ug{sf nflu ;lqmo g]kfnL o'jf ;flxTosf/x¿ 
åf/f @)#! ;fndf sf7df8f}+df o; cfGbf]ngsf] k|f/De ePsf] xf]Ú -zdf{, @)%(M@#)_ . s]xL o'jf 
;flxTosf/x¿n] of]Ë /fO6;{ k|mG6 eGg] ;+:yf vf]nL o'jf n]vsx¿sf] /rgfsf] ;Íng ug{ nfluPsf]  
o; cfGbf]ngdf Tolta]nfsf slj, syfsf/x¿n] c;Gtf]if, cfqmf]z, ljb|f]x / lj/f]wsf] :j/ 3GsfPsf 



 

 cfw'lgs g]kfnL syfsf k|d'v wf/f / df]8x¿       9 
 

lyP . slj tyf syfsf/x¿åf/f of] cfGbf]ng cfkm"nfO{ cjd"Nogsf cj:yfdf /fVg grfxg] / k'/fgf 
d"No / dfGotfsf] lj/f]wdf ;'¿ ul/Psf] dxTjk"0f{ sbd lyof] . …o; cfGbf]ngdf gjLgtf / 
kl/jt{gzLntfsf] cfx\jfg, qmflGtsf] efj, s'07f / g}/fZosf] cleJolSt tyf c;Gtf]if / cfqmf]zsf] 
tLj| k|:t'lt k|ltljlDat ePsf] b]lvG5Ú -zdf{, @)%(M@#!_ . o;/L o; cfGbf]ngsf syfsf/x¿n] 
cfw'lgs g]kfnL syfsf] k|of]ujfbL wf/fdf dxTjk"0f{ of]ubfg lbPsf] b]lvG5 . 
 k|of]ujfbL syf;Fu;Fu} syfleqsf] j}rfl/stfnfO{ n]vgs} gd"gf cl:tTjjfbL, lj;ËltjfbL, 
k|tLsjfbL cflb k|j[lQsf] vf]hL ub}{ z"GojfbL wf/0ff k|:t't ug]{ kfl/hft, OGb|axfb'/ /fO{, w|'jrGb| 
uf}td, k/z' k|wfg, z}n]Gb| ;fsf/, w|'j ;fksf]6f cflb syfsf/x¿nfO{ klg k|of]ujfbL wf/fcGtu{t g} 
pNn]v ul/Psf] 5 . o;}u/L kl5Nnf] cjlwlt/ csyf, syfxLg syf, nLnfn]vg h:tf k|j[lQx¿ klg 
o;} wf/fsf] pQ/f4{lt/ b]vf kb}{ uPsf] b]lvG5 . o:tf syfsf/x¿df OGb|axfb'/ /fO{, dg'a|fhfsL, 
b]j]Gb|k|tfk zfx, w|'jrGb| uf}td, k/z' k|wfg, lszf]/ kxf8L, cflb k|d'v dflgG5g\ . ;fy} :jtGq 
k|of]ujfbL syf n]vgdf sljtf/fd, uf]kfn k/fh'nL, /f]zg yfkf ælg/jÆ, /d]z /f]Ssf, ls;g yfkf 
æclw/Æ, O{zfg uf}td, ;¿eQm cflbsf] gfd klg pNn]vgLo dflgG5 . k|of]ujfbL wf/fcGtu{t 
:j}/sNkgfTds syf n]Vg] df]xg/fh zdf{, zÍ/ nfld5fg], ljho dNn, dbgdl0f bLlIft, w|'jrGb| 
uf}td, vu]Gb| ;ª\u|f}nf, k/z' k|wfg, gf/fo0f 9sfn, cljgfz >]i7, ljZjDe/ r~rn, gGb/fd 
nD;fn, gog/fh kf08], lszf]/ kxf8L, w|'j dlwsdL{, cg'qmd/fh zdf{, ;dL/0f lk|obzL{ cflb 
dxTjk"0f{ dflgG5g\ . …o; k/Dk/fsf zLif{ JolQmTj df]xg/fh zdf{ x'g\ / pgsf clwsf+z syfx¿df 
:j}/sNkgfsf] k|of]u ul/Psf] kfOG5Ú -lu/L, @)%(M*(_ . o;}u/L lj1fg syf n]vgdf ;¿eQm, ch'{g 
lg/f}nf, s0ffb dxlif{ cflb d'Vo 5g\ . k|of]ujfbL wf/fcGtu{t oL ;a}sf syfdf lj;Ëlt, Joª\Uo / 
gjLg r]tgf s'g} g s'g} ¿kdf JoQm ePsf] kfOG5 .  
 g]kfnL syfsf] nueu ;f9] b'O{ ;o jif{eGbf k'/fgf] k/Dk/fdf ;do;fk]If qmlds ljsf; / 
ultzLntf kfOG5 . !*@& sf] dxfef/t lj/f6kj{b]lv xfn;Dd g]kfnL syf ljsf;zLn cj:yfd}  
5 . cfw'lgs sfndf cfP/ g]kfnL syfdf klZrdL 1fglj1fg / snf;DaGwL dfGotf / wf/0ffsf] 
:ki6 k|efj k/]kl5 g}lts tyf cf}kb]lzs, clt/~hgfTds, ljifoj:t' ePsf syfx¿df k"0f{lj/fd 
nfUg uO{ df}lns, ;fdflhs ljifoj:t' ePsf syfx¿ n]lvg yfn]sf] kfOG5 . vf;u/L @))& 
;fnsf] kl/jt{gkl5 k|fylds / dfWoldssfnLg k|j[lQx¿sf] qmlds kl/jt{gdf b]lvPsf k"jf{wf/ / 
k[i7e"ldx¿af6} cfw'lgs syfsf] yfngLdf o'u;fk]If cfwf/ tof/ ePsf]  xf] . o;kl5 lxhf]sf] 
sfNklgs vuf]naf6 g]kfnL syf d'Qm eP/ ;dfhsf] jf:tljs w/ftndf kfOnf] xfNg cfPsf] 
b]lvG5 . o;qmddf cfw'lgs g]kfnL syfsf ;d;fdlos tyf o'uLg syfwf/fx¿ k|jflxt x'g  
yfN5g\ . h;df oyfy{jfbL syfwf/f / k|of]ujfbL wf/f d'Vo 5g\ eg] cGo wf/fx¿ uf}0f ¿kdf 
dflgG5g\ . oyfy{jfbL wf/fdf klg cfbzf]{Gd'v oyfy{, ;fdflhs oyfy{, cfnf]rgfTds oyfy{, 
;dfhjfbL oyfy{sf cltl/St k|s[tjfbL oyfy{, xf:oJoª\UofTds / P]ltxfl;s kf}/fl0fs oyfy{ h:tf  
ljljw k|j[lQx¿ ;dflxt eP/ cfPsf] b]lvG5 . To;}u/L k|of]ujfbL wf/fcGtu{t klg cfod]nL 
cfGbf]ng, /fNkmf cfGbf]ng, c:jLs[t hdft, cdn]v, a"6kfln;h:tf ljljw k|of]uwdL{ cfGbf]ng 
Pjd\ k|j[lQx¿ b]lvG5g\ . k|of]uwdL{ d"Nox¿sf] vf]hu/L cl3a9]sf] k|of]ujfbL wf/fd} cl:tTjjfbL, 
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lj;ËltjfbL, z"GojfbL k|j[lQsf cltl/Qm xfn :j}/ sNkgfTdstf, lj1fgsyf, nLnfn]vg, csyf, 
syfxLg syfh:tf gjLg ;+/rgfTds r]t ePsf ;d;fdlos k|j[lQx¿ klg cfw'lgs g]kfnL syfdf 
kl5Nnf] bzslt/ ljsl;t x'b} cfO/x]sf] kfOG5 . 
 syfsf] d"No / dfGotfsf b[li6n] kl5Nnf] syf wf/fafx]s klxnf] oyfy{jfbL wf/f / o;sf 
ljljw ¿kx¿ g} a9L dxTjk"0f{ b]lvG5g\ eg] kl5Nnf] k|of]ujfbL wf/f / o;cGtu{t cfPsf ljljw 
lsl;dsf gjLg k|of]ux¿sf cltl/St xfn b]vfk/]sf gjLg ;+/rgfsf ;d;fdlos syfn]vgsf] 
;d]t cfw'lgs g]kfnL syfsf] ljsf; k/Dk/fdf dxTjk"0f{ e"ldsf ePsf] b]lvG5 . d}gfnL, ;d 
aGw'x¿, sf]O/fnf, leIf', uf]7fn], dNn, ljsn, b]jsf]6fh:tf ;'¿lt/sf cfw'lgs syfsf/x¿sf 
cltl/St xfn;Dd klg ;lqmo /xg] OGb|axfb'/ /fO{, kfl/hft, vu]Gb| ;ª\u|f}nf, xl/x/ vgfn, 
df]xg/fh zdf{, ab/Lgfy e§/fO{, bf}ntljqmd lji6, b]js'df/L yfkf, kf]if0f kf08], dfwj e08f/L, 
lzjs'df/ /fO{, dfof 7s'/L, dg'a|fhfsL cflb pNn]vgLo syfsf/sf ¿kdf b]lvG5g\ .  
 

lgisif{ 
 

 cfw'lgs g]kfnL syfsf] k/Dk/fdf ;'¿lt/ cfw'lgs sfnsf] clwi7fkgdf of]ubfg ug]{ 
d}gfnL, sf]O/fnf, ;d aGw'x¿sf cltl/Qm @))& ;Fu;Fu} b]vfkg]{ x[borGb|l;+x k|wfg, /d]z 
ljsnnufot syfsf/x¿n] oyfy{jfbL syfwf/fsf ljljw ¿kx¿df snd rnfPsf] kfOG5 . vf;u/L 
syfsf/ u'¿k|;fb d}gfnL, ljZj]Zj/k|;fb sf]O/fnf / /d]z ljsnn] g]kfnL syf ;flxTosf] 
oyfy{jfbL wf/fdf ;zSt ¿kdf snd rnfO{ cfw'lgs g]kfnL syfsf] ljsf;df dxTjk"0f{ of]ubfg 
u/]sf] b]vG5 . Pp6} syfsf/n] ljleGg k|j[lQ / ¿ksf syfx¿ n]Vg] / k|sfzg ug]{ ePsfn] ljleGg 
wf/fx¿df Pp6} syfsf/sf] gfd /xg uPsf] xf] . j:t'ut oyfy{tf / snfut ;r]ttfsf ;dfg 

d"Nox¿ /xFbf/xFb} klg d"ne"t k|j[lQ, k|efj, k|]/0ff / j}rfl/s leGgtfn] ubf{ k[ysk[ys k|s[ltsf 

syfx¿nfO{ k[ys k[ys wf/fdf pNn]v ubf{ Pp6} syfsf/sf] gfd ljleGg wf/fdf pNn]v x'g' 
:jfefljs} xf] . x'g klg oyfy{jfbL syfwf/fsf] ¿k / cfofd klg olt ljzfn / km/flsnf] 5 ls 
o'uLg oyfy{sf] ;To k|TofÍg / snfTds s'zntfsf] cjnDag h:tf ;dfg wd{x¿sf] cg';/0f 
ubf{ub}{ klg cfbzf]{Gd'v oyfy{, ;fdflhs oyfy{, dgf]j}1flgs oyfy{, cfnf]rgfTds oyfy{, 
;dfhjfbL oyfy{h:tf wf/f tyf k|j[lQx¿nfO{ Pp6} oyfy{jfbL syfwf/fleq ;dflxt ug{ ;Dej 
gb]v]/ k[ys—k[ys ¿kdf k|:t't ul/Psf] xf] . 
 log} ljleGg df]8, k|j[lQ / wf/fx¿nfO{ cfTd;ft\ ub}{ cfw'lgs g]kfnL syf jt{dfg 
sfn;Dd cfˆgf ultzLntfnfO{ sfod /fVb} / ;do;fk]If gofF—gofF d"No / dfGotf Pjd\ 
kl/jt{gx¿nfO{ cFufNb} ;'Gb/ eljiosf] cfsf+Iffdf cufl8 al9/x]sf] b]lvG5 .  
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;Gbe{ u|Gy;"rL 
 

lu/L, dw';"bg -@)%(_, æ:j}/sNkgf / g]kfnL syf k/Dk/fdf o;sf] k|of]uÆ,  
;dsfnLg ;flxTo, jif{ !@, cÍ # . 

a/fh, Clif/fh / l3ld/], s[i0fk|;fb ;Dkf= -@)%&_, g]kfnL syf efu #, bf];|f]  
;+:s=, nlntk'/M ;femf k|sfzg .  

a/fn, s[i0fxl/ -@)%*_, æ/d]z ljsnM cfnf]rgfTds oyfy{jfbL syfsf/Æ, ;dsfnLg  
;flxTo, jif{ !@, cÍ ! .  

zdf{, df]xg/fh -@)%*_, syfsf] ljsf; k|lqmof, t];|f] ;+:sÙ nlntk'/M ;femf k|sfzg .  
zdf{, df]xg/fh / n'O6]n, vu]Gb|k|;fb -@)%*_, g]kfnL sljtf / cfVofg, sf7df8f}+M  

gjLg k|sfzg .  
zdf{, xl/k|;fb -@)%(_, syfsf] l;4fGt / ljj]rgf, sf7df8f}+M g]kfn /fhsLo  

k|1f k|lti7fg .  
>]i7, bof/fd, ;Dkf= -@)#(_, kRrL; jif{sf g]kfnL syf, sf7df8f}+M g]kfn /fhsLo  

k|1f k|lti7fg .  
>]i7, bof/fd -@)$!_, g]kfnL ;flxTosf s]xL k[i7, t];|f] ;+:sÙ sf7df8f}+M ;femf  

k|sfzg . 
>]i7, bof/fd -@)$$_, æg]kfnL syfsf] oyfy{jfbL wf/fÆ, bfloTj, jif{ !!, k"0ff{Í @( .  
>]i7, bof/fd -@)%(_, æg]kfnL syf ;flxTosf] ljsf;qmd / jt{dfg ;Gbe{Æ,  

;dsfnLg ;flxTo, jif{ !@, cÍ # .  
;'j]bL, /fh]Gb|, ;Dkf= -@)%&_, :gftsf]Q/ g]kfnL syf, t];|f] ;+:sÙ nlntk'/M ;femf  

k|sfzg .  
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g]kfnL zAbsf]z -@)!(_ sf] sf]zLo ;"rgf 

          /fds'df/ clwsf/L, lkPr=8L=* 
n]v;f/ 

 

zAbsf]z z}Ifl0fs If]qsf cltl/St b}lgs sfo{ ;Dkfbgdf dxŒjk"0f{ ;xfos ;fdu|Lsf ¿kdf 
pkof]u ul/g] ;fwg xf] . g]kfnL efiffdf k|s[lt / k|of]hg cg';f/ ljleGgtf /x]sf g]kfnL PsefifL 
sf]zx? ag]sf 5g\ . tLdWo] g]kfnL zAbsf]z -@)!(_ nf]slk|o / ax'k|rlnt zAbsf]z xf] . g]kfnL 
efiffdf ;+:yfut k|of;df k|sflzt klxnf] / a[xtfsf/sf] sf]z klg xf] . sf]zsf k|of]Qmfn] ljljw 
k|of]hgsf nflu sf]zsf] pkof]u u5{g\ tfklg s'g sf]zdf s] s:tf sf]zLo ;"rgf pknAw 5g\ < 
eGg] s'/f klxNofpg] sfo{ Tolt geO/x]sf]] ;Gbe{df g]kfnL zAbsf]zÚ df pknAw ;"rgfx¿af/] 
lh1f;f p7\g' :jefljs} xf] . o;} lh1f;fnfO{ s]xL dfqfdf eP klg kl/k"lt{ ug]{ clek|fon] PsefifL 
zAbsf]zsf] ;}4flGts cfwf/df o;df pknAw sf]zLo ;"rgfsf] l:ylt k|:t't ug'{ o; n]vsf] p2]Zo 
/flvPsf] xf] . låtLo ;|f]tsf ;fdu|Lsf cfwf/df n]v tof/ ul/Psf] 5 . sf]zLo ;"rgfsf] l:ylt 
k|:t't ubf{ k"j{efu, d"nefu / pQ/efuh:tf tLg cf]6f pkzLif{s cGtu{t ljleGg k|zLif{s /fvL 
;"rgfx¿ k|:t't ul/Psf] 5 . pknAw sf]zLo ;"rgfx¿sf] l:ylt JofVof ul/;s]kl5 oyfzSo 
ltgsf pbfx/0f lbOPsf] 5 . sf]zdf g;d]l6Psf ;"rgfx¿sf] xsdf eg] pQm ;"rgf gePsf] s'/f 
:ki6 ul/Psf] 5 .  

ljz]if zAbfjnLx¿ M sf]zsf/, sf]zLo ;"rgf, sf]z k|of]Qmf, k|ljli6, cy{ljwfg, ;';"lrt 
 

ljifo k|j]z 
 

 ;dosf] kl/jt{g;Fu} efiff, ;flxTo tyf jfª\dosf] ljsf; x'Fb} cfPsf] 5 . ltgnfO{ 
k|i6\ofpg] zAbx?sf] pkof]u x'g] ub{5 . o:tf zAb / ltgsf ;"rgfx? ;ª\u|lxt u|GynfO{ zAbsf]z 
elgG5 . zAbsf]zdf vf; efiffsf zAbx?, ltgsf] ;"rgf ;DaGwL j:t'ut / ;ª\lIfKt cfn]vg 
;d]l6Psf] x'G5 . Jofs/0fn] efiffsf lgod lbG5 eg] zAbsf]zn] ltgnfO{ k|of]udf ptfg]{ sfd ub{5 . 
/fd|f] zAbsf]znfO{ To; efiff / ljifosf] cflwsfl/s u|Gy dflgG5 . o;df zAbx?sf] e08f/g dfq 
x'Fb}gg\ . zAbn] jxg ug]{ ljljw ;"rgfx?nfO{ Jojxf/f]kof]uL / j}1flgs agfpg] ;r]ttfaf6 
;''Jojl:yt ul/Psf] x'G5 . …zAbsf]zn] efiffsf zAbx?sf] Jofs/0f ;Ddt k|of]usf nflu ;"rgf 
k|jfx ub{5 . o;df pknAw x'g] zAbsf ljljw ;"rgfx?n] k|of]StfnfO{ pko'St eflifs k|of]udf 
;xof]u k'¥ofpg] ub{5 .Ú clwsf/L, @)&! M @_ 
 zAbsf]z Effiff lzIf0fsf] Ps dxŒjk"0f{ ;xfos ;fdu|L xf] . cWoog cWofkgsf qmddf 
o;sf] e"ldsf dxŒjk"0f{ x'G5 . k7g kf7gsf qmddf lzIfs tyf ljBfyL{x?n] o;sf] ;xof]u lng] 
ub{5g\ . k7g kf7g, ;flxTo l;h{gf, n]vg, ;Dkfbg sfo{df dfq geP/ ;fdfGo b}lgs sfdsfhdf  
zAbsf]zsf] pkof]u x'g] u/]sf] kfOG5 . ;/sf/L, u}/;/sf/L sfof{no, k|lti7fg,  Pj+ ;ª\3;+:yfsf 

*pkk|fWofks, cflbslj efg'eQm SofDk;, tgx'F 
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sfof{nox?df zAbasf]zsf] pknAwtf b]lvG5 . o;sf] cy{ zAbsf]zsf] k|of]Qmf cWoog cWofkgdf 
;+nUg lzIfs ljBfyL{ dfq geP/ n]vs, kqsf/, ;flxTosf/, jlsn, kf7\oqmd lgdf{tf, k':ts 
n]vs, k|sfzs, 6ª\s0fstf{n] x'g\ eGg ;lsG5 . sfo{sf] If]q / ljifosf] k|s[lt cg';f/ ljljw 
k|s[ltsf eflifs ;d:of ;dfwfg ug]{ e/kbf]{ cfwf/ ;fdu|Lsf ¿kdf zAbsf]znfO{ lnOG5 .  
 g]kfnL efiff ax';ª\Vos jStfx?sf] d"nefiff xf] . o;df k|z:t ;flxTo /rgf, Jofs/0f 
n]vg / zAbsf]z lgdf{0f ePsf 5g\ . g]kfnL eflifs cfGbf]ng / Jofs/0fsf If]qdf s]xL cWoog 
cg';Gwfg ePsf] kfOP tfklg g]kfnL zAbsf]zsf ljifodf o:tf cWoog cg';Gwfg x'g ;s]sf] 5}g . 
cem g]kfnL PsefifL sf]zx?df ;"rgfsf] Joj:yfkg s] s:tf] ¿kdf ul/Psf] 5 < eGg] kIfdf 
cWoog cWoog cg';Gwfg geO/x]sf] kl/k|]Iodf …g]kfnL zAbsf]z -@)!(_Údf s]lGb|t eO{ sf]zLo 
;"rgf s]nfpg' cfjZos b]lvPsf] 5 . 
 

;}4flGts cjwf/0ff 
 

 cls{aN8 P= lxn -!(&!O{=_ n] …l/l8ª Og cKnfO8 lnª\lUjl:6S;Ú sf] …b o'h ckm l8S:g/L 
Og Nofª\Uj]h l6lrªÚdf efiff lzIf0fdf zAbsf]z k|of]usf] cfjZostf / dxŒj k|:t't u/]sf 5g\ . 
cf/= 8An'= ar{lkmN8 -!(*(O{=_ n] …cS;kmf]8{ Oª\ln; l8S;g/LÚ df k|of]Stfn] k|lji6 zAb / sf]zLo 
;"rgf ;xh 9ª\uaf6 k|fKt ug{ ;s"g\ eGg] clek|fon] hfgsf/Ld"ns lgb]{zg k|:t't ul/Psf 5g\ . 
/fd cfwf/ l;+x -!((! O{=_ n] …Pg OG6«f]8S;g 6' n]lS;sf]u|fkmLÚ k':tsdf zAbsf]zsf] Pp6f 
dxŒjk"0f{ cª\usf ¿kdf cWo]tf lgb]{zGf /xg] s'/f pNn]v u/]sf 5g\ . hf]g l;GSn]o/ -!((%O{=_ n] 
…sf]lnG; sf]laN8 Oª\ln; l8S;g/LÚ df k|of]StfnfO{ sf]zLo ;"rgfaf/] lgb]{zg k|:t't u/]sf 5g\ . 
Hofs l;=l/rf8\; / cGo -!(((O{=_ n] …nªDofg l8S:g/L ckm Nofª\Uj]h l6lrª PG8 cKnfO8 
lnª\lUjl:6S;Ú df efiff lzIf0fdf sf]z k|of]usf] cfjZostf b;f{OPsf 5 . x]dfª\u/fh clwsf/L / 
ab|L ljzfn e§/fO{ -@)^!_ n] k|of]ufTds g]kfnL zAbsf]zsf] …zAbsf]z s;/L k|of]u ug]{ <Ú df 
k|of]StfnfO{ sf]zsf] pkof]udf ;lhnf] :ki6 xf];\ eGg] clek|fon] s]xL ;'emfj / lgb]{zgx? lbOPsf] 
kfOG5 . bof/fd >]i7 / cGo -@)^#_ n] …ljBfyL{ zAbdfnfÚ df …eGg} kg]{ s]xL s'/fÚ zLif{sdf 
zAbsf]z k|of]usf ljlw jf tl/sfx? ;'emfOPsf] kfOG5 -clwsf/L, @)&! M %@_ . o;af6 zAbsf]zsf] 
dxŒj / cfjZostf /x]sf] :ki6 x'g cfpF5 .  

h'g efiffdf k|ljli6 /flvPsf] x'G5 To;} efiffdf cy{ klg lbOg] sf]znfO{ ;defifL sf]z klg 
elgG5 . zAb ;DaGwL ;a} lsl;dsf ;"rgf ;dfj]z ePsf Pseflifs sf]znfO{ ;fdfGo zAbsf]z 
elgG5 eg] zAbsf] Pp6} kIf;Fu ;DalGwt ;"rgfdf s]lGb|t sf]znfO{ ljz]if sf]z elgG5 . s'g} 
efiffsf] ;fdfGo Jojxf/sf k|of]u x'g] zAb/flz ePsf] sf]znfO{ ;fdfGo zAbsf]z elgG5 . o;df 
;flxTo tyf sYo If]qsf zAbdfq ;dfj]z gu/L j}1flgs, kfl/eflifs, k|fljlws, u|fdL0f tyf 
cfuGt's If]q / ;|f]tsf zAbnfO{ klg ;dflxt ul/Psf x'G5g\ . ;fdfGo k|s[ltsf zAbsf]z 
hghLjgsf ljljw cfofd k|ltlglwTj ug]{ / ;DalGwt efiffsf] ;Unf] cfs[lt k|:t't ug]{ eflifs  
If]qdf cfwfl/t zAbsf]z ePsfn] Hofb} k|rlnt / ;a} efiffdf kfOg] zAbsf]z klg xf] -jdf{ / sk'/, 
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;g\ @))&=M @)_ .Ú cfsf/sf b[li6n] ;fdfGo k|s[ltsf sf]zx? a[xt\ x'G5g\ . ;"rgf dfqf cg';f/ 
ljlzi6 sf]zx? demf}nf jf n3' k|s[ltsf x'G5g\ . ;fdfGo PsefifL sf]z s'g} vf; ju{sf / 
k|of]hgsf nflu ck]lIft eflifs If]qdf cfl>t geO{ ;fdfGo hghLjgsf ljljw cfofdsf] 
k|ltlglwTj ug]{ / ;DalGwt efiffsf] ;Unf] cfs[lt k|:t't ug]{ eflifs If]qdf cfwfl/t sf]z xf]  
-nD;fn, @)%& M$$_ . 
 

PsefifL zAbsf]zsf] ;+/rgf / ;"rgf 
 

 zAbsf]zsf] agfj6nfO{ o;sf] ;+/rgf dflgG5 . sf]zsf] ;du| cfsf/nfO{ k"j{, dWo / pQ/ 
u/L ltg efudf afFl8G5 -clwsf/L, @)^& M @)(_ . cfGtl/s / afXo efu eg]/ b'O{ efudf ljefhg 
u/]sf] klg kfOG5 . d'Vo efunfO{ cfGtl/s / kl/wLo efunfO{ afXo efu dflgG5 . sf]zsf] d'Vo 
efudf zAbsf k|ljli6 / ltgsf ljljw ;"rgfx? e08f/g ul/G5 . k"j{efu / pQ/ efudf d"nefusf] 
k"/s ;fdu|L /xg] x'gfn] o;nfO{ kl/wLo v08 dflgG5 . PsefifL zAbsf]zsf] ;+/rgf / ltgdf 
;dfj]z x'g] ;"rgfx?nfO{ oxfF k|:t't ul/Psf] 5 M  

 

k"j{efusf ;"rgf   
 

 sf]zsf] cu| efudf /xg] e"ldsf v08nfO{ k"j{efu dflgG5 . o;df zAbsf]zsf] zLif{s, 
e"ldsf, sf]z lgb]{lzsf, sf]z ;Dkfbg k|lqmof, ;ª\If]k ;"rL, ;ª\s]t lrGxx? h:tf :tDex? kb{5g\  
-nD;fn, @)%( M #)_ . sf]zsf k|of]Stfx?sf nflu cfjZos ;"rgfx? ;'ud ¿kdf k|fKt ug{ 
sf]zsf] k"j{ efudf ;d]l6Psf hfgsf/Ln] ;xof]u k'Ub5 . sf]z lgdf{0fsf qmddf ckgfOPsf k|lqmof, 
zAbx?sf] k|ljli6qmd, j0f{ ljGof;, cy{ ;DaGwL ;"rgfx?df d2t k'Ub5 . ljz]if u/]/ lzIffyL{x?sf 
nflu tof/ ul/Psf sf]zx?df o; lsl;dsf] lgb]{zg k[ys ¿kdf ;dfj]z x'g' h?/L 7flgG5 . 
sf]zsf] k"j{efudf sf]z k|of]StfnfO{ ;"lrt u/fpg] clek|fon] lgDglnlvt ;"rgfx? ;dfj]z ul/Psf] 
x'G5 -clwsf/L, @)&! M $@_ . 

 sf]zsf] k|of]hg / o;sf] If]qaf/] hfgsf/L, 

 sf]zsf] k|sf/ -k|fljlws, ;Gbe{k/s, lzIffyL{, dfgs, pvfg 6'Ssf, efiff lj1fg, kof{ojfrL 
cflb_ af/] hfgsf/L, 

 sf]z s'g efifLsf nflu -dft[efifL, bf];|f] efifL, ljb]zL efifL cflb_ eGg] hfgsf/L, 

 sf]z lgdf{0fsf cfwf/ ;fdu|L af/] hfgsf/L, 

 sf]zsf zAbx? ;ª\sng k|lqmof, k|ljli6 ljwfg, k|ljli6 qmdsf] hfgsf/L, 

 zAbsf cy{ ljwfgsf] k|s[lt kl/efiff, kof{o, ljkof{o, cg]sfyL{, ;dfj]zL, ;xk|of]u, 
pbfx/0f, jfSofTds k|of]u cflb_ af/] hfgsf/L, 

 zAbsf] pRrf/0f, ;|f]t, Jo'Tkfbg ;DaGwL ;"rgfsf] hfgsf/L, 

 zAbsf] Jofs/0f -kbsf]l6, lnª\u, jrg, sd{tf, jfRotf, sf/s, lqmofsf ¿k cflb_ 
;"rgfsf] hfgsf/L, 

 ljj[lt, lahs, gL8g, k|ltlgb]{zg, lrqfª\sg af/] hfgsf/L, 
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 sf]z ;Dkfbg k|lqmof af/] hfgsf/L, 

 sf]zdf k|o'St ;ª\lIfKt ¿k, ;ª\s]t lrGx af/] hfgsf/L, 

 sf]zsf] pQ/ efusf ;"rgf af/] hfgsf/L cflb . 
 

d"nefusf ;"rgf 
 

 zAbsf]zsf] d"nefudf k|ljli6 ljj/0f /x]sf] x'G5 . zAbsf]zsf] s]Gb|Lo efu klg oxL xf] . 
…;du| ¿kdf sf]zsf] s]Gb|Lo ljifoj:t' dWoefudf g} /x]sf] x'G5 -clwsf/L, @)^& M@!)_ .Ú o;df 
k|To]s sf]zLo PsfOdf cfwfl/t k|ljli6x? kb{5g\ . To;}n] o;nfO{ zAbsf]zsf] jf:tljs / nlIft 
efu dflgG5 . o;nfO{ d"nefu eGg'sf] tfTko{ sf]zdf of] efu g} ;fWo xf] / o;}sf nflu ;Dk"0f{ 
of]hgf, lgod, ;fdu|L ;ª\sng, ;Dkfbg, >d, Joo cflb ;fwg h'6]sf x'G5g\ . sf]zsf/sf] nIo 
l;lb\w o;}nfO{ pkof]uL / k"0f{ agfpgdf cfwfl/t /xg] x'gfn] o;nfO{ sf]zsf] hLjg dflgG5 . 
sf]zsf] d"nefudf ;dfj]z ul/g] d'Vo cª\ux?nfO{ k|ljli6sf cª\u elgG5 . k|ljli6 cª\unfO{ 
sf]zLd jf sf]zLo PsfO klg elgG5 . …zAb k|ljli6df /xg] b'O{ efudWo] klxnf] efudf sf]zLo 
PsfO / bf];|f] efudf o; ;DaGwL ;a} ;"rgfx? /xG5g\ -h'u':tf, !((%O{= @$(_ . pb\b]Zo efudf 
zLif{ zAb, To;sf] lxHh]÷j0f{ ljGof;, pRrf/0f, ;|f]t, Jo'TklQ, Jofs/0f -zAb ju{ / cGo_, ;d]t 
kb{5g\ / ljw]o efudf pSt zAbsf] cy{, pbfx/0f, k|of]u cflb kb{5g\ -clwsf/L, @)^& M @!(_ . 
h'g o; k|sf/ 5 M 
 
  
 
 
 
 
 
 
 
 
pQ/efusf ;"rgf  
 

 sf]zsf] k"j{ / dWo efudf /fVg gldNg] cltl/Qm tyf ;Gbe{ ;fdu|L /xg] kZrjtL{ efunfO{ 
pQ/efu dflgG5 . sf]zsf/n] sf]zdf ;d]6\g rfx]sf] / d"nefudf g/x]sf k"/s ;fdu|L o; efudf 
/flvG5 . pTt/ efunfO{ sf]zsf] kl/lzi6 klg dflgg] x'gfn] ;a} zAbsf]zdf of] efu /flvg' 
cfjZos dflgFb}g . of] efu k|foM P]lR5s x'G5 . sf]zsf] pQ/ efudf Jo'Tkfbs k|Toox?, ;ª\VofTds 
PsfOx?, gfktf}nsf PsfOx?, af/, dlxgf, ;+jtx?, 5kfO z'l4sf lrGxx?, dfg, kbjL, tSdf, 
cnª\sf/x?, /flz / gIfqsf ;"rLx?, y/, uf]qx?, ;}lgs jf hª\uL bhf{x?, ul0ftzf:qsf lrGxx?,  
pvfg 6'Ssf ;"rLx? cflb ;d]l6Psf x'G5g\ . l;sf? k|of]Qmfsf nflu pQ/ efudf /xg] o:tf 

sf]zdf k|lji6 ;"rgf / cg'qmd 

p2]Zo efu 

ljw]o efu  

zLif{ zAb 

pRrf/0f 
;|f]t 

Jo'TklQ 

Jofs/0f 

lxHh] 

cy{ 

k|of]u 

pbfx/0f 
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;fdu|Lx? dxŒjk"0f{ / cfjZos x'G5g\ . sf]zsf/ jf ;Dkfbsn] cfjZos 7flgPdf o:tf ;"rgf 
;d]l6g] x'gfn] sf]zsf] pQ/ efu ;a} PsefifL sf]zx?sf /flvg' cfjZos dflgb}Fg . -clwsf/L, 
@)&! M $#_ .  
 

cWoogsf] p2]Zo 
 

 k|:t't n]vdf …PsefifL zAbsf]zsf] ;+/rgf / To;df ;dfj]z x'g] ;"rgfsf cfwf/df g]kfnL 
zAbsf]zsf] sf]zLo ;"rgfx? s]nfpg] p2]Zo /flvPsf] 5 . 
 

cWoog ljlw 
 

 k|:t't n]vdf låtLo ;|f]tsf ;fdu|Lsf] pkof]u u/L sf]zLo ;"rgfx¿ k|:t't ul/Psf 5 . 
ljifosf] k|s[lt cg';f/ o;df ul0ftLo tYofª\s / ;"qx¿sf] pkof]u ug'{ cfjZos gePsf]n] 
cWoog u'0ffTds 9fFrfdf ePsf] 5 . sf]zLo ;"rgf k|:t't ug]{ qmddf k|:t'tLnfO{ :ki6 / ;+lIfKt 
agfpg] clek|fon] PsefifL zAbsf]zsf] ;+/rgfsf cfwf/df tflnsf lgdf{0f u/L g]kfnL zAb 
;fu/sf sf]zLo ;"rgf tflnsfdf k|:t't u/L pknAw gePsf ;"rgf tflnsf v08df vfnL /flvPsf] 
5 . tflnsfsf] h'g v08 vfnL 5 ;f] ;"rgf pknAw gePsf] ;ª\s]t ul/Psf] 5 . tflnsfsf] 
cGTodf ;"rgf pknAwtfsf] l:yltsf] JofVof ul/Psf] 5 . 
 

g]kfnL zAbsf]zsf] sf]zLo ;"rgf 
 

 sf]zsf/ afnrGb| zdf{åf/f ;Dkflbt, /f]on g]kfn Ps]8]dL, sf7df8f}Faf6 @)!( ;fndf 
k|sflzt g]kfnL zAbsf]zsf] sf]zLo ;"rgfx¿nfO{ o; k|sf/ k|:t't ul/G5 M  
 

sf]z kl/ro 
 

 /f]on g]kfn Ps]8]dLaf6 k|sflzt g]kfnL zAbsf]z -@)!(_ g]kfnL PsefifL zAbsf]z 
k/Dk/fdf ;+:yfut k|of;df ag]sf] a[xtfsf/sf] klxnf] zAbsf]z xf] . cd[taxfb'/ >]i7 -k|sfzsLo_, 
;Dkfbs -k|fSsyg_ ;d]l6Psf] o; sf]zdf s"n k[i7 !!$^ / d"n k|ljli6 %% xhf/ ^ ;o #( 
zAbx? /x]sf] kfOG5 -clwsf/L, @)&! M &&_ . o; sf]zdf sf]z;Dj4 ljåfgx?sf] cg'ej tyf 
l6Kk0fLx¿ ;dflji6 5g\ . g]kfnL efiffdf zAbsf]zx? s]xL dfqfdf k|sflzt ePsf] / ltgLx? klg 
7"nf] ;ª\Vofsf k|of]Stf ;dIf kof{Kt gePsf] cj:yfdf o;sf] cfjZostf k"/f ug]{ clek|fon] of] 
sf]z k|sflzt ul/Psf] -k|sfzsLo_ pNn]v 5 . …afx| sf]zdf efiff ablnG5Ú eGg] s'/fnfO{ Wofgdf 
/fvL o;df b}lgs k|of]hgnfO{ nlIft u/]/ zAbx?sf] ;ª\sngdf k|fyldstf lbOPsf] s'/f sf]zdf 
pNn]v 5 . o; sf]zsf] k|sfzg g]kfnL cfw'lgs PsefifL sf]zsf Oltxf;df cToGt dxŒjk"0f{ 
7xl/Psf] 5 lsgeg] of] sf]z tTsfnLg cfjZostfsf] pkh dfq geO{ g]kfnL sf]zsf Oltxf;df 
gofF r/0fsf] cf/De klg x'g uPsf] 5 -nD;fn, @)%& M !(%_ . sf]zsf] pkof]u zAb, cIf/ ;+:yfg 
;|f]t / pRrf/0f tyf Jofs/0f ;DaGwL 1fgsf lgldQ ul/g] x'gfn] o;df oyfzSo ;"rgfsf ;fydf  
kbe]b lbOPsf] pNn]v 5 . zAbx?sf] ;|f]t lbg] of] klxnf] PsefifL g]kfnL sf]z xf] -clwsf/L, @)^& 
M @#*_ . zAbx? pRrf/0f cg';f/ n]Vg ;lsg] b]jgfu/L lnlksf] ljz]iftf eP adf]lhd g]kfnL 
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efiffdf k|rlnt pRrf/0fsf cg';f/ ltgsf] :j¿k ljGof; ul/Psf] atfOPsf]] 5 . sf]zsf] sn]j/ 
a9\g] / ;j{;'ne x'g g;Sg] ePsfn] pvfg, 6'Ssf jfSof+z, jfSokb\wlt cflb ;dfj]z gul/Psf] -x]g"{ 
k|:tfjgf_ pNn]v 5 . k'/fgf P]g ;jfnsf k|rlnt zAbfjnLsf] cIf/ ;+:yfg ubf{ ljs[t ePsf 
zAbsf] k|;ª\udf ;se/ tT;d ¿ksf] ;dLk k'Ug] ¿k ;dfj]z ul/Psf] pNn]v 5 . ljleGg If]q / 
ljifo k|;ª\usf zAbx?sf] ;ª\sngdf ;f]xL If]q / ljifosf JolStx?af6 ul/Psf] atfOPsf] o; 
sf]znfO{ tTsfnLg ;dodf g]kfnL PsefifL sf]z k/Dk/fdf zAbsf kof{Kt ;"rgf ;d]l6Psf] sf]z 
ag]sf] 5 . g]kfnL zAbsf]z k"j{jtL{ PsefifL sf]z¿sf] t'ngfdf k|ljli6 ;ª\Vof, ;"rgf, cy{ ljwfg / 
;fdu|Lsf] Joj:yfkgsf b[li6n] ljsl;t / j}1flgs b]lvG5 -e§/fO{, @)^$ M #^_ . 
 

sf]zLo ;"rgfsf] cWoog 
 

 g]kfnL zAbsf]zsf sf]zLo ;"rgfx?nfO{ sf]zsf] ;+/rgfsf cfwf/df klxNofpg] 
k|of; ul/Psf] 5 . h;sf] ;"rgfTds l:ylt o;k|sf/ 5 M 

 

k"j{efusf ;"rgf  
 

 sf]zdf ;dflji6 sf]zLo ;"rgf kQf nufpg ;/n, ;xh xf];\ eGg] clek|fon] sf]zsf] 
cl3Nnf] efudf o; ;DaGwL ;"rgfx¿ ;dfj]z ug]{ rng x'G5 . sf]zsf] k|of]hg, zAb 5gf]6, o;sf] 
k|ljli6 /flvPsf] j0ff{g'qmd, zAbdf pkof]u ul/Psf] j0f{ljGof;, zAbsf] pRrf/0f cj:yf, zAbsf] 
efiffut ;|f]t, ltgsf] Jo'Tkflbt ¿k, Jofs/0ffTds ;"rgf zAbnfO{ cYof{pg pkof]u ul/Psf] 
cy{ljwfg k|lqmof, sf]z k|of]u ug]{ tl/sf / ;ª\s]t ;"rLsf ;"rgf ;dfj]z ul/Psf] kfOG5 . g]kfnL 
zAbsf]zsf] k"j{efudf ;dflji6 ;"rgfsf] l:ylt o;k|sf/ 5 M 
sf]z k|of]hg M zAbsf]z cfjZos kg]{ ;a} ju{, k]zf / pd]/sf k|of]Qmfn] pkof]u ug{ ;S5g\ oBlk 
pQm sf]z d"ntM s'g} ju{sf nflu nlIft u/]/ lgdf{0f ul/Psf] xf] eGg] s'/f klg sf]zdf k|:t't 
ul/Psf] x'G5 . o;nfO{ sf]z k|of]hg dflgG5 .  g]kfnL zAbsf]zdf sf]zsf] k|of]hgsf ;DaGwdf of] 
sf]z df}g 5 .  

zAb 5gf]6 M o; sf]zdf k|lji6 zAbx¿sf] 5gf]6 s'g If]qaf6 ul/Psf 5g\ eGg] hfgsf/Lsf 
;DaGwdf k|fb]lzs cyjf :yfgLo rng Jojxf/df /x]sf zAb, sfg'g / cGo ;/sf/L sfuh–kqdf 
k|of]u x'g] zAb ;dfj]z ul/Psf] s'/f k"j{efudf pNn]v 5 .  

k|ljli6sf] j0ff{g'qmd M zAb k|ljli6sf] j0ff{g'qmd  ;DaGwL ;"rgf o; sf]zsf] k"j{efudf pNn]v 
ePsf] kfOFb}g .  

lxHh] M k|lji6 zAbx?nfO{ s] s;/L ljGof; ul/Psf] 5 eGg] s'/f sf]zsf] cl3Nnf] efudf ;"lrt jf 
;ª\s]t ug'{ /fd|f] sf]zsf] ljz]iftf xf] . o; sf]zdf j0f{ljGof;af/] cGo ;"rgf g;d]6L cg':jf/ 
WjlgnfO{ ;+:s[tdf ls lz/ljGb' ls k~rd j0f{n] hgfpg] eP klg :yfgfefjsf sf/0f o;df k~rd 
j0f{ dfq k|of]u ul/Psf] pNn]v kfOG5 .  

;|f]t M k|lji6 zAbsf] ;|f]tsf ;"rgf ;dfj]zsf ;DaGwdf sf]zsf] k"j{efu df}g 5 . o;df s'g} 
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zAbsf] pkklQ ;lGbUw ePsf] x'gfn] To:tf 7fpFdf k|Zg jfrs lrGx /fvL ;'emfpg] k|tLIff ul/Psf] 
dfq pNn]v kfOG5 .  

Jo'TklQ M zAbsf] k|ljli6 ;DaGwL ;"rgf k"j{efudf ;dfj]z ePsf] kfOFb}g .  
 

Jofs/0f M o;df Jofs/0fsf ;fdfGo lgodn] aGg] zAb geO{ ckjfb :j¿k s'g} zAb aGg] ePdf 
lnª\u, jrg, k'?if, sfn, cflb ljwfg ul/Psf]] pNn]v 5 . 
 

cy{ ljwfg M k|ljli6sf] cy{ lbFbf zAbsf] ;"Id cWoog u/L w]/} kof{on] kl/k"0f{ kf/L s]nfOP/ cy{ 
;dfj]z u/]sf] ;"rgf ;dfj]z ul/Psf] kfOG5 . To:t} cy{ 5f]6s/Ldf lbOPsf] / zAbsf] nIofy{ tyf 
Joª\Uofy{sf] ljz]if k|of]hg g/flvPsf] pNn]v 5 . 

;ª\s]t / lrGx ;"rL M sf]zdf ;ª\lIfKt ¿kx?sf] ;"rL / lrGx;"rL ;dfj]z ul/Psf] kfOFb}g . a? 
s]xL k|Toox? ;"rL4 ul/Psf], h:t}, c8L– ukm± c8LÖukmf8L, cSs8–af]n± cSs8 Ö af]nSs8 
h:tf ¿k ;dfj]z ePsf 5g\  .  
 

cGo ;"rgfx¿ M sltko zAbx?sf] n]Vo :j¿k sYo :j¿k leGg x'G5g\ . bf];|f] jf ljb]zL 
efifLx¿sf nflu t zAbsf]zdf k|ljli6sf] pRrf/0fsf ;"rgf ;d]l6g' cfjZos x'G5 . o; sf]zdf 
pRrf/0f ;DaGwL ;"rgfsf af/]df of] sf]zsf] k"j{efu k"j{efu df}g 5 .  
 o; sf]zsf] k"j{efu sf]zLo ;"rgf / o;sf] hfgsf/L ;DaGwL k|foM ;"rgfx¿ ;d]l6Psf] 
kfOG5 . o;df k|sfzsLo, ;DkfbsLo / k|fSsyg zLif{sdf sf]zsf] ;Dkfbg / o;sf lglDt eP 
u/]sf k|oTgx¿sf] hfgsf/L k|:t't ePsf] kfOG5 . oL kIf klg ;fGble{s / pkof]uL g} x'g\ . o;sf 
cltl/Qm sf]zsf] k|of]hg, sf]z k|of]u ug]{ tl/sf / sf]zsf ;DaGwdf ;"rgf k|bfg ug]{ k|s[ltsf 
hfgsf/L ;dfj]z ul/Psf] eP o; sf]zsf] dxTj / k|efj a9\g] cg'dfg ug{ ;lsG5 .   
d"nefusf ;"rgf 
 

 zAbsf]zsf] d"nefudf zAbx¿sf] k|ljli6 / ltgsf ;"rgfx¿ ;dfj]z ul/Psf x'G5g\ 
cTofjZos / k|d'v ;"rgf p2]Zo v08df / o;sf yk ;"rgfx¿ ljw]o v08df /flvPsf x'G5g\ . 
g]kfnL zAbsf]zsf] d"n efusf] p2]Zo / ljw]o v08df sf]zLo ;"rgfx¿ lgDgfg';f/ k|:t't ul/Psf 
5g\ .  
 

p2]Zo v08 
 

 o; v08df k|ljli6sf] lxHh], pRrf/0f, zAb ;|f]t, Jo'Tkfbg / lgb]{zgsf ;"rgf ;dfj]z 
ul/G5 . o;} cfwf/df g]kfnL zAbsf]zsf] ;"rgfTds l:yltnfO{ o;k|sf/ k|:t't ul/Psf] 5 M 
 

j0ff{g'qmd M k"j{efudf k|ljli6sf] j0ff{g'qmd af/]df :ki6 ;"rgfsf] cefj /x]sf] kfOP tfklg o; 
sf]zdf :j/ j0f{sf zAb qmdzM cF, c+, c===cf} sf] qmddf /flvPsf] / C[, n[, n[ sf zAb geP tfklg 
k|ljli6df ;ª\s]t ul/Psf] kfOG5 . Jo~hg j0f{sf zAbnfO{ s;Fu If, h;Fu 1, t;Fu q j0f{sf zAb 
/flvPsf] kfOG5 . j0ff{g'qmsf b[li6n] o; sf]zdf sf]zLo zf:qLo dfGotfnfO{ cfTd;ft ul/Psf]  
kfOG5 .  
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lxHh] M j0f{ ljGof;df tb\ej zAbsf] af/]df :ki6 gLlt cjnDag ul/Psf] gkfOP tfklg tT;d 
zAbnfO{ k"j{ ¿kdf / cfuGt's zAbnfO{ pRrf/0f cg';f/ ul/Psf] kfOG5 . tT;d zAbdf k~rd  
 

j0ff{g'qmd M r~r", r~rn], ktª\u, kl08t/fh, e08f/] cflb k|of]u ePsf] 5 . tb\ej zAbdf eg] k"j{ 
¿k M sL/f], s"jf, v]ns"b, Ho" cflb ul/Psf] kfOG5 . cfuGt'sdf pRrf/0f cg';f/ M kGhf, k]G6, 
;'kl/6]G8]G6 cflb ul/Psf] 5 .  
 

;|f]t M k|ljli6sf] ;|f]t ;DaGwL ;"rgf efiffsf] ;ª\s]taf6 g} ul/Psf] kfOG5 . h:t}, em'k8L [g]], 
lyP6/ [c+], kfovfgf [kmf] u/L lrgfOPsf] kfOG5 .  
 

Jo'Tkfbg M k|ljli6sf] Jo'Tkfbg ;DaGwL ;"rgf ;dfj]zdf sf]zn] Tolt Wofg lbPsf] kfOFb}g . o;df 

s]xL zAbsf] dfq Jo'Tkflbt ¿k lbOPsf] b]lvG5 h:t}, M pªfpg' [pª±cfp±g], cf}lnof 

[cf}nf]±Oof], u'7Lof/ [u7L±Oof/], cflb ¿kdf 7"nf] sf]i7sdf /flvPsf] kfOG5 .  
 

Jofs/0f M o; sf]zdf Jofs/0fsf ;"rgf ;DaGwL cGo ;"rgf ;dfj]z gu/L s]jn zAbju{ ;ª\s]t 
ul/Psf] kfOG5 . h:t}, pTky -gf=_,pbu| -lj=_, ls+jf -;+of]=_, ulNsg' -c=lqm=_, ‰ofDd -lqm=of]=_, cxf] 
-lj=af]=_ cflb . 
 

o; sf]zdf k|ljli6sf] pRrf/0f k|lqmof eg] ;dfj]z ePsf] kfOFb}g . o;/L x]bf{ sf]zsf] d"nefudf 
/xg] ;a}h;f] ;"rgf o; sf]zdf ;dfj]z ePsf] b]lvG5 .  
 

ljw]o v08 
 

 sf]zsf] ljw]o v08df cy{ljwfgsf ;"rgfx¿ ;dfj]z ul/Psf x'G5g\ . h;df kl/efiff, 
kof{o, ljkof{o, ;dfj]zL, ;xk|of]u, pbfx/0f cflb ljlwaf6 k|ljli6sf] cy{ k|:t't ul/Psf] x'G5 . 
g]kfnL zAbsf]zsf] o; v08df ;"rgfTds l:ylt o:tf] 5 M  
 

kl/efiff M  o; sf]zdf zLif{ zAbx?sf] cy{ :ki6 kfg{ kl/efiff ljlw pkof]u ul/Psf] kfOG5 . h:t}, 
ls/L6 -gf=_ – d's'6 h:tf] Ps lz/f]e"if0f . kf/So -lj=_ – k/nf]ssf lgldQ c;n ug]{ . k|ltof]uL  
-gf=_ – an jf of]Uotfdf bfFlhg cfpg] JolQm cflb .  
 

kof{o M s]xL zAbsf] cy{ :ki6 ug{ ;dfg zAbsf] pkof]u u/L cYof{pg] kof{o k|lqmof pkof]u ul/Psf] 
b]lvG5 . h:t}, pvfg -gf=_ – cfxfg, 6'Ssf, sxfjt . v/Lb -gf_ –lsGg', a];fpg', lsgd]n . glthf – 
-gf=_ kl/df0f, kmn . 
 

;dfj]zL  M zAbleq cGte{"t zAbx?sf] ;xfotf lnOg] ;dfj]zL k|lqmofnfO{ klg s]xL dfqfdf pkof]u 
ul/Psf] kfOG5 . cGg -gf=_ – wfGo, ux'F, ds} . afhf -gf=_ – d[bª\u, tanf, l;tf/, ;gO{ cflb . 
nf]suLt -gf=_ –/l;of, svf{, ‰ofp/] cflb . 
 

;xk|of]u M k|lji6 zAb;Fu ;x;DaGw /fVg] ;xk|of]u k|lqmof ;dfj]z u/L cy{ljwfgnfO{ k|i6\ofpg] 
sfd u/]sf] 5 . h:t}, aGbL -gf=_ –aGb ul/Psf] –af]/f aGbL, vfd aGbL, jif{ aGbL cflb . afh -k|To=_ 
– zAbfGtdf nfUg] Ps k|Too - x'Nnf8afh, /S;Lafh, sat/afh cflb . 
pbfx/0f M  k|ljli6sf] kl/j]zk/s k|of]unfO{ cYof{pg] pbfx/0fsf  ;"rgf ;dfj]z ePsf] kfOG5 . 
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h:t}, g -cJo_ – lgif]w hgfpg] zAb -pbf= gug'{, gvfg', vfFb}g cflb ._ kf]lnª\u -gf_ –lgjf{rgdf 
dt lbg] -pbf= efF8f], :yn, s]Gb| cflb ._ k|sflzt  -lj_ – 5flkP/ hgtfsf] ;d'Gg] cfPsf] cflb . 
  

jfSofTds k|of]u M k|ljli6sf] cy{R5fofnfO{ cem :ki6 kfg{ ;Gbe{k/s jfSofTds k|of]u a'emfpg] 
jfSofTds ;+/rgfsf] pkof]u ul/Psf] kfOFb}g . 
 

cy{ ljwfgsf cGo ljlw M k|ljli6nfO{ cYof{pg cy{ljwfgsf cGo ljlwx¿ klg pkof]u ul/G5 . 
h;n] k|of]QmfnfO{ pQm zAbsf] cy{ :ki6 ug{ d2t ub{5 . To:tf cy{ljwfgsf cltl/St ljlwx¿df 
Jo'Tkfbg, ljj[lQ, aLhs, gL8g, ;Gbe{ lgb]{z, lrqfª\sg kb{5g\ . g]kfnL zAbsf]zdf k|ljli6sf] 
cy{sf nflu plNnlvt ljlwsf cltl/Qm s]xL cGo ljlwx?sf] klg pkof]u ul/Psf] kfOG5 . h'g 
o;k|sf/ 5 M  
 

Jo'TklQ k|lqmof M  o; sf]zdf k|ljli6nfO{ cYof{pg s]xL Jo'Tkfbg k|lqmof ckgfOPsf] kfOG5 . o; 
;DaGwL ;"rgf n]vdf k|:t't d"nefusf ;"rgfdf klg ;dfj]z ul/Psf] 5 .  
 

ljj[lQ M ljj[lt cGtu{t s]xL ljZjsf]zLo ;"rgf ;dfj]z ul/Psf] kfOG5 . rf/e~Hofª -gf_ – 
sf7df8f}+ pkTosfsf rf/lt/ /x]sf] rf/ j6f e~Hofª -;fFuf, kfFrdfg], kf6L, v/L e~Hofª_ . w}jt  
-gf_ –;ª\uLtsf ;ft :j/ dWo] Ps -o;nfO{ ;ª\If]kdf …3Ú elgG5 . o;df $)% gfb nx/L x'G5g\_ .  
e06f -gf_ – sf9f ePsf 7'n7'nf kft, KofhL /ªsf km"n / ;]tf kmn x'g] Ps ;fgf] af]6 -cfo'j]{bdf 
o;sf] u'0f ?lrsf/s, jLo{4{s, Hj/ gfzs, vf]sL gfz ug]{ / kYo atfOPsf] 5_ cflb . 
 

aLhs M ljifo If]q / z}nL hgfpg] aLhssf] ;"rgf ;dfj]z ePsf] kfOG5 . gh/ aGb -lj_–s'g} 
lglZrt 7fpFdf lg:sg gkfpg] u/L /flvPsf] -JolSt_ . WofkWofk] –lj_– lgEg vf]Hg], lwklwk]-aQL_ . 
gUgf -gf_ – gfª\uL, lgj{:q-:qL_ . gSsnL -lj_ – gSsn kfg]{ -:qL_ . wf]Sg' -;=lqm_–hfF8, /S;L cflb 
vfg' -lgGbfy{df_ . u]8L -gf_–bfgf jf u]8f -afnaf]nLdf_ . dfd -gf_– eft -afnaf]nLdf_ cflb . 
 

 o;/L o; sf]zdf h;df Jo'Tkfbg k|lqmof, ljj[lt / aLhssf] pkof]u ePsf] kfOG5 . o;df 
ljj[lt cGtu{t cfyL{ / Jofs/0ffTds eGbf klg / ljZjsf]zLo ;"rgf ;dfj]z ul/Psf] kfOG5 .  
aLhsdf k|sfo{k/s geO{ ljifo If]qut / :t/ut aLhssf] k|of]u ul/Psf] kfOG5 . k|ljli6nfO{ yk 
:ki6 kfg{ pkof]u x'g] gL8g k|lqmof, ;Gbe{ lgb]{zg / lrqfª\sgsf] pkof]u eg] ul/Psf] kfOFb}g .  
 

pQ/efusf ;"rgf 
 

 o; sf]zsf] pQ/ efudf cltl/Qm s'g} klg ;"rgfx¿ ;dfj]z ul/Psf] kfOFb}g .  

o;/L g]kfnL zAbsf]z -@)!(_ k|sfzg x'Fbfsf] ;dodf cfsf/ut b[li6n] / ;"rgf 
;+of]hgsf b[li6n] of] pTs[i6 sf]z /x]sf] kfOof] . o;kl5 lgld{t sf]zx? cfwf/df a[xt\ / ;"rgf 
;+of]hgdf pRr :t/sf sf]zx? /x] tfklg tL sf]zx? o;} sf]zsf] cfwf/ 6]s]/ plePsf] s'/f 
plNnlvt ljj/0f / sf]zsf ;dLIfsx?af6 k|:t't ljrf/af6 :ki6 x'g cfPsf] 5 .  
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lgisif{ 

 zAbsf]znfO{ k|fof]lus efifflj1fgsf] Ps zfvf xf] . of] h'g;'s} If]q, k]zf / pd]/sf 
dflg;x¿n] cfˆgf] b}lgs sfo{ ;Dkfbgdf dxŒjk"0f{ ;xfos ;fdu|Lsf] ¿kdf pkof]u x'g] ;fdu|L  
xf] . cem z}Ifl0fs k|of]hgsf nflu o;sf] pkof]u ckl/xfo{ g} x'g] ub{5 . g]kfnL efiffdf k|s[lt / 
k|of]hgsf b[li6n] ljljwtf /x]sf PsefifL zAbsf]zx¿ ag]sf 5g\ . oL dWo] g]kfnL zAb;fu/ 
;jf{lws a[xt cfsf/df k|sflzt nf]slk|o / ax'k|rlnt zAbsf]z xf] . PsefifL zAbsf]zsf] ;+/rgf 
/ o;df ;dfj]z x'g] sf]zLo ;"rgfnfO{ cfwf/ dfg]/ o;df pknAw sf]zLo ;"rgfnfO{ s]nfpg] sfd 
ul/Psf] 5 . h;/L PsefifL ;fdfGo k|s[ltsf zAbsf]zdf k"j{efu cGtu{t sf]z k|of]hg, zAb 5gf]6, 
j0ff{g'qmd, lxHh], pRrf/0f, ;|f]t, Jo'TklQ, Jofs/0f, ;ª\s]t lrGxsf ;"rgf /x]sf x'G5g\ . To:t} 
d"nefudf k|ljli6sf] lxHh], pRrf/0f, ;|f]t, Jo'TklQ, Jofs/0f, kl/efiff, kof{o, ljkof{o, ;dfj]zL, 
;xk|of]u, pbfx/0f, jfSofTds k|of]usf ;fy} cGo ljlwdf ljj[lt, lahs, gL8g, ;Gbe{ lgb]{zg, 
lrqfª\sgsf] k|of]u ul/Psf x'G5g\  eg] sf]zsf] pQ/ efudf cltl/Qm ;"rgfx¿ h:t}, b]z / ltgsf 
/fhwfgL, d'b|fsf gfd, gfk tf}nsf PsfO, ul0ftLo ;"qx?, dfg kb\jL / tSdfx?, dxfb]z, dxf;fu/, 
/fhdfu{ cflbsf gfdx? ;dfj]z ul/Psf x'G5g\ . 
  g]kfnL zAbsf]zsf sf]zLo ;"rgfnfO{ PsefifL zAbsf]zsf] ;+/rgfnfO{ cfwf/ dfg]/ x]bf{ 
k"j{efu tyf d"nefusf ;"rgf ;dfj]z ePsf] / pQ/efudf s'g} klg sf]zLo ;"rgf pknAw 
gePsf] cj:yf kfOof] . k"j{efudf k|ljli6sf] af/]df k|of]QmfnfO{ ;';"lrt ug]{ ;"rgfsf] ;+of]hg vf;} 
gePsf] cj:yf b]lvof] . o; sf]zsf] d"nefudf k|lji6 s]xL d'Vo zAbx¿sf] dfq Jo'Tkfbg lbOPsf], 
cy{ljwfgdf kl/efiff / kof{o, ;dfj]zL ljj[lt, ljifo If]q / z}nL hgfpg] aLhssf] ;"rgf pkof]u 
ul/Psf] kfOof] . jfSofTds k|of]u k|lqmof, ;Gbe{ lgb]{zg k|lqmof h:tf cy{ljwfgsf cGo k|lqmof eg] 
;dfj]z ePsf] kfOPg . o;sf] k"j{efudf k|of]QmfnfO{ pQm sf]z / sf]zLo ;"rgfsf] af/]df ;';"lrt 
ug]{ hfgsf/Ld"ns kIfx¿ ;d]l6Psf] eP sf]zsf] u'0ffTdstf a9\g] lyof] . tyflk o; sf]zn] g]kfnL 
zAbsf]zsf] If]qdf ;jf{lws nf]slk|o / g]kfnL zAbsf]zsf] k|f¿k tof/ ug{ sf];]9'ª\uf ;fljt ePsf] 
s'/frfFlx sf]zsf] ;sf/fTds kIf dfGg ;lsG5 .  
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;Gbe{ ;"rL 
 

clwsf/L, /fds'df/ -@)&!_ g]kfnL PsefifL zAbsf]zsf] z}Ifl0fs pkof]u, ck|sflzt ljBfjfl/lw 
zf]w k|aGw, lq=lj=lj= lzIffzf:q ;ª\sfo, sLlt{k'/ .   

clwsf/L, /fds'df/ -@)&)_ …g]kfnL a[xt zAbsf]zsf] sf]zLo ;"rgfx¿sf] cWoogÚ hg{n ckm 
cflbslj, ef]n'd – # -;ª\s=_, cflbslj efg'Qm SofDk;, tgx'F, k[i7 ^^–&$ . 

clwsf/L, /fds'df/ -@)^(_ …;+/rgf / ;"rgfsf b[li6n] g]kfnL PsefifL zAbsf]zx?Ú efg'>L  
-;ª\s=_, cflbslj efg'eSt SofDk;, tgx'F, k[i7 %)–^* . 

clwsf/L, /fds'df/ -@)^*_ …g]kfnL PsefifL zAbsf]z M k/Dk/f / kl/isf/Ú efg'>L -;ª\s=_ 
cflbslj efg'eSt SofDk;, bdf}nL, tgx'F, k[i7 %)–^@ . 

clwsf/L, x]dfª\u/fh -@)%^_ …zAbsf]z lgdf{0f / g]kfnL eflifsfÚ, lzIffzf:q ;f}/e, sf7df8f}F lzIff 
SofDk;, kBf]bo df]8, sf7df8f}F . 

clwsf/L, x]dfª\u /fh -@)^&_ ;fdflhs / k|fof]lus efifflj1fg -kfFrf} ;+=_, sf7df8f}+ M /Tg 
k':ts e08f/ . 

clwsf/L, x]dfª\u /fh / ab|L ljzfn e6\6/fO{ -@)^!_, k|of]ufTds g]kfnL zAbsf]z, sf7df8f}F M 
ljb\ofyL{ k|sfzg k|f=ln= .  

sfq], ;'ldqf dª\u]; -!(^% O{=_, n]lS;sf]u|fkmL, cGgfdnfO o'lgel;{6L, db|f; . 
lqm:6n, 8]le8 -!(*) O{=_ c l8S;g/L ckm lnª\lUjl:6S; PG8 kmf]g]l6S; -lkmˆy Pl8;g @))#_, 

Anfsj]n klAnl;ª ln= . 
h'u'T;f, Nofl8:nfe -!(&! O{=_, Dofg'cn ckm n]lS;sf]u|fkmL, dfp6g b Xo'h k]l/; klAnl;ª xfp; 

ckm b lhsf]nefs Ps]8]dL ckm ;fOG;, k|fUj] .  
e§/fO{, ab|L ljzfn -@)^$_ g]kfnL a[xt zAbsf]zsf] sf]z j}1flgs cWoog, ck|sflzt ljb\of 

jfl/lw zf]w k|aGw lq=lj=lj=, sLlt{k'/ . 
l/rf8{;, Hofs PG8 cb;{ -!((( O{=_, nªDofg l8S;g/L ckm Nofª\Uj]h l6lrª PG8 cKnfO8 
 lnª\lUjl:6s;, nG8g, nªDofg . 
nD;fn, /fdrGb| -@)%&_, sf]z lj1fg / g]kfnL sf]z -bf]=;+=_, sf7df8f}+ M ljb\ofyL{ k':ts e08f/ . 
jdf{, /fdrGb| cf}/ ab/Lgfy sk'/ -@))& O{=_, sf]zsnf, Onfxfjfb, goL lbNnL M nf]sef/tL k|sfzg . 
l;ª\sn}/, hf]xg -!((% O{=_, slnG; sf]ljN8 Oª\ln; l8S;g/L, xf/j/ slnG; klAn;;{ k|f=ln= .  
l;+x, /fd cwf/ -!(*@ O{=_, …ofg OG6«f]8S;g 6' n]lS;sf]u|fkmLÚ pRr lzIff cf}/ ;+:yfg, blIf0f ef/t 
 lxGbL k|rf/ ;ef, db|f; . 
>Ljf:tj, /jLGb|gfy -!(*) O{=_, æ6fOkf]nf]hL ckm l8S;gl/h M c ;f]le6 ck|f]hÆ n]lS;sf]u|fkmL Og 
 OlG8of M l8D;g/L d]lsª Og OlG8og NofªUj]h, ;e]{ PG8 k|f];k]S6; .  
>]i7, bof/fd / cGo -@)^#_, ljBfyL{ g]kfnL zAbdfnf, sf7df8f}F M cS;kmf]8{ OG6/g]:gn klAns];g . 
lxn, P= cls{aN8 -!(&! O{=_, æb o'h ckm l8S;gl/h Og Nofª\Uj]h l6lrªÆ l/l8ª; Og cKnfO8 
 lnª\lUjl:6s,  
kfs{ ce]Go' ;fpy, Go'of]s{, Pg=jfO{= !))!^ . 
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;flxlTos /rgfdf zLif{s rogsnf 
 

;'zLnk|;fb jfUn]*  
 

n]v;f/ 
 

zLif{s eGg' s'g} klg ;flxlTos jf ;flxTo]t/ s[lt jf /rgfsf] gfd xf] . s[ltsf] cWoogsf] k|f/De 
zLif{saf6 x'G5 . zLif{s cfsif{s / snfTds ePdf g} To;n] kf7ssf] Wofg lvRg ;Sb5 . h'g;'s} 
s[ltsf] zLif{sn] s[ltsf] d"n efj cyjf ;f/nfO{ k|ltljlDat ug{ ;Sg'kb{5 . g]kfnL sljtf 
;flxTodf cfw'lgstfsf] k|f/De ug{] n]vgfy kf}8\ofnn] zLif{s rog ubf{ a9L dfqfdf Ps jf b'O{ 
zAbd} ;Lldt x'g] u/L zLif{s rog u/]sf] b]lvG5 . cfw'lgs g]kfnL sljtfdf :jR5Gbtfjfbsf] 
k|f/De ug{] nIdLk|;fb b]jsf]6f / g]kfnL gf6sdf ANofª\s e;{ z}nLsf] k|of]u ug{] sljtf gf6ssf/ 
afns[i0f ;dn] klg Ps jf b'O{ zAbn] g} ag]sf zLif{s /fv]sf] b]lvG5 . b]jsf]6f / ;dn] sljtfdf / 
gf6sdf k"0f{ jfSon] ag]sf zLif{s klg /fv]sf] b]lvG5 . b]jsf]6fn] cfˆgf dxfsfJo / v08sfJosf] 
zLif{s gf/Ljfrs gfdn] /fv]sf] kfOG5 . ;dn] gf6ssf zLif{s /fVbf k'¿ifjfrs gfd /fVg] u/]sf] 
kfOG5 . cem ;dn] gf6ssf zLif{s h'/fpFbf w]/} gf6sdf d cIf/af6 k|f/De x'g] gfd /fv]sf] b]lvG5 
.pgn] ;'¿d} ;Dej geP zLif{sdf k|o'Qm zAbsf] aLrdf eg] klg d cIf/ kfg{] u/]sf] b]lvG5 . 
g]kfnL sljtf ;flxTosf k|yd uB slj uf]kfn k|;fb l/dfn klg zLif{s rog ubf{ Ps jf b'O{ 
zAbd} ;Lldt x'g ¿rfPsf] b]lvG5 . k|yd g]kfnL cfw'lgs syfsf/ u'¿k|;fb d}gfnL / g]kfnL syf 
;flxTodf dgf]ljZn]if0fsf k|yd k|of]Qmf ljZj]Zj/k|;fb sf]O/fnf b'j}n] Ps jf b'O{ zAbn] dfq 
ag]sfzLif{s /fv]sf] b]lvG5 . g]kfnL ;flxTosf/x¿n] zLif{s /fVbf Ps zAb 5 eg] gfd zAbnfO{ 
clg ljz]if0fnfO{ / b'O{ zAb 5 eg] a9L dfqfdf e]B e]bs ljz]if0fsf ¿kdf zLif{ssf] k|of]u u/]sf] 
b]lvG5 . jt{dfg;dodf k"0f{jfSofTds zLif{s /fVg] rng klg aflSnb} uPsf] b]lvG5 .  
 

ljz]if zAbfjnL M zLif{s, zLif{s rog, ;flxlTos /rgf, g]kfnL ;flxTo, cfw'lgs g]kfnL sljtf 
 

ljifo k|j]z 
 

 JolQmnfO{ lrgfpg gfd ckl/xfo{ eP h:t} s'g} klg s[ltsf] klxrfg / lrgf/Lsf nflu 
zLif{s geO{ x'Fb}g . sljn] sljtfsf] h] gfdfs/0f u/]sf] x'G5 ToxL g} To; sljtfsf] zLif{s xf] . 
zLif{s eGg' s[ltsf] gfd xf] . ;flxTo]t/ s[ltsf] zLif{s j:t'k/s / tYok/s x'G5g\ eg] ;flxlTos 
s[ltsf] zLif{s cfTdk/s, k|tLsfTds Pj+ Jo~hgfTds x'G5g\ . n]vsn] s[lt n]vgsf] k|f/De ubf{ 
;'¿d} zLif{s rog ug{ klg ;S5g\ jf gug{ klg ;S5g\ t/ kf7sn] zLif{s k9]/} s[lt cWoogsf] 
k|f/De u/]sf x'G5g\ . o;sf/0f klg zLif{s rog clt dxTjk"0f{ sfo{ xf] . /fd|f / ;flxlTos u'0f of 
cf]hn] el/Psf zLif{sn] kf7ssf] Wofg lvRb5g\ . s[lt /fd|f] 5 t/ zLif{s lrQfsif{s 5}g eg] 
To:tf s[lt t'¿Gt} kf7ssf] gh/df gkg{ klg ;S5g\ . o;sf/0f ;flxlTos /rgfdf zLif{ssf] rog  

*pkk|fWofks, cflbslj efg'eQm SofDk;, tgx'F .  
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;+j]bgzLn sfo{ xf] . dxfsfJo, v08sfJo, gf6s pkGof; syf / Psfª\sL h:tf cfVofgo'Qm 
ljwfsf nflu zLif{s rog ubf{ ;h{sx¿n] w]/} dfqfdf d"n kfqs} gfdnfO{ cfwf/ agfP/ zLif{s 
5gf]6 u/]sf] b]lvPsf] 5 . To;kl5 ;h{ssf] 5gf]6 cfVofgleqsf] d"n 36gfsf] k|ltljDa ptfg{] u/L 
zLif{s rog u/]sf] kfOG5 . sljtfsf nflu zLif{s rog ubf{ cS;/ sljtfdf af/Daf/ bf]xl/g] zAb, 
s'g} kª\lQmnfO{ zLif{s agfPsf] b]lvPsf] 5 . zLif{sn] h;/L eP klg d"n s[ltsf] efjnfO{ 5'g 
;sf];\ eGg] Wo]o /flvPsf] kfOG5 .  
 

p2]Zo 
 

 g]kfnL sljtf ;flxTodf cfw'lgstfsf] k|f/De ug{] n]vgfy kf}8\ofn, g]kfnL sljtf 
;flxTodf :jR5Gbtfjfbsf] k|f/De ug{] nIdLk|;fb b]jsf]6f, g]kfnL gf6sdf cfw'lgstfsf] k|f/De ug{] 
afns[i0f ;d, g]kfnL syfdf cfw'lgstfsf] ;'¿cft ug{] u'¿k|;fb d}gfnL, g]kfnL syfdf 
dgf]ljZn]if0ffTds wf/fsf] k|f/De ug{] ljZj]Zj/k|;fb sf]O/fnf, sf]O/fnfn] k|f/De u/]sf] dgf]j}1flgs 
wf/fsf csf{ k|ltef ejfgL leIf', cfnf]rgfTds oyfy{jfbL syfsf/ /d]z ljsn g]kfnL sljtf 
;flxTodf uB sljtfsf] k|f/De / ;Da4{g ug{] uf]kfnk|;fb l/dfn / uB sljtf n]vgsf] rsf{] 
k|jfxdf klg 5Gbf]a4 sljtf n]vgdfkm{t 5Gbf]a4 sljtf n]vgd} hLjg ;dlk{t u/]sf dfwjk|;fb 
l3ld/]sf] zLif{s rog snfsf] cWoog ub{} ;flxlTos /rgfdf zLif{s rog ug{] k|j[lQsf] ljZn]if0f 
ug{] sfo{ k|:t't cWoogdf ul/Psf] 5 .  
 

cWoog ljlw 
 

 k|:t't n]vdf låtLo ;|f]tsf ;fdu|L k|of]u ul/Psf] 5 . To;}n] of] n]v k':tsfnoLo cWoog 
ljlwdf cfwfl/t 5 . o; qmddf g]kfnL ;flxTosf/sf rlr{t s[ltsf] zLif{snfO{ cfwf/ agfpFb} 
ljleGg zAbsf]z / ljleGg ;dfnf]rssf ljrf/ / ljleGg n]vnfO{ cfwf/ agfOPsf] 5 .  
 

;Ldfª\sg 
 

 k|:t't cWoog n]vgfysf k|ltlglw sljtf / nflnTo efu !, nIdLk|;fb b]jsf]6fsf] levf/L 
sljtf ;ª\u|x / b]jsf]6fsf k|ltlglw sljtf, b]jsf]6fs} nIdL lgaGw ;ª\u|x / bfl8dsf] ¿vg]/,tfgf 
;df{ sf] ;d / ;dsf s[lt, dfwjk|;fb l3ld/]sf] r}t j}zfv, u'¿k|;fb d}gfnLsf] gf;f], 
ljZj]Zj/k|;fb sf]O/fnfsf bf]ifL rZdf / Zj]te}/jL, ejfgL leIf'sf] u'gs];/L, /d]z ljsnsf] gofF 
;8ssf] uLt s[ltdf ;Lldt /x]/ g]kfnL ;h{sx¿df zLif{s rogsf] k|j[lQ s]nfpg] sfo{ ul/Psf]  
5 . 8f= O{Zj/ a/fnsf] lxdfnr'nL / r"8fdl0f aGw'sf] ;femf sljtfnfO{ klg cfwf/ ;fdu|L 
agfOPsf] 5 .  
 

     zLif{ssf] tfTko{ 
 zLif{s zAbsf] Jo'TklQ lgDgfg';f/ x'G5 M zLif{sg\ = zLif{s . zLif{s zAbnfO{ /fx'sf 
ljz]if0f, lz/, vf]k8L, kmnfdsf] 6f]k, lz/sf] j:q eg]/ kl/eflift ul/Psf] 5 -cfK6], ;g\ !(*( M 
!)@@_ . s'g} ljifosf] kl/ro u/fpg n]v jf u|Gysf] cufl8 n]lvg] jfSo jf zAb g} zLif{s xf] . 
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-kf08]o, @)%& M !@*(_ . n]v, lgaGw, sljtf cflbsf] lz/df /xg] gfd, 6fpsf] g} zLif{s xf]  
-kf]v/]n / cGo, @)^( M !!(#  . n]v /rgf u|Gy cflbsf] gfdnfO{ zLif{s elgG5 -clwsf/L / 
e6\6/fO{, @)&) M !#%@_ . s[lt /rgf cflbsf] d'Vo gfd jf 6fpsf]nfO{ zLif{s eGb5g\ -g]kfn, 
@)%& M !@$(_ . zLif{snfO{ cª\u|]hLdf Title eGb5g\ . Title zAbsf kof{ojfrL zAbx¿df name, 
designation, appelation, epthit, caption, inscription, headline, head, subtitle, legend, 
subhead, rubric, championship, crown, right interest, privilege, entitlement, ownership, 
possession, tennure, deed, document of ownership, call, style, label, term, nickname, 
denominate, tag, dub /x]sf 5g\ -p8f{ª, !((# M %)&_. of] Title zAbnfO{ o;/L kl/eflift 
ul/Psf] 5 – k':ts, sljtf, lrqsnf / ;ª\uLtsf] c+zsf] gfd -hf]PGgf, @)!) M !^@^_ . oxL 
zAbnfO{ o;/L klg kl/eflift ul/Psf] 5 s'g} rnlrq, k':ts, lrqsnf jf ;ª\uLtsf] gfd -k|f]S6/, 
!((^ M !%@&_.  
 ;fgf] P]gfdf lgs} 7"nf] ;+;f/ k|ltljlDat eP h:t} /rgfsf] 5f]6f] 5l/tf] zLif{sdf To; 
/rgfsf] d"n efj k|ltljlDat x'g'k5{ -e6\6/fO{ / cGo, @)^$ M ^_ . /rgfsf] zLif{sn] /rgf s:tf] 
5 eGg] s'/fnfO{ ;"qfTds ¿kdf cleJoQm ub{5 -bfxfn, @)&@ M $_ . Title zAb Nofl6g efiffsf] 
titulus af6 ag]sf] xf] . o;nfO{ lnlvt Pj+ k|sflzt ;fdu|L cyjf rnlrqsf] lrgf/Ld"ns gfd 
eg]/ klg kl/eflift ul/Psf] kfOG5 . -ld;, @))$ M !#!@_.zLif{s eg]sf] s'g} ;flxlTos s[ltsf] 
gfpF jf gfd xf] . To; gfd¿k zLif{sn] sljtfsf] d'Vo efj–ljrf/ jf ;+/rgf jf sljtfdf 
cGtlg{lxt cGo dxTjk"0f{ s'/f;Fu k|ToIf jf ck|ToIf ¿kdf ;DaGw /fv]sf] x'g ;S5 -e08f/L, @)^^ 
M ^_ . sljtf leq cg]s ;+/rgf x'G5g\ sljn] tL ;+/rgfx¿sf] k|ltlglwTj x'g] u/L Pp6f o'lQmo'Qm 
;f/k"0f{ / cf}lrTo ePsf] k|ltlglwTjd"ns snfTds zLif{ssf] 5gf]6 ub{5 . h'g zLif{sleq ;du| 
ljifoj:t' c6fPsf x'G5g\ . efjn] ;fdfGo ljlzi6 cy{ lbg] k4ltnfO{ ;fdfGoLs[t ul/Psf] x'G5 . 
o:tf] zLif{sdf sljtf leqsf leqL aflx/L ;a} tTjx¿sf] k|ltlglwTj x'g ;Sg' kb{5 / zLif{s x]b{} 
;du| z/L/ tTjsf] k|ltlglw 6fpsf] ePsf] efg x'g ;Sg' kb{5 . o:tf] zLif{sn] ljljw ;+efJotf / 
cg]sfy{stf af]Sg ;Ifd x'g ;Sg'kb{5 -u}x|], @)^^ M $_ . ljleGg ljåfg\ clg zAbsf]zn] cYof{Psf 
cy{nfO{ x]bf{ zLif{s eg]sf] s[ltnfO{ lrgf/L / klxrfg lbg] zAb ljz]if eg]/ kl/eflift ug{ ;lsG5 .  
 

g]kfnL ;flxTodf zLif{s rogsf] k|j[lQ M  
 

 g]kfnL efiffsf] Oltxf; Ps xhf/ jif{ eGbf a9L k'/fgf] 5 . g]kfnL ;flxTodf k|of]u ul/Psf] 
klxnf] ljwf sljtf g} xf] . xfn;Ddsf] cWoog cg';Gwfgaf6 klxnf] g]kfnL sljtf eg]/ dflgPsf] 
sljtf k[YjLgf/fo0f zfxsf] JolQmTj / k|fy{gfdf s]lGb|t /fh} elQm s[lt jf k[YjLgf/fo0f zfx 
zLif{ssf] sljtf xf] . slj ;'jfgGbbf; /lrt of] sljtf of]uL g/xl/gfy / hgsnfn zdf{sf 
cg';Gwfgåf/f sf:sLsf]6 lrlnDof 8fF8fsf sflnsfsf k'hf/L anaxfb'/ /fgfdu/sf 3/af6 km]nf 
k/]sf] xf] . of] sljtf Oltxf; k|sfzsf] klxnf] cª\s lj=;+= @)!@ df k|sflzt eP klg o;sf] 

/rgfsfn lj=;+= !(#)–#! lt/sf] x'g ;Sg] 7flgG5 -lqkf7L, @)$* M ^(_ . ToxL b]lv k|f/De ePsf]  

g]kfnL sljtfsf] k/Dk/fn] b'O{ ;o krf; jif{sf] ;dofjlw kf/ u/]sf] b]lvG5 . g]kfnL efiffdf klxnf] 
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sljtf n]lvPsf] l7s @( jif{ kl5 klxnf] g]kfnL syf n]lvof] . Tof] lyof] – zlQm aNne cHof{nsf] 
dxfef/t lj/f6 kj{ . cg';Gwfgn] csf{] s'g} s[lt km]nf gkf¿Gh]n o;}nfO{ klxnf] g]kfnL pkGof; 
eg]/ dfGg' kg{] afWotf 5Fb}5 . sljtf / syfaf6 k|f/De ePsf] g]kfnL ;flxTosf] ofqfn] !(%* df 
uf]/vfkq /!((! df zf/bf klqsf kfPkl5 cfw'lgstfdf km8\sf] dfg{] cj;/ k|fKt u¥of] . n]vgfysf] 
lj=;+=!(&# sf] Ct' ljrf/n] sljtfdf cfw'lgstfsf] k|f/De u/]sf] ljifodf ;a} ;dfnf]rs ;xdt 
5g\ . afns[i0f ;dsf] lj=;+= !(*^ sf] gf6s d'6'sf] Joyfn] gf6sdf cfw'lgstf Nofof] . !((@ df 
k|sflzt nIdLk|;fb b]jsf]6fsf] d'gfdbgnfO{ g]kfnL ;flxTodf :jR5Gbtfjfbsf] 3f]if0ffkq dflgPsf] 
5 . zf/bfn] gf;f] h:tf] klxnf] cfw'lgs syf k|sflzt u¥of] . dfWoldssfnLg g]kfnL syf n]vgsf] 
Psfb]zaf6 jf s'g} ufpFaf6 s'g} 7fpFaf6 syf k|f/De ug{] z}nLnfO{ labf u¥of] . lj=;+=!(%*af6 
uf]/vfkq / !((!af6 zf/bf klqsfsf] k|sfzgn] NofPsf] gofF aftfj/0fdf g]kfnL ;flxTosf/x¿n] 
cleJolQmsf] ;femf d~r k|fKt u/] . lj=;+=!((@ ;fndf zf/bf klqsfdf l/dfnsf] ===k|lt -!_ 
zLif{ssf] uB sljtf k|sflzt x'g' g]kfnL ;flxTodf qmflGtsf/L km8\sf] lyof] . ToxLFaf6 k|f/De ePsf] 
g]kfnL uB sljtfsf] k|jfxnfO{k|ult, w/tL, OGb|]0fL / pbo h:tf klqsfn] uB sljtf k|sfzgsf] 
nx/ rnfP . sljtfdf gofFkg Nofpg' lgtfGt gofF kf7ssf] Wofg lvRg ;Sg] u/L zLif{s rogdf 
klg gofF gofF k|of]u ul/P .  
 s'g} ;Gbe{df ;flxTosf/sf nflu ;Dk"0f{ s[ltsf] /rgfeGbf klg zLif{ssf] rog hl6n sfo{ 
ag]sf] b]lvG5 . gf6ssf/ ljho dNnnfO{ sf]xL lsg a/afb xf];\ gf6s n]lv;s]kl5 zLif{s 
h'/fpgsf nflu s'g} zAb dl:tisdf cfPg . To;kl5 pgn] csf{] k|l;4 ;flxTosf/ Zofdbf; 
j}i0fjnfO{ gf6s k9]/ zLif{s h'/fpg cg'/f]w u/] -dNn, @)^& M v_ . j}i0fjn] klg cfˆg} zAb rog 
snfn] zLif{s h'/fP/ k|sf/fGt/n] n]vsLo x:tIf]k ug{'sf] ;6\6f gf6sdf g} k|of]u ePsf] ;+jfb pm 
lsg l;Q}df a/afb xf]cf];\ eGg] x/kmnfO{ yf]/} sfF65fF6 u/]/ sf]xL lsg a/afb xf];\ zLif{s 
h'/fOlbP/ zLif{sdf ljho dNns} n]vsLo klxrfg cfcf];\ eGg] ;bfzotf /fv]sf] b]lvG5. :d/0fLo 
5 of] ;+jfb gf6ssf k|d'v kfq ;'Gb/nfnn] w|'jsf] afa' hLjgfynfO{ eg]sf x'g\ -dNn, @)^& M @(_. 
w|'jsL cfdf kf]Onf uP/ cnkq kfl/lbPkl5 dft[jfT;Noaf6 jl~rt w|'jnfO{ ;'Gb/nfnsf] af]l8{ª\df 
cfjf;Lo ljBfyL{sf ¿kdf /flvG5 . ToxfF p;n] cfˆgf ;fyLx¿nfO{ afa';Fu} cfdfx¿n] a]nf a]nfdf 
cfpg] nf8Kof/ ug]{ b]v]/ p;nfO{ dft[ddtfsf] Kof;n] t8\kfpF5 clg pm 56\k6Ldf kl/r/n] kfn]sf 
s'v'/fsf kfFrj6f rNnf kfn}kfnf] lgdf]7]/ dfb{5 . To:tf] xTof/f dgf]j[lQnfO{ x6fpg af]l8{ª\sf 
OGrfh{ ;'Gb/nfnn] Dof6«f]g sdnfb]jLnfO{ cfdfsf] clego ul/lbg hf]8bf/ cfu|x ub{5g\ . kl5 
kf]Onf uPsL >LdtL cfP/ w|'jnfO{ e]6]sL xf] ls eGg] e|ddf k/]sf hLjgfynfO{ pg} ;'Gb/nfnn] 
:ki6Ls/0f lbFbfpm lsg l;Q}df a/afb xf]cf];\ eGg] kª\lQmsf] k|of]u u/]sf x'g\ . 
k|l;4 ;flxTosf/ Pj+ Jofs/0fljb\ s[i0fk|;fb k/fh'nLn] /fd|f] /rgf dL7f] g]kfnL n]v]kl5 e"ldsf 
n]vgsf nflu sljj/ dfwjk|;fb l3ld/]nfO{ kf08'lnlk a'emfpFbf l3ld/]n] pQm Jofs/0ffTds 
k':tssf] zLif{ssf] cf}lrTo k'li6 ub{} k"0f{ snzdfly Ps yF'uf zLif{ssf] e"ldsfdf eg]sf 5g\ – /fd|f] 
/rgf M dL7f] g]kfnL Û xf], g]kfnL efiffsf] /rgf g} /fd|f] 5, o;}n] g]kfnL efiff dL7f] efiffdf ulgG5 . 
of] ;+:s[t h:tf] lSni6 …ldi7Ú klg x}g, k|fs[t h:tf] 7f8f] …ld7\7f]Ú klg xf]Og — of] t cfkm}+ h:tf]  
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cgf}7f] dL7f] 5 -k/fh'nL, @)$@ M $_ . To:t} ;"o{ljqmd 1jfnLn] ;f]xL k':tsdf k|:tfjgf zLif{s 
lbP/ cfˆgf] egfO{ o;/L /fv]sf 5g\ – zAbsf] 1fg k|fKt u/L n]Vg] n]vssf /rgfdf jf:tljs  
dfw'o{ x'G5 . To;}n] k/fh'nLhLn] of] k':tssf] gfd …/fd|f] /rgf M dL7f] g]kfnLÚ /fVg'ePsf] xf]nf . 
k/fh'nLhL slj x'g'x'G5 / of] sljtf h:tf] gfd dg k/fpg' ePsf] xf]nf . d}n] gfds/0f ug{ k/]sf] 
eP d o;sf] g]kfnL /rgf lzIff jf To:t} gfd /fVbf] x'F -k/fh'nL, @)$@ M ^_ . o;n] oxL s'/fsf] 
k'li6 ub{5 ls s[ltsf] zLif{sdf gjLgtf / dgf]x/ u'0f cfPdf u'0fu|fXoL ;Hhgj[Gbaf6 To;sf] 
k|z+;f / rrf{ x'G5 . g]kfnL ;flxTodf ljz]if u/L zLif{s /fVbf Ps zAbn] ag]sf, b'O{ zAbn] ag]sf, 
b'O{ eGbf a9L zAbn] ag]sf k"0f{ jfSofTds 9fFrfn] ag]sf zLif{sx¿ k|rlnt 5g\  
 

n]vgfy kf}8\ofnsf] zLif{s rogsf] k|j[lQ 
 

 g]kfnL ;flxTodf cfw'lgstf;Fu;Fu} kl/isf/jfbsf] k|f/De ug{] JolQmTj n]vgfyn] zLif{s 
rog ubf{ Ps jf b'O{ zAb] zLif{snfO{ ¿rfPsf] b]lvG5 . pgsf Ct'ljrf/, t¿0f tk;L / k"0f{ x'g 
gkfPsf] uª\uf uf}/Ln] of] tYo bzf{pF5 . km'6s/ sljtfdf pgn] Ps jf b'O{ zAb] zLif{s g} /fv]sf] 
b]lvG5 . pgsf Ps zAbn] ag]sf zLif{sx¿ x'g\ – bz}+, ltxf/, lxdfn, jiff{, o'ujf0fL, k"j{:d[lt, 
dxfsfnL, h:tf zLif{sn] of] s'/fsf] k'li6 ub{5 ls n]vgfy ;"qfTds zLif{s /fVg dg k/fpF5g\ . 
pgsf b'O{ jf b'O{ eGbf zAbn] ag]sf zLif{sx¿ x'g\ – slj sljtfnfk, hLjg rª\uf, j;Gt sf]lsn, 
lj1fgsf] df]x, u0f]z–:t'lt, ;/:jtL :d[lt, xfd|f] OGb]|gL,;flxTosf] km'6an,g}lts b[i6fGt,lkFh/fsf] 
;'uf, ;To ;Gb]z, sfn dlxdf, d'/nL–df]x, sf] < sf]<, z/zo\ofdf n8]sf eLid lktfdxn] u/]sf] 
>Ls[i0f–:t'lt .  
 sljtfsf] k|To]s Znf]sdf bf]xf]l/Psf] clGtd zAbnfO{ zLif{s agfpg ;lsG5 eGg] tYo 
pgsf] lxdfn sljtfsf] k|To]s Znf]sdf ;d:ofk"lt{df em} k'g/fj[lQ ePsf] wGo xfd|f] lxdfnn] k'li6 
ub{5 . sljtfsf] ;du| ;f/nfO{ lvRg ;Sg] zAbnfO{ zLif{s agfpg] pgsf] Ps k|j[lQnfO{ g}lts 
b[i6fGt zLif{sn] bzf{pF5 . 
 

nIdLk|;fb b]jsf]6fsf]zLif{s rogsf] k|j[lQ -sljtfdf_ 
 

 g]kfnL sljtf ;flxTodf :jR5Gbtfjfbsf] k|jt{g ug{] nIdLk|;fb b]jsf]6fn] zLif{s rog 
ubf{ hlxn] klg gf/L gfdnfO{ k|fyldstf lbG5g\ . zLif{s rog ug{] k|j[lQnfO{ g} cfwf/ agfP/ 
b]jsf]6fnfO{ kf]yL uBsf/ elgPsf] b]lvG5 . b]jsf]6fn] s[ltsf] gfd h'/fpFbf gf/Ljfrs gfd /fVg] 
ub{5g\ t/ ;d eg] cfˆgf] gf6sdf k'¿ifsf] gfdnfO{ cufl8 kfb{5g\ . h:t} zfs'Gtn, ;'nf]rgf, 
jgs';'d, s'l~hgL, n"gL, Dx]Gb', ;Ltfx/0f, b'ioGt zs'Gtnf e]6 . b]jsf]6fn] cfˆgf sltko s[ltsf 
zLif{s k'¿ifjfrs gfdaf6 klg /fv]sf 5g\ h:t} k|ldy;, dxf/f0ff k|tfk, k[YjL/fh rf}xfg, 
/fhs'df/ k|efs/, afk" . 
 b]jsf]6fsf sljtfdf Ps zAbn] ag]sf zLif{sx¿ M u/La, rf¿, em~emfjL/, OGb|]gL, 
h"gls/LnfO{, kG5L, dfnL ;GWof, ;Demgf, ofqL, jg, k|Zgf]Q/, afnssfn, j[If, ls;fg, j;Gt, 
hLjg, cGTodf, em/gf, 3fF;L, ;fF9], kfun, levf/L, sf]lknf, afbn cflb .  
b'O{ jf ;f] eGbf a9L zAbn] ag]sf zLif{sx¿ M x'/Lsf] uLt, Hj/zdgf k|s[lt, ltgsf] 3Fl;of uLt, 
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cfˆgf] 3/, hLjg jg, lhGbuLsf] df};d, bfn–eft–8's', xfdL g]kfnL, af9LsL lji0f'dlt, x'g'sf] dft, 
;3g tld;|fk|lt, Ps ;'Gb/L j]Zofk|lt, t'nf/fdsf] l;4fGt, ;+;f/¿kL ;'v:ju{leq, 
 

nIdLk|;fb b]jsf]6fsf]zLif{s rogsf] k|j[lQ -lgaGwdf 
 

 sljtfdf h:t} g]kfnL lgaGw ;flxTodf klg b]jsf]6fsf] of]ubfg clj:d/0fLo /x]sf] 5 . 
pgsf b'O{ lgaGw ;ª\u|x k|sflzt 5g\ . nIdL lgaGw ;ª\u|x / bfl8dsf] ¿vg]/ . nIdL lgaGw 
;ª\u|xdf hDdf ;}+lt; cf}+ j6f lgaGw ;ª\u[xLt 5g\ . of] lgaGw ;ª\u|xdf Ps zAbn] ag]sf 
zLif{sx¿ x'g\ – ;'s'ndfly, jL/x¿, enfbdL, km"n, xf:o/;, sNkgf, s'Des0f{, j}/fUo, lzIff, h"jf, 
h'F3f, . To:t} b'O{ jf ;f] eGbf a9L zAbn] ag]sf zLif{sx¿ x'g\ M >L u0f]zfo gdM, kxf8L hLjg, d]/L 
lzz', n]Vg] afgL, g]kfnL ;flxTosf] ;j{>]i7 k'¿if, kfFrf]6f rflxg] s'/f, ;l/tfsf] snsndf, dfG5]–
hfb", xfO xfO cª\u|]hL, s] g]kfn ;fgf] 5, cfiff9sf] kGw|, snf / hLjg, uwf a'l4dfg\ ls u'¿, 
slj/fhsf] Rofª\u|] vRr/, 5Gb / no, ;fw'sf] dfxfTDo, d;nfsf] af]6n] s] x]5{, cfsf/ / clek|fo, 
g]kfnL u'08f], kl08t n]vgfy kf}8\ofnsf] ljifodf, ;':t/L Zjf; km]/, cfdfsf] lbn, uf}/Lzª\s/ ofqf, 
Pp6L r/Lsf] lr/Lla/L, dfG5]nfO{ 38Laf6 xflg, ;To ;f]emf] x'G5 .  
 b]jsf]6fsf] bf];|f] lgaGw ;ª\u|x bfl8dsf] ¿vg]/df c7f/j6f lgaGwx¿ ;ª\u[xLt 5g\ . of] 
lgaGw ;ª\u|xdf Ps zAbn] ag]sf zLif{sx¿ x'g\ – lgb|f, a]nfdf, s6\6/tf, bfg, / ;fF9] . To:t} of] 
;ª\u|xdf b'O{ jf ;f] eGbf a9L zAbn] ag]sf zLif{sx¿ lgDgfg';f/ /x]sf 5g\ Mkm;L{sf] emf]n, 
dft[efiffsf] g/–gf/L, g]kfnL efiff, >Lk+rdLsf] lbg @)!), e|d0fsf] dxTj, ;flxTodf lzjTj, 
w"d|kfgsf] Ifdfk|fy{gf, slj x'g] w"gdf, bfl8dsf] ¿vg]/, d ;'jfl;gL dfG5] eP s] ug{] lyPF <, 
lzz'eIfssf nflu Ifdf–k|fy{gf / d]/f] kfNkf tfg;]gtkm{sf] ofqf .  
 

 o;/L x]bf{ b]jsf]6fn] cfˆgf b'O{ lgaGw ;ª\u|x dWo]nIdL lgaGw ;ª\u|xdf hDdf P3f/ 
lgaGwdf / bfl8dsf] ¿vg]/df hDdf kfFrj6f lgaGwdf Ps zAbn] ag]sf zLif{s rog u/]sf]  
b]lvG5 . hDdf krkGg lgaGwdWo] b]jsf]6fn] ;f]x|cf]6f lgaGwdf Ps zAbn] ag]sf] zLif{s rog u/]/ 
sljtfdf h:t} lgaGwdf klg ;"qfTdstfnfO{ g} ¿rfPsf] b]lvG5 . nIdL lgaGw ;ª\u|xdf cf7cf]6f 
lgaGwdf b'O{ zAbn] dfq ag]sf zLif{s rog u/]sf 5g\  clg bfl8dsf] ¿vg]/df ;ftj6f zLif{sdf 
dfq b'O{ zAbsf] k|of]u ul/Psf] 5 . o;/L lgaGwsf nfluzLif{s rog ubf{ b]jsf]6fdf Ps jf b'O{ 
zAbd} ;Lldt x'g] k|j[lQ a9L dfqfdf kfOG5 . b]jsf]6fsf] Psdfq pkGof;df klg dfq Ps zAbsf] 
k|of]u ePsf] 5 – rDkf . clg pgsf] gf6sdf klg b'O{ zAbsf] k|of]u ePsf] 5 – ;fljqL–;Tojfg\ . 
  

afns[i0f ;dsf] zLif{s rogsf] k|j[lQ M  
 

 afns[i0f ;dn] gf6s n]vg, d~rg / clegod} hLjg ;dlk{t u/] .  gf6sdf pgL hlxn] 
k'¿ifjfrs gfdsf zLif{s /fVg dg k/fpF5g\ M w|'j, k|Nxfb, cd/l;+x, eLd;]gsf] cGTo, eQm 
efg'eQm, df]tL/fd, /0fb'Nne . d's'Gb OlGb/fdf zLif{s /fVbf pgn] d's'GbnfO{ OlGb/feGbf cufl8 g} 
/fv] . olb b]jsf]6faf6 of] gf6ssf] zLif{s h'/fObf] xf] t d'gfdbg n]v]sf b]jsf]6fn] of] gf6ssf] 
gfd dlGb/f d's'Gb /fVg] lyP eGg] cg'dfg ug{ ;lsG5 .  
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gf6ssf/ afns[i0f ;dsf] zLif{s rogdf Pp6f /f]rs k|j[lQ e]l6G5 pgsf w]/} gf6s / Psfª\sLsf 
zLif{s d cIf/af6 k|f/De ePsf 5g\ . h:t} M d'6'sf] Joyf, d's'Gb OlGb/f, d, df]tL/fd, ldnLgb,  
zLif{ssf] aLrdf jf cGTodf d cIf/ cfPsf zLif{sx¿ M eLd;]gsf] cGTo, cd/l;+x, k|]dlk08, 
gfnfkfgLdf, :jf:gLdfG5], pm d/]sL 5}g, tndfly, tkf]e"ld, gfnfkfgLdf, df6f]sf] ddtf, la/fdL / 
s'?jf, :jf:gLdfG5], pm d/]sL 5}g, cdn]v,k|]d, :jfdLdxf/fh, k"0f{dfg, ljdfg kl08t, eujtLsf] 
d"lt{ . o;k|sf/ ;dsf] zLif{s rogdf d cIf/k|ltsf] cfsif{0f pNn]vgLo kIf xf] .  
 

uf]kfnk|;fb l/dfnsf] zLif{s rog snf M  
 

 5Gbd} s'/f ug{ ;Sg] n]vgfy, nIdLk|;fb / afns[i0fsf] k|r08 5Gbf]a4 sljtf wf/fdf 
cnu wf/ lnP/ uB sljtfsf] k|f/De ug{' cToGt r'gf}tLk"0f{ sfo{ lyof] . slj uf]kfnk|;fb l/dfnn] 
of] r'gf}tLnfO{ ;xhtfk"j{s :jLsf/ u/] . cflv/ pgn] k|f/De u/]sf] uBsljtf n]vgsf] wf/ olt 
;zQm eOlbof] ls nIdLk|;fb / afns[i0f h:tf 5Gbf]a4 sljtfd} ;dlk{t eO;s]sf sljx¿ klg 
uB sljtf n]vgdf cfslif{t eP . l/dfnsf !((@ b]lv @)!( ;fn;Dd n]lvPsf hDdf @* 
sljtfx¿ ;ª\u[xLt 5g\ .  
 

 cfdfsf] ;kgf sljtf ;ª\u|xdf Ps zAbn] ag]sf zLif{sx¿ t]x|cf]6f 5g\ M ;kgfdf, 
bGTosyf, cfF;', d[To', uLt, k|Zg, xf]z, u'gf;f], e]6, /hthoGtL, gf/L, kl/jt{g, ;fGTjgf . 
b'O{ jf ;f] eGbf a9L zAbn] ag]sf zLif{sx¿ M Ps uLt, km"n / If0f, uf]kfn k|;fb l/dfnn] 
af]ln/x]sf] v;s'/f, of] s] <slj–x[bodf, ltdL sf] < d]/f] k|]dsf] syf, ltdL / d, hª\uL lgzfg xfd|f], 
d eGg ;lQmg, cfdfsf] j]bgf, Ps lbg Psrf]l6 cfpF5 .  
 

dfwjk|;fb l3ld/] M ;/n, ;+lIfKt / ;"qfTdstfnfO{ sfJon]vgLsf] cfwf/ agfPsf l3ld/]of}6} ;fgf] 
;/n s[ltdf k"0f{ ;+;f/ b]pm eGg] :jlgld{t sljtf;"q agfPsf 5g\ . l3ld/] b]jsf]6fn] h:t} 
gf/Ljfrs gfdnfO{ cfˆgf /rgfsf zLif{s /fVg ¿rfPsf] b]lvG5 . pgL cfˆgf s[ltdf Ps jf 
a9Ldf b'O{ zAbd} zLif{snfO{ ;Lldt /fVg] k|j[lQsf b]lvG5g\ . pgsf s[ltsf zLif{s uf}/L, zs'Gtnf, 
dfntL dª\un], ljifsGof, lxdfnkfl/ lxdfnjfl/, cZjTyfdf / b]psLn] of] s'/fsf] k'li6 ub{5g\ . 
l3ld/]df km'6s/ sljtfx¿df klg Ps b'O{ zAbd} zLif{s /fVg] k|j[lQ b]lvG5 . pgsf Ps zAbn] 
ag]sf zLif{sx¿ df cfTdlgj]bg, ;Daf]wg, kFw]gL{, j}zfv, gjo'js, cGgk"0ff{, ;GWof Pj+ b'O{ zAbn] 
ag]sf zLif{sx¿ klxnf] em'Nsf, /fli6«o em08f, :jb]zsf] ;ª\u|]nf], kxf8L ;fFem, xfO8«f]hg ad, s'df/L 
cfF;' dfwjk|;fb l3ld/]n] sltko sljtfdf k"0f{ jfSofTds jf jfSof+zsf] 9fFrfdf s'g}df kbqmd 
ljrngsf] ;f}Gbo{ k|of]u u/]/ jf gu/]/ zLif{s rog u/]sf] b]lvG5 / ltgdf 5Gbsf] k|f/lDes jf 
clGtd c+zsf jfSo v08 k|of]u x'g cfPsf 5g\ . xfdL ljkgf /R5f}+, lxdr'nL x]5{ dlt/, tF jL/ 
xf];\, ef]sf 5g\ ha bfh'efO, t/ crn g]kfn gem'sf];\, lzjsf] Wofg v'Nof], cxf] dxs Sof ld7f], 
lhGbuL j/bfg xf], b]jL :ju{ ptfl/ cfO/lx5g\ . o:tf zLif{sx¿df l3ld/]n] 5Gbf]a4 sljtfsf] 
kfpsf] s]xL c+z lnPsf] b]lvG5 . 5Gbf]a4 sljtfsf k"0f{ kfpnfO{ g} zLif{s agfpg] k|j[lQ klg 
l3ld/]df b]lvG5 M /x:o vf]n]/ /x:o afFsL, cxf] s'df/L dgleq s] 5 < clgTo g} nfUb5 lgTo  
 



 

The Journal of Aadikavi, Vol.8        30 
  

h:tf], d e5{' cfˆg} :j/ afF;'/Ldf, h] ub{5f}+ Tof] ;a o1 / cr{gf xf];\, d}n] gx]/] ;a ;[li6 Joy{, 
306f aHof] dlGb/ åf/df ca / ltd|f] / xfd|f] dg Ps xf]cf];\ .  
 

cfw'lgs g]kfnL syfdf zLif{s rogsf] k|j[lQ 
 

 cfw'lgs g]kfnL syfsf] k"j{sfndf syfsf/x¿n] zLif{s rog ubf{ Ps jf b'O{ zAbd} ;Lldt 
x'g] k|j[lQ a9L dfqfdf kfOG5 . g]kfnL syfdf cfw'lgstfsf] klxnf] em08f uf8\g vf]lh;s]sf] 
¿kgf/fo0f l;+xsf] syf cGgk"0ff{ xf];\ cyjf klxnf] cfw'lgs eg]/ ;j{:jLs[t u'¿k|;fb d}gfnLsf] 
gf;f] klg Ps zAbn] g} ag]sf] zLif{s xf] . To:t} cfw'lgs g]kfnL syfdf dgf]ljZn]if0fsf] ;kmn 
k|of]u ug{] ljZj]Zj/k|;fb sf]O/fnfsf] rGb|jbg klg Ps zAb] zLif{s g} xf] .  
 

d}gfnLsf] zLif{s rogsf] k|j[lQ 
 

 g]kfnL syf ;flxTodf cfw'lgstfsf] k|f/De ug{] u'¿k|;fb d}gfnLsf] gf;f] syf ;ª\u|xdf 
hDdf !! j6f syf 5g\ . 
 

gf;f] syf ;ª\u|xdf Ps zAbn] ag]sf zLif{sx¿ M– gf;f], l5d]sL, k|folZrQ, labf, zxLb, cefuL, 
k|Tofudg / st{Jo .  
 

b'O{ zAbn] ag]sf zLif{sx¿ M kfksf] kl/0ffd, k/fnsf] cfuf], lrtfsf] Hjfnf . o;/L d}gfnLn] cf7 
j6f zLif{s Ps zAbn] ag]sf /fv]sf 5g\ eg] dfq tLgj6f zLif{s b'O{ zAbn] ag]sf] /fv]sf 5g\ . oL 
;a} zLif{snfO{ x]bf{ d}gfnL klg syfdf zLif{s /fVbf Ps jf b'O{ eGbf a9L zAbsf] k|of]u u/]sf] 
b]lvb}g . 
 g]kfnL syf ;flxTodf dgf]ljZn]if0fsf] k|of]u ug{] ljZj]Zj/k|;fb sf]O/fnfsf b'O{ syf ;ª\u|x 
k|sflzt 5g\ – bf]ifL rZdf / Zj]te}/jL . oL syf ;ª\u|xnfO{ lgofNbf klg pgL Ps jf b'O{ eGbf 
a9L zAbsf] k|of]u ug{ ¿rfpFb}gg\ eGg] k'li6 x'G5 . bf]ifL rZdf syf ;ª\u|xdf hDdf ;f]x|j6f syf 
;ª\u[lxt 5g\ .  
 

bf]ifL rZdf syf ;ª\u|xdf Ps zAbn] ag]sf zLif{sx¿ M laxf, xl/bQ, k|]d, kljqf, xf]8, syf, k':ts, 
:s'ndf:6/, ;vL, :j]6/, af}nfxf, dw];lt/, l;kfxL . 
 

b'O{ zAbn] ag]sf zLif{sx¿ M bf]ifL rZdf, sg{]nsf] 3f]8f, l/S;f tfGg] sf]O/fnfsf] bf];|f] syf ;ª\u|x 
Zj]te}/jLdfhDdf rf/j6f syf dfq ;ª\u[xLt 5g\ – ;fGgfgL, /fO6/afh], Ps /ft, Zj]t e}/jL . oL 
tYon] oxL b]vfpF5g\ ls sf]O/fnfsf syfsf zLif{sx¿ Ps jf b'O{zAbd} ;Lldt x'g] ub{5g\ .  
 

leIf'sf] zLif{s rogsf] k|j[lQ 
 

 syfdf of}g dgf]lj1fgnfO{ cToGt lzi6 / zflng 9ª\un] /fVg kf]Vt ejfgL leIf'sf] 
u'gs];/L syf ;ª\u|xdf df kGw|j6f syfx¿ ;ª\u[xLt 5g\ . cf7cf]6f zLif{sx¿ Ps zAbn] ag]sf 
5g\ -u'gs];/L, clg===<, /df, Joy{tf, :jfdL, tk:of, dfgj / /S;Lafh_ eg] b'O{ jf ;f] eGbf a9L 
zAbn] ag]sf zLif{sx¿ ;ftcf]6f 5g\ -k|]dsf] Pp6f syf, ToxL ;ft lbgz}tfgsf] z}tfgL, pwf/f] 
;Ddfg, ;fx"sf] ;DklQ, dflnssf] 5f]/f], Tof] km]l/ kms{nf < leIf'n] d}gfnL / sf]O/fnfsf] kblrGx  
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k5\ofpFb} Ps jf b'O{ zAbd} zLif{snfO{ ;Lldt /fv]sf 5g\eg] d}gfnL / sf]O/fnfn] /fVg ¿lr 
g/fv]sf] k"0f{ jfSofTds zLif{ssf] 9fFrfnfO{ leIf'n]eg] :jLsf/ u/]sf 5g\ / Pp6f syfsf] zLif{s Tof] 
km]l/ kms{nf< /fv]sf 5g\ .  
 

ljsnsf] zLif{s rogsf] k|j[lQ 
 

 syfsf/ /d]z ljsnsf] dbg k'/:sf/k|fKt s[lt gofF ;8ssf] uLtdf hDdf gf}cf]6f syf 
;ª\u[xLt 5g\ . ljsnsf] kof{o ag]sf] nfx'/L e}+;L syf oxL ;ª\u|xdf /x]sf] 5 . ljsnn] of] 
;ª\u|xdf Pp6f dfq zAbsf] k|of]u u/L k|ltlx+;f zLif{s /fv]sf 5g\ . b'O{ zAbn] ag]sf zLif{sx¿ 
kfFrcf]6f /x]sf 5g\ 
– e~Hofª\sf] rf}tf/f], nfx'/L e}+;L, laxfgLkvsf] aQL, la/]sL cfdf, l;Fuf/L afv|L, tLg zAbn] ag]sf 
zLif{sx? tLgcf]6} 5g\ – gofF ;8ssf] uLt, b'O{ ?lkofF gf]6, ;'a]bf/ /0f] a"9f] . o;/L ljsn zLif{s 
rogdf a9L dfqfdf b'O{ zAbn] ag]sf zLif{s /fVg ¿rfpF5g\ eGg] b]lvG5 .  
 

g]kfnL ;flxTodf k"0f{ jfSofTds zLif{s /fVg] k|j[lQ 
 cfw'lgs g]kfnL ;flxTodf k"0f{ jfSofTds zLif{s /fVg] k|j[lQ klg a9\b} uPsf] b]lvG5 . 
g]kfnL sljtf ;flxTodf piffsfnsf] ;kmn lgdGq0f ug{] n]vgfyn] d s:tf] x'F <zLif{sdf k"0f{ 
jfSofTds zLif{s /fv]sf] b]lvG5 .  
b]jsf]6fn] /fv]sf k"0f{ jfSon] ag]sf zLif{sx¿ M k|e'hL e]8f] agfpm, efFr" ls d]/f] snd, k"0f{rfsL 
:jf:gL d/L, af3n] aRrf lsg vfG5 < ufOg\ ltgn] 3Fl;of uLt x'g\  .  
afns[i0f ;dn] /fv]sf k"0f{ jfSofTds zLif{sx¿ d klg Bf}tf dfG5', ltdL d/]sL 5}gf}, d slxNo} 
klg dlb{g, d gofF rfxG5', d gfª\u} af]N5', cfh xfdLn] ;ts{ x'g'k5{, s] To;sf] sljtf n]v"F, :ju{ 
cfkm} aG5, ceflugL lsg k|]d ul/;\, ;'Gb/tf cfkm}df df}lnG5, dsxfF k/d]Zj/ cfP, ¿v gsf6 
nfx'/] bfO, tL xfd|f d[t cfdf x'g\ . o'uslj l;l4r/0f >]i7n] k"0f{ jfSofTds 9fFrfdf hLjg rln/x]5 
zLif{sdf sljtf n]v]sf] kfOG5 .  
 u'¿k|;fb d}gfnL / ljZj]Zj/k|;fb sf]O/fnfnfO{ eg] cfˆgf s'g} klg syfdf k"0f{ jfSofTds 
zLif{s /fVg] ¿lr ePg .  
 cfnf]rgfTds oyfy{jfbL syfsf/ /d]z ljsnn] /fv]sf] k"0f{ jfSofTds 9fFrfsf] zLif{s cfh 
km]l/ csf{] tGgf km]l/G5 oxfF pNn]vgLo b]lvG5 . cfofd]nL ;flxTosf/ OGb|axfb'/ /fO{nfO{ k"0f{ 
jfSofTds zLif{s /fVg lgs} dg kb{5 . pgsf] pkGof;sf] zLif{s cfh /ldtf 5 clg syfsf 
zLif{sx¿ hodfof cfkm"dfq lnvfkfgL cfOk'uL / To;/L afFr]sf] 5 To;/L g} n] of] s'/fsf] k'li6 
ub{5 . O{Zj/aNnen] klg cfˆgf] Pp6f sljtf ;ª\u|xsf] gfd cfuf]sf km"nx¿ x'g\ cfuf]sf km"nx¿ 
xf]Ogg\ /fv]sf] b]lvG5 . k"0f{ jfSofTds zLif{s /fVg dg k/fpg] syfsf/df dg' a|fhfsL klg  
kb{5g\ . pgsf df¥of] Rofª\af df¥of] cl;gfdf kf¥of], lxg\ kfj{tL lxg\ ;fx]an] af]nfpg' ef5, cfh / 
ef]ln df};d ;kmf /xg]5, Pp6f /ft lyof] h:tf zLif{sn] of] tYonfO{ bzf{pF5g\ .  
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g]kfnL ;flxTodf k|ZgfTds zLif{s /fVg] k|j[lQ 
 

 g]kfnL ;flxTodf k|ZgfTds jfSon] ag]sf zLif{s /fVg] k|j[lQ klg k|z:t} kfOG5 . n]vgfy 
kf}8\ofnsf] sf] < sf] <, nIdL k|;fb b]jsf]6fsf] af3n] aRrf lsg vfG5 <afns[i0f ;dsf] 5 ls  
5}g <, s] To;sf] sljtf n]v"F, sljtf lsg <, xF< / 5 ls 5}g < zLif{ssf k|ZgfTds zLif{sn] ag]sf 
sljtfx¿ k|sflzt 5g\ . To:t} uf]kfnk|;fb l/dfnsf] of] s] < / ltdL sf] < zLif{ssf sljtf km]nf 
kb{5g\ . d=jL=jL=zfxsf] /f/f ls cK;/f <, / Tof] dfG5] s:tf] 5 <zLif{ssf b'O{ sljtfn] k|ZgfTds  
jfSon] ag]sf zLif{s /fVg] k|j[lQnfO{ g} phfu/ ub{5 . syfsf/ ejfgL leIf'sf] syf Tof] km]l/ 
kms{nf < dg' a|fhfsLsf] syf s] pm x'nfsLdfq xf] <h:tf zLif{sn] of] s'/fsf] k'li6 ub{5g\ . rlr{t 
d'Qmssf/ eLd bz{g /f]sfsf] uLt sf] cfpF5 d]/f] uLt vf]:g < s'df/ g]kfnsf] oxfF===< ljho 
dNnsf] sljtf Tof] lbg slxn] cfpnf <h:tf zLif{sx¿n] g]kfnL sljtf n]vgdf k|ZgfTds zLif{s 
/fVg] k|j[lQ afSn} /x]sf] ;ª\s]t ub{5 . 

 

lgisif{ 
 

 of] cWoogaf6 oxL lgisif{ lg:sG5 ls cfw'lgs g]kfnL ;flxTodf w]/} eGbf w]/} 
;flxTosf/x¿n] Ps jf b'O{ zAbnfO{ g} zLif{ssf ¿kdf /f]h]sf] b]lvG5 . Ps zAbn] ag]sf w]/} 
zLif{sx¿ gfd zAb 5g\ eg] To;kl5 ljz]if0fnfO{ k|of]u ul/Psf] b]lvG5 . b'O{ zAbn] ag]sf zLif{s¿ 
w]/} dfqfdf e]B e]bs ljz]if0fn] ag]sf] b]lvG5 . g]kfnL ;flxTodf ljz]if u/L cfhef]ln k"0f{ 
jfSofTds zLif{s /fVg] k|rng klg a9\b} uPsf] b]lvG5 . g]kfnL g]kfnL ;flxTosf ;h{sx¿n] zLif{s 
rog ubf{ /rgfsf] klxnf] zAbd}, klxnf] x/kmdf cyjf klxnf] Znf]sleqaf6 cyjf uBdf klxnf] 
cg'R5]baf6 rog u/]sf] b]lvG5 . n]vgfy kf}8\ofnsf] lxdfn zLif{ssf] sljtfdf k|of]u ePsf hDdf 
kfFr Znf]sdf k|To]s Znf]ssf] ;dfkg wGo xfd|f] lxdfnaf6 ePsf] b]lvG5 . OR5f sljtfdf ;dn] 
OR5f zAbaf6 g} sljtfsf] k|f/De u/]sf 5g\ eg] d klg Bf}tf dfG5' zLif{ssf] sljtfdf klg 
sljtfsf] klxnf] kª\lQm oxL d klg Bf}tf dfG5' eGg] kª\lQmaf6 ePsf] b]lvG5 . levf/L sljtfdf x]/ 
levf/L cl8 cl8 cfof] eGg] k+lQmaf6 zLif{s u|x0f u/]sf] b]lvG5 . pg} b]jsf]6fsf] rlr{t uB sljtf 
kfundf klg kfun zAb sljtfsf] klxnf] x/kmd} k|of]u ePsf] b]lvG5 . To:t} l;l4r/0f >]i7sf] 
jvn9'ª\uf zLif{ssf] sljtfsf] k|To]s Znf]ssf] ;dfkg d]/f] Kof/f] jvn9'ª\uf eGg] kª\lQmaf6 ePsf] 
b]lvG5 . bf]ifL rZdf syfsf] k|f/De s]zj/fhsf] rZdf bf]ifL lyof] eGg] kª\lQmaf6 ePsf] b]lvG5 . 
;ª\u|xleqsf] s'g} Pp6f /rgfnfO{ cfwf/ agfP/ zLif{s agfpg] rng klg TolQs} rn]sf] b]lvG5 M 
levf/L, gf;f], 3'Dg] d]rdfly cGwf] dfG5] . ;h{ss} gfdnfO{ cfwf/ agfP/ s[ltsf] gfdfs/0f ug{] 
rng klg TolQs} rn]sf] b]lvG5 M df]tL u|GyfjnL, n]vgfysf k|ltlglw sljtf, nIdL sljtf ;ª\u|x, 
nIdL uLt ;ª\u|x, k'is/ zdz]/sf syfx¿, e"kL z]/rgsf sljtf, a}/fuL sfOFnfsf sljtf, km0fLGb| 
g]kfnsf sljtf cflb .  
 /rgfdf sltko zLif{sx¿ clGtd Znf]s of clGtd cg'R5]baf6 klg lnOPsf] b]lvG5 . 
u'¿k|;fb d}gfnLsf] gf;f] syfdf gf;f] zAb syfsf] clGtd cg'R5]baf6 rog ul/Psf] b]lvG5 eg]  
OGb| axfb'/ /fO{sf] hodfof cfkm"dfq lnvfkfgL cfOk'uL syfn] klg oxL s'/fsf] k'li6 ub{5 . 
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ljZj]Zj/k|;fb sf]O/fnfsf] zq' syfdf zq' klxnf] / clGtd b'j} cg'R5]bdf k|of]u ePsf] b]lvG5 .  
lgrf]8df eGbf ;h{sx¿n] zLif{s h'/fpFbf k|f/DenfO{ dxTjk"0f{ ;lDemP cleJolQmsf] ;'¿jftL 
r/0faf6 Pj+ pk;+xf/nfO{ dxTjk"0f{ dfg] cleJolQmsf] clGtd efult/af6 zLif{s /fVg dg k/fPsf] 
a'lemG5 . cyjf /rgfsf] ;f/a:t'nfO{ k|ltlglwTj ug{] u/L zLif{s /fVg rfx] ;a}nfO{ ;d]6]/ zLif{s 
/fVg rfx]sf] b]lvG5 . ;h{sx¿n] zLif{s rog ubf{ /rgfdf ;a} eGbf a9L bf]xl/Psf] zAbnfO{ klg 
zLif{s /fVg] k|j[lQ a9L dfqfdf b]lvG5 .  

 

;Gbe{ ;"rL  
 

clwsf/L, x]dfª\u/fh / ab|Lljzfn e6\6/fO{ -@)&)_, k|of]ufTds g]kfnL zAbsf]z, låtLo ;+:s/0f, 
 sf7df8f}+ M ljBfyL{ k|sfzg k|f=ln= . 
cfK6], jfdg lzj/fd -;g\ !(*(_, ;+:s[t lxGbL sf]z, lbNnL M df]tLnfn agf/;Lbf; klAn;;{ k|f=ln=. 
p8f{ª, n/]G;-!((#_, cS;kmf]8{ ly;f/;, 8]NnL M cS;kmf]8{ o'lgel;{6L k|]; .  
u}x|] O{Zj/Lk|;fb -@)^#_, g]kfnL sljtf, sfJo / ;dfnf]rgf, sf7df8f}+ M ;'hftf k|sfzg .  
l3ld/], dfwj - @)^)_, r}t j}zfv, nlntk'/ M ;femf k|sfzg .  
6g{a'n, hf]PGgf -@)!)_, cS;kmf]8{ P8efG:8 ng{;{ l8S;g/L ce s/]G6 Oª\ln;, 8]NnL M cS;kmf]8{ 
 o'lgel;{6L k|]; . 
lqkf7L, jf;'b]j / cGo -@)$*_, g]kfnL sljtf efu @, k'nrf]s M ;femf k|sfzg .  
bfxfn, b'uf{k|;fb -@)&@_, P]lR5s g]kfnL g]kfnL sljtf, gf6s / ;flxTosf] Oltxf;, sf7df8f}+ M 
 s]=kL=k':ts  e08f/ . 
b]jsf]6f, nIdLk|;fb-@)%)_, nIdL lgaGw ;ª\u|x, nlntk'/ M ;femf k|sfzg .  
b]jsf]6f, nIdLk|;fb-@)%(_, bfl8dsf] ¿vg]/, sf7df8f}+ M ;femf k|sfzg .  
k/fh'nL, s[i0fk|;fb -@)$@_, /fd|f] /rgf dL7f] g]kfnL, sf7df8f}+ M ;xof]uL k|]; .   
kf08]o, k+=km0fLGb|k|;fb -@)%&_, ;+:s[t–g]kfnL a[xt\ zAbsf]z, bfª M dx]Gb| ;+:s[t ljZjljBfno 
kf]v/]n, afns[i0f / cGo -@)^(_, cf7f+} ;+:s/0f, g]kfnL a[xt\ zAbsf]z, sf7df8f}+ M g]kfn k|1f 
 k|lti7fg .  
k|f]S6/, kfpn -!((^_, SoflDa|h OG6/g]zgn l8S;g/L ce Oª\ln;, Go" 8]NnL M yf]d;g k|];  
 -Ol08of_ lnld6]8= 
aGw', r"8fdl0f-;Dkf=_,-@)%%_, ;femf sljtf, nlntk'/ M ;femf k|sfzg .  
a/fn, O{Zj/-;Dkf=_,-@)$*_, lxdfnr'nL, nlntk'/ M ;femf k|sfzg . 
e6\6/fO{, l8=lk=/ cGo -@)^$_, P]lR5s g]kfnL sIff !@, sf7df8f}+ M cS;kmf]8{ OG6/g];gn 
 klAns];g .  
e08f/L, kf/;dl0f -@)^^_, g]kfnL sljtf / sfJo, sf7df8f}+ M ljBfyL{ k':ts e08f/ .  
leIf', ejfgL -@)%@_, u'gs]z/L,sf7df8f}+ M ;femf k|sfzg .  
dNn, ljho - @)^&_, sf]xL lsg a/afb xf];\, sf7df8f}+ M ;femf k|sfzg .  
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ld;, k|m]8l/s ;L= -@))$_, d]l/og j]j:6/ slnu]6 l8S;g/L, l8NnL M uf]on klAn;;{ P08 
 l8l:6«Ao'6;{ k|fOe]6 lnld6]8 . 
l/dfn, uf]kfnk|;fb -@)%^_, cfdfsf] ;kgf, k'nrf]s M ;femf k|sfzg .  
ljsn, /d]z -@)$)_, gofF ;8ssf] uLt, sf7df8f}+ M ;femf k|sfzg .  
zDdf{, j;Gts'df/ -@)%&_, g]kfnL zAb;fu/, sf7df8f}+ M efef k':ts e08f/ . 
;df{, tfgf -@)%)_, ;d / ;dsf s[lt, sf7df8f}+ M ;femf k|sfzg . 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Issues and Challenges of Local ...        35 

 

Issues and Challenges of Local Government in Education 

Kalpana Lamsal* 
 

Abstract 
 

This article has focused on local government and its responsibility in education. Local 
government has specific roles which are influenced by the constitutional provision. It 
has huge responsibilities and duties related to Educational administration supervision 
and monitoring. It has the functions related to the students, parents and the public 
affairs. It is the key success for quality education because it has authority with 
advanced budgetary system. It can provide better education with the clear vision 
through collaborative decision making. However, it has some challenges and issues to 
be addressed. It can provide social justice for pupil. In this situation local government 
should govern by its own local level policy and budget on educational secetors. So this 
paper explores the issues challenges and responsibilities of local government for 
education deblopment. 

 

Key words: Education, Participation, Decentralization, Responsibility, Monitoring 
 

 Introduction 
 

Education is the backbone of the development; it serves the individuals for the 
development of personalities. Education can gradually develop with the changing needs 
of society and contribute to challenge inequalities. Without quality education society 
and nation cannot be prosperous and successful. Education is the light that changes 
society and individual behaviors. Redden views that education is the deliberate and 
systematic influence extended by the matured person upon the immature through 
instruction, discipline and harmonious development of physical, intellectual, aesthetic, 
social and spiritual powers of the human beings (as cited in Aggarwal, 1996). 
Education influences the individual to produce permanent change in their habits, 
behaviors and attitude. At present, education is the fundamental right for human beings 
that provide through the nation.   

Now, federal system has been implemented in Nepal. It has been divided into 
seven provinces, and is further sub-divided into 293 urban municipalities and 460 rural 
municipalities. The newly established municipalities are overall larger in size, vested 
with greater authority, and responsibility to uphold to the people of Nepal. The 
constitution, (2072) has provision that education is the fundamental right  
*Lecturer, Aadikavi Bhanubhakta campus, Tanahun, M.Phil. Scholar (KU) 
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which has been decentralized upto the local levels. Therefore, the responsibility of 
managing school education has been taken by local government. So Public expectations 
have been raised through campaign promises, and the people believe that they will 
receive services as they expect through the local governments.  

The local government is a government at the lower level to be authorized small 
bodies which has established in the society or community to manage the local level 
reforms. Its concern is in the participation and responsibility of providing opportunities 
to local levels which give quality in education. In the context of Nepal, through the 
local Self –Governance Act, 1999 decentralization as a policy framework was being 
implemented in the country (Dhungel, 2004). But now this authority is taken by local 
government. The main objectives of establishing local government are to mobilize the 
local resources for participation, sharing responsibility and decision making by sharing 
knowledge and power. 

Purpose of the Study  
 

The purpose of this study is to present the issues, challenges and role of local 
government in educational management.  

 

Methodology 
 

To address the above mentioned purposes, secondary sources were mainly 
consulted. So, it is library based literary study. Different policies, recommendations, 
constitution, and other valuable documents were consulted. This study is delimited in 
educational area which is related with local government. The style of the writing is 
thematic based. Some of the themes have described briefly in the paper. 

 

Local Government and Education  
 

 The local government has the important role in the sector of education mostly in 
the context of educational decentralization. It supports to uplift the educational status of 
local level through various activities. It can support on developing curriculum, 
conducting trainings for teachers, allocating budgets, colleting resources, and tax for 
the development of education in its level. Dhungel, (2004) views that decentralization 
is generally a policy framework adopted by the government in the form of a program or 
legislative enacthment to enable the people to participate in the political as well as 
decision making process at the local level. In other words, a policy framework has been 
adopted by the government to empower the people in the management of their own 
(local) affairs. So, local government also plays important role in educational  
development with amalgamating the stakeholders of school in local level in 
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decentralization. The Local Self Government Act (LSGA) 1999 was made for the 
provision of establishing local body with their resources to the Village Development 
Committee, Municipality and District Development Committee. According to Nepalese 
constitution (2072 ), it has suggested to local government to manage the education  by   
providing the authority and responsibility needed for the local governance, maintaining 
the authority of collection and distribution of resources for the transparency and 
accountable and encouraging the private sector to involve in local empowerment 
system for the sustainable development.  

It has allocated the rights to local government levels,-rural municipalities in the 
case of villages and Municipalities to establish ECDC, Schools /learning centers with 
their own resources and to grant permission to establish, implement and organize such 
schools/centers which will ultimately support in establishing ECDC, Schools and 
learning centers to increase in numbers. There for rural municipalities and 
municipalities has taken the responsibility to establish and operate the learning centers 
with community fund and technical support from the local levels. 

The seventh amendment of Education Act of Nepal - has mentioned that village 
development committee, municipality and district development committee have started 
to make their educational plan by discussing the local people. The DDC has made as a 
worthwhile structure for coordination of district development plans however many 
problems and weaknesses are continued to hamper its operation.  

 Local people are encouraging to manage their school by using their resources. 
The understanding level is increasing slowly. Educational awareness is growing. So, 
people are ready to invest in education for their children. 

Local government is basic foundation for the development of education. It 
needs to take good responsibility for qualitative and systematic education with the help 
of good policy for the mobilization of experts in local level who are engaging in 
different sectors. 
  Nepal is passing through the poor quality of education in public schools. So, 
government has initiated to participate with an expectation to improve the existing 
problems of the public school by taking responsibility and accountability of the school 
management in their hands (Singh, 2007). So, monitoring and supervision of local 
government can be effective than the central level. They can involve in day to day 
activity easily without any cost. 

 Rwiza (2014) presents that all the primary schools of Tanzania were 
decentralized to local government Authorities, after the decentralization reform of 
1994. Although decentralization has no new policy in Tanzania, the 1994 reform 
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was exceptional because it was shaped by foreign influences. The measure was aimed 
at bringing quality and efficiency in to the education system through the devotion of the 
power and the authority for decision making to lower levels including Schools. After 
that Schools are required to achieve stipulated market standard and respond to clients’ 
need to make choices among schools. Singh (2007) views that; the transfer of school 
management to the local government was emphasized with an expectation to improve 
the quality of education. It also expects the active involvement and participation of 
stakeholders of schools such as; parents, community members and local bodies. 

After observing and going through different reports and similar research, the 
educational reforms cannot be maintained simply by making policies but it has to be 
implemented theorem. Collaboration and teamwork is necessary for the community 
participation and school's leadership. 

Educational success can be achieved with active collaboration with all the 
interested groups like parents, teachers, business people, students, local community and 
others. Nepal has practised educational management system to local level through the 
supportive committee like SMC,PTA, ,MEC, and REC. They show the concern to 
develop school administration and management. Nevertheless all members may not be 
equally capable of contributing their knowledge and skill in the matters of curriculum 
reform but the school management through collaboration with experts may receive the 
service. 

Educational Issues of Local Governments 
 

Regarding the educational decentralization process, there are mainly two issues: 
budget and policy.  Budget is the main issue for the local government because Nepal is 
a developing country and it has decreased revenue, increased service demands and 
general budgetary constraints. The budget of the local government is directly affected 
by the governmental issues. If the governmental budget decreases by any issues, it will 
affect to the local level, and the programs also decreases on that level. Another issue of 
local government is in policy level. The legislation has controversy between local 
government and central government. The legislation enables inter governmental co-
operation between urban municipalities, rural municipalities. Local levels have been 
already organized. Local people show empower to collect the budget, and to do work 
with their readiness and capacity. Local government can use the earned income tax and 
professional tax for education. If they do so, they can be successor easily. Besides that, 
there are many issues like infrastructure, expertise, validation, reliability, service, 
choices, responsibility, and autonomy in education which are challenged to provide the 
pupils. As local governments have lots of resources they can address these issues if  
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they are motivated. If we can motivate local levels and people from particular area and 
context then there will be the high chances of educational development.  
 

Challenges of the Local Government 
 

In the local level, there are no clear and sufficient legal provisions and 
authorities to mobilize the resources. Local governments have some difficulties to 
maintain the plan collaboratively. Policy has to design with the expertise and need to 
aware the local people and implement immediately. Unnecessary political intervention 
should be controlled for developing quality education. So, education tax should be 
managed in other sectors as well such as land, business, and local resources (water, 
sand, stone, forest etc.) In democracy, inclusiveness to the gender, ethnicity, caste is 
important so that have to be included in every decision making which develops the 
ownership in education. 

Monitoring and supervision part is another challenge of policy implementation, 
so that there should be regular monitoring and supervision. Local government can do 
these tasks for successful implementation in education employing the experts from 
educational sectors. By giving the training to local people, teachers, staffs in their 
professional development and  empowering the local people and stakeholders to take 
decision making, curriculum designing and financial resource collection and allocation. 
It is an open door policy for students, teachers and community. It can be successful 
through maintaining the cooperation between teachers, staff, and other committees. 
Local government can make them responsible, accountable, feeling ownership with 
competition for the successful and effective implementation of educational policy. If 
we make the educational councils to focus more on their citizens and communities, we 
should encourage councils to develop the education by setting out local standards and 
priorities; closely with policing teams; and to give councilors small budgets to tackle 
for local issues. So, in the context of Nepal, rural municipalities, urban municipalies 
and district coordination committees have there own financial fund collection system. 
These funds should be allocated for the development of education in local levels that 
helps to manage all forms of educational reforms from financial points of view.  
 

Conclusion 
 

 In context of Nepal, the practice of local government hasn’t been so long. It has 
many challenges but local people are involving themselves in the practice and reforms 
in education. The level of awareness is heading towards better scenario. Now, if 
we make them perfect through the strong policy and training they can handle their 
school easily. Community can play a significant role to collect the sustainable fund and 
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make decision through the good policy and support. District coordination committees, 
rural municipalities and urban municipalities must be empowered to utilize the budget. 
Central level should help to mobilize that budget with supervision and monitoring. 
Head teachers of the schools should be authoritative and responsible for the educational 
development. Teachers should be evaluated with their performance and achievements. 
Head teachers, teachers and staffs should be responsible to develop the community 
performance for educational development. We have a lot of challenges and opportunity 
for local level educational management however, it can be successful. The local level 
practices can be succeeded by the holistic commitment and clear policy of the 
government. 
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Deconstructive Analysis on Modern Nepali Fiction ‘Damini Bhir’  

Sagar Paudel* 
 

Abstract  
Deconstructive analysis is done to find out or reveal the multiple meanings of a text. 
Basically,it tries to analyze what is not there in the text. Thus, this study tries to find out 
the contradictory notion of the writer who very broadly focuses on the contradiction of 
social practice either in their spoken language or in their presentational style through 
binary oppositions. This study also attempts to shed the light on how people perceive 
their ways of doing through the novel ‘Damini Bhir’ whose advocacy for the social 
justice, equality and efforts made to erase the fence between elite and non-elite.  This 
study also reveals the intentional fallacy of the author which is undermined by 
inseparability in the text itself. This study also discusses the oppositional social 
discrimination, domination and hierarchies which are the vantage points for the author 
to emancipate the real ground of the contemporary society where the ambiguity in 
meaning and hierarchy in binary opposition also notices in the text.  
 

Key Words: deconstructive criticism, binary opposition, elite, fiction, analysis. 
 

Introduction 

Deconstruction is a philosophy which views the text differently and finds new 
meaning. It is a way of reading to revel the hidden meaning that a particular literary 
text carries. The concept of deconstruction was propounded by Jacques Derrida in his 
“paper” ‘Structure, Sign and Play” which he presented in John Hopkin’s University 
in1966. Through the paper he discusses how philosophy and social science understand 
‘structures’ abstractly.  

Deconstruction disagrees with the belief that language offers us certain 
boundaries and ground on which definite meanings of a text can be grounded. It argues 
that, there can be contradiction, paradox and conflicting forces which dismantle the 
meanings leading us to multiple possibilities out of which coherence and unity are not 
possible in the text. Here, the deconstruction does not entail the meaning of destruction 
rather it is reconstruction. Deconstruction believes on the ambiguity and multiplicity of  
meaning. Derrida made sharp criticism on Saussure’s structuralism (1957) and tradition 
of western philosophy which focuses on the ‘Center’.  
 So, this concept is generated in response to structuralism and formalism where 
Derrida (1966) opposes the view that all the elements of text such as; human culture, 
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including literature, may be understood as parts of systems of signs. The concept of 
deconstruction raised the issue of logocentricism which focuses on the center of 
absolute meaning. Derrida argues that all texts are not meaningless rather they carry 
multiple and conflicting meanings. So, there is no single and absolute meaning of a text 
rather it is interpreted differently by the reader. Similarly, Derrida opposes the view of 
binary opposition as it indicates the hierarchies in miniature containing one term as 
positive or superior and another negative or inferior. He wants to erase the boundary 
between binary opposition through the deconstruction as they do not always indicate 
hierarchies.  

So, deconstructive approach really tries to find out the different meaning and 
gives multiple interpretation of the text. Language is created by human, as human 
nature or identity can be reconstructed then the language created by human can be 
reconstructed and interpreted differently. That is why, the meaning of a text does not 
depend on the center, as language has the nature of ambiguity, it gives variety of 
meanings. 

There are lots of modern Nepali fictions written by various writers. They have 
written their works on particular field and try to present their feelings, emotions and 
somesorts of messages to the readers. Among the various modern Nepali 
fictions‘Damini Bhir’ written by Rajan Mukarung which won the Madan Puraskar in 
2070 is taken in the deconstructive analysis of this paper. Deconstruction has different 
approaches of reading the text. Reader can use any approach to analyze the text. 
However, among the approaches, the deconstructing language is considered as the main 
approach of this study.This analysis mainly focuses on the language ideology and 
binary oppositions. 

 

Deconstructing Language 
 

Language is a means of communication. Most of us assume that language 
shares or transmits what we want to convey. If language fails to convey the message, 
we assume that the fault is in ourselves, not in language. Structurilists believe that 
language has structure, through which we put order to disorder world. Ferdinand de 
Saussure (1957) has used the term “sing” to indicating the linguistic element (as cited 
iin Holdcroft, 1991). For him the “sign” is the link between signifier and signified. The 
image or perception that any signifier brings in the mind is signified which gives 
meaning. Derrida (1966) disagrees with Saussure (1957) and proves that what Saussure 
says structure and sign is merely a play of language. What Saussure calls signified is a 
merely chin of signifiers. 
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Derrida criticizes the western theories of language especially Saussure’s structuralist 
view of language. Tyson (2006) views that the structural theory of language is stable by 
nature and reliable means of communicating our thought, feelings and wished but in 
contrast, deconstruction’s theory of language is based on the belief that language is 
much more slippery and ambiguous than we realize (p. 250).To support Derrida’s 
(1966) view following examples can be given.  
For example: Time flies like an arrow.  

(I) Time flies  like     an arrow :  Time passes quickly.  
  ( noun)   (verb)   (adv. clause)   

 (It means, time moves very fast like how arrow moves) 
(II) Time flies    like       an arrow : Time flies are fond of arrows.  
 ( noun)   (verb)   (obj.)  
(If we thought of the first two word of the sentence as if they represented a kind of 
insect- time flies, the third like…) 

This shows how, without changing a word, a single sentence can have several 
meanings. Changes in tone of voice and emphasis can further reveal the slippery quality 
of language. Similarly, deconstruction asks us to look at the sentence’s ambiguities, 
even when the sentence seems at first glance, as clear and specific as the one does.  
For example: When the speaker says, “The tree is big”, is she comparing the tree to 
herself? To another tree? Is she surprised by the tree? Or is she merely informing us 
that the tree is big? … … This is why communication is such a complicated and 
uncertain thing.  
 Derrida, in order to classify this idea, uses the concept of differánce and 
purposes an alternative that is unbridgeable play of meaning. Differánce is a French 
word which has double meanings: to differ and to defer. Schmitz (2007) views 
Differánce is not a mark of some short comings in a language, of misunderstandings 
that should be eliminated; instead, it is a fundamental characteristic of every linguistic 
utterance (p.119-20). The meanings of differánce hint to play of meanings. He argues 
that there is always a mismatch between signifier and signified because of which gap is 
created. The difference between signs does not lead us to the signified or the meaning 
rather there is always a delay in the meaning. In each attempt to define the meaning of 
signifiers, we jump from one signifier to another signifier creating a chain of signifiers. 
So, according to deconstruction, the word ‘tree’ in the above example never reaches the 
point when it refers to a concept a signified. If the signifier is ‘tree’ then the signified  
must be the tree in our imagination that we can visualize. But what do we imagine?  
How does our concept form? Our concept of the tree consists of all the chains of 
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signifiers we have come to associate with it over the course of our lives. Derrida views 
that, what we take to be meaning is rally only the mental trace left behind by the play of 
signifiers. And that trace consists of the differences by which we define a word. 
 As, Derrida has used the term differánce to criticize the structural linguistic 
concept of differential relationship it has created so many binaries such as; good and 
evil, masculine and feminine, civilized and primitive, and so on. Derrida sees little 
hierarchies in the binaries. One term in pairs is always honored or considered superior 
to the other in certain cultures or situations and are used to harass or marginalized. So, 
for deconstruction, language is dynamic, ambiguous, and unstable continually 
disseminating possible meaning. 

Purpose of the Study 
 

 The main purpose of the study was to expolre and analyzes the binary 
oppositions through deconstructiv reading in the novel 'Damini Bhir'. 

Methodology 
 

 It was library based study so mainly secondary souces were consulted for the 
study. For addresing the purpose, Derrida's (1966) approach to deconstructive analysis 
was used. This study was limited only with few binary appositions notices in the novel 
i.e. rich and poor, elite and exploited group, and male and female. 

Introduction of the Novel ‘Damini Bhir’ 
 

This novel is written by a young novelist Rajan Mukarung who presents the 
vivid picture of the people’s life style, culture and tradition of eastern hilly region of 
Nepal. Furthermore, it highly represents the life style and living standard of 
marginalized people such as; poor dalit and women and other different people from 
ethnic communities, in the story. ‘Damini Bhir’ represents the real life experience of 
the author himself who experiences, feels and understands during his life tenure in his 
own local context. The author himself is from the same community where the setting of 
novel takes place. He experiences different realities of human life in terms of 
geographical variation, and socio-cultural practices of the community. In the novel, the 
author also presents hardships of the people, their psychological bearings and their 
behavioral tenets of time when Nepal was confronting home war during 1995 to 2005 
and its landing through the peace process and governance.  

The novel ‘Damini Bhir’ is presented very ideologically and symbolically in 
against of elite domination that all the people in the village want to break the 
continuation of ‘status-quo’ i.e. they wanted to break those conventional practices of  
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the society. Putting the same idea in other words, it is presented very ironically that all 
the villagers are employed to construct the road, but in the mean while their 
construction process remains halted because of the heavily situated rock’s heap i.e. 
called ‘Damini Bhir’. This novel raised the awareness among the characters that are 
found to be standing in against of the ‘Damini Bhir’. It means the writer shows people’s 
symbolic revolution for the social change which was marginalized for decades. The 
writer himself is found to be against the Damini Bhir, which is the central focus of the 
text. having lots of dream and struck with the high steep hill like Damini Bhir of 
humanity and morality. Similarly, the talk among the characters with local, unmodified 
and informal language, the romance and love stories between the main characters give 
colors and flavors to the readers.  

Deconstructive Analysis of Damini Bhir 

It seems Damini Bhir has best tried to present the lived experience of the 
people, community, society and government of time. However, we as a reader can see, 
observe and perceive the novel differently. Here, I as a reader try to read and put the 
novel ‘Damini Bhir’ under Derridain deconstructive perspective, in order to reveal the 
self-contradictory ideologies. For understanding the Nepali fiction ‘Damini Bhir’, we 
need to have deconstructive reading. While reading the text, we should let the text to 
give more meanings. We need to generate multiple meaning for critical evaluation of 
the text. The fundamental tenant of Derrida’s deconstructive criticism is to advocate no 
logo centrism. There is no ultimate meaning of contrast between binary oppositions 
rather it creates hierarchy. The plot of the novel is analyzed through the deconstructive 
criticism basing upon the approximately related binary oppositions, i.e. the oppositions 
between the rich and the poor, the elite and the exploited group (the higher and the 
lower class) and the male and female. 

 In the first part of the novel the character ‘Lachhi’ a young girl who is in her 
adolescence is presented very innocently and unknown about her own pregnancy. 

Lachhi suta. Didile sano sishima sui ghopin.  
Pichkirijasto… 
‘Haa!’Didi jhaskin. Sodhin, timi yaha kina yaako? Thaa chaaina ra ?’ 
Aaha – ko munto hallai Lachhile. 
Timro petma bachha chha vanne tha chaa? 
‘Chhaina’ Jhaski Lachhi …..(p.41-42) 
By this intricate textual representation, it can be analyzed that the author shows 

of female in comparison to male. In addition to this the author creates such imaginary 
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condition where female from marginalized community such as Dalit are too much 
innocent and know nothing even about their own periods and pregnancy. Here, it does 
not give any sense that the character ‘Lachhi’s unknown state of pregnancy even after 
her various physical situations i.e. having sex with ‘Chatten’ (p.33), her vomiting and 
desire of having sower things like lemon, her mother’s reactions towards it, feelings of 
changes in her face, breast… and stopping of mensuration for two months (p.37). In 
natural process, the maturation comes from the period of puberty and in the 
adolescence, girls become fully matured and ready for breading. So, it seems that the 
author is guided by certain ideology that the female are innocent in comparison with 
male and there creates hierarchy that the male are superior in the society.     

In the same way, when the main character of ‘Damini Bhir’ Namdeng recalls 
his story of city life i.e. Kathmandu, there again the author has created the hierarchy 
between rich and poor. 

Unai Ratna Bishowkarma ka yek matra chhora hun Chandra Bishowkarma. 
Unle Kathmandu ma khole sun pasal. Kamdar matrai chhan aaile satjana . 
Baparko silsilama kaile Hongkong kaile Belayat ta kalile Singapur 
garirahanxan vinaju. Arthat Chandra Lamichhane. Kathmandu ko Koteshower 
ma dui talle ghhar chha. Char aana tin paisama baneko (p.55).  
The above extract shows that the writer has used two different surnames for the 

same person i.e. Bishowkarma and Lamichhane. The writer has not mentioned that why 
Chandra changed his surname from Bishowkarma to Lamichhane? Here we can 
analyzed that Chandra was poor in the beginning and remained with the surname of 
‘Dalit’ but when he earned a lot of money and became rich he changed his surname to 
became like higher class people. Here, the writer has shown the impression of richness 
with the change in surname which can be symbolized as the hierarchy between the rich 
and the poor, which may not be true in all circumstances as writer things and presents. 

In the same part, the author has presented the relationship betweenthe main 
characters of the novel, Namdeng and his wife, Ramva in miserable condition where 
the impression of richness and hollowness female thought is presented.  

 Tij ko parti ! Neela! Namdengle patayana ... … … Khas ma yo k ho? 
 ‘K ?’ Ramva le message padhi. Nidarma… …  
 Yo number kasko ho malai thava yana…  
 Timlai tha navaya malai hunchha ta? 
 ‘Malai k tha ta? Ramvale samjhaune koshis gari. Tarka agi sari, kasaile 
 rigauna yeso gareko hola. Kasaile galat number dial gareko pani huna 
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sakchha’ (p. 72) 
What is this? Sahaya vayana Namdenglai. 
Jesukai hos kina chiya?Jhanakka vaisakeki thi Ramva . Vani, aarkako kina 
hernu (p.73)? 

The above conversation between Namdeng and Ramva shows that the male in 
the city life are too much innocent and know nothing about their wife’s affairs and 
relations. The writer shows the unfair female relationship and innocent male. The text 
presents that Ramva has the relationship with the elite women such as wife of colonel, 
DSP, secretary and so on (p.70) which does not suit with condition of Namdeng’s 
family as they are running through measurable condition. Similarly, Ramva has illegal 
relationship for long time with outsider. It can be analyzed that the writer presents 
female in the city has the impression of richness and can have illegal and unfair 
relationship and male are innocent in front of their wives.  

In the mid part of the novel, the author presents that the so called elite group i.e. 
Brahmin and Chhatri has dominated other marginalized groups such as; ethnic 
communities, dalits and so on due to which the new party emerged for uplifting such 
communities but… 

Jetha Rai ko naam-subash failiyo para para samma. Failyo haikilyo trad. Sokh 
baddhai aayo dindinai…. 
Valman Rai ki chhori hattakatta thin. Jaha bhetyo thei sanki aankha 
marthin.Tinlai tesri banaya (p.131-132) 
Jagar Man Rai ko ghoda ko tap bajyoki….. 
Tesailai vanchhan sayad soshan…. (p.136). 
The above text shows that Gagar Man Rai who is also known as ‘JethaRai’ is 

from an ethnic community. In the text, the writer presents that the ethnic groups and 
dalits are dominated by the elite (Brahmin and Chhetri) groups for decades (p.125-129) 
as a result, the revolution took place and the new party emerged. 

But in the later part of the same chapter, the writer presents ‘Jetha Rai’ as an 
elite and honorable person and people from other communities even from Brahmin and 
Chhetri are working for him as servant. Here, it can be analyzed that the binary 
opposition of elite and the exploited group cannot be observed only through the caste. 
Even the people from ethnic groups can be elite, and Brahmin and Chhetri can be the 
exploited as it is because of power, money and class rather than caste. 

In the last part of the novel, the author abruptly presents ‘Chettan’ as a 
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renowned and well known singer, who had escaped from the village before 

years after having illegal sex with ‘Lachhi’.  

 Ghanrang garyo. Khulyo gate pashe Nandeng ra Chettan. 
 Munto ghoptyo… 
 ‘Sarry!’ Chettan le pulukka herayo Lachhilai. Bhanyo… 
 Kura sakigayo ta,  bhanyo Deugand le (p. 243).  

In the novel, the author presents Chettan’s family as exploiter in the beginning. 
Later, he presents abruptly Chettan after years as a renowned singer and in favor of the 
new group i.e. revolutionary party. In the beginning, ‘Lachhi’ was presented 
determined woman for justice and other characters are found to be advocating that the 
justice should be given to her. But when Lachhi, Namdeng, Deugand, Hangdima and 
others meet Chettan in the city, the writer presents it as simple matter though the story 
of the text talks about the social justice and equality among the people. The exploiter of 
Lachhi’s life is now in elite group, renown and in favor of writer’s ideological groups. 
So, he does not present him charging any penalty for his exploitation on which the story 
revolves around. To be biasless there must have some sorts of punishment for exploiter 
to establish social justic which can't be found in the novel.  Here, again the writer is 
guided by certain ideology; it can be analyzed by the state of letting Chettan go without 
any punishment from the expected social justice for Lachhi’s sake, which can be 
analyzed as the hierarchy between elite and exploited group. 

 

Conclusion  
 

Deconstruction is a way of reading to revel the hidden meaning that a particular 
literary text carries. The concept of deconstruction raised the issue of logocentricism 
along with the notion of binary opposition that helps the reader to analyze the situated 
hierarchies in the society. 

The novel ‘Damini Bhir’ advocates the social justice and tries to erase the fence 
between elite and the exploited group but the intention and desire is undermined by 
inseparability in the text itself of elite and exploited and rich and poor. Similarly, the 
author presents the characters differently guiding by his own ideology not by the 
ideology and intention of the text. In the text, the village and dalit women are presented 
very much innocently even about their own personal condition. Similarly, the writer has 
treated and presented the elites group differently according to his ideology which 
creates the contradictions in the text. Although my deconstructive reading of the novel 
‘Damini Bhir’ will surely not reveal the emotional investment of the author and  
characters, however it can help to understand the ideology of the text, its limitation and 
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overflowing of different binary oppositions. However, the novel 'Damini Bhir' is own 
of the true representation of socity which provocates the untold stories which are rotten 
in the socity for decades. The witer has tried to explore it which is one of the histories 
in Nepali literature. 
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Abstract 
 

The new constitution (2015) of the country has clear announcement that every Nepali 
community living in Nepal shall have the right to acquire education in its mother 
tongue up to secondary level (article, 31(5), though the schools in Nepal have diverse 
language ideologies, policies and practices for educating children. Due to the 
provision in the constitution, the Education Ministry has drafted multilingual education 
(MLE) policy to be implemented in the schools. In this context, my research explores a 
glimpse of "Multilingual Awareness and Practices in Basic level English Classrooms in 
Tanahun" as a sample study. Based on phenomenological and ethnographic research 
design of qualitative research, the paper gathers the data from teachers' and students' 
unstructured interview, classroom observation and practices in a Basic level school in 
Damauli, Tanahun.  Further, the data are transcribed and analyzed using general 
inductive method to produce the themes. The research explores that especially in 
bilingual and multilingual settings, the policy and practices of multilingual education 
seems less implemented. The article forwards a current scenario of multilingual 
awareness and practices, implementation of language policies, opportunities and 
challenges, utilization of linguistic resources and capital of classroom, gaps in policies 
and practices, and hegemony of Nepali and English language in Basic level classroom. 
The study concludes with some tension between ethnicity and language in relation to 
students' mind, especially in multilingual contexts.   
  

Keywords: multilingualism, language ideology-policy, linguistic capital, linguistic 
hegemony  
 

Introduction 

 Nepal is a land of linguistic and cultural diversity. Located on the lap of 
Himalayas, Nepal gets identity as geographically small and landlocked country, but 
blessed with linguistically, culturally, socially diversified and fertile land. Nepal is 
bestowed with a gift of tongues (CBS, 2002) and assorted languages have made 
significant contributions to its diversity. CBS (2011) mentions 123 languages and 125  
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ethnic groups in the country.  The constitution of Nepal (2015) in its preamble states  
that Nepal is a multi-ethnic, multi-lingual, multi-religious, multi-cultural country 
having diverse regional characteristics. In this regard, Nepal's geography, people and 
their ethnicities, society, economy, religion and ecology have played significant roles in 
making it a multilingual nation (Awasthi, 2004). Likewise, linguistic traditions and 
cultures, and language situations and linguistic landscape have contributed to Nepal's 
diversity (see CBS, 2002). Since Nepal is a heteronymous society with a complex 
ethnic mix (anonymous), linguistic diversity has been the pedigree of the nation. Nepal 
has gone to different socio-political changes that have made direct impact on language 
planning and policies. The state has open policy and equal respect to all the languages 
in the constitution without any restrictions. The constitution of Nepal (2015) states in 
the article 6 and 7 about the rights of language:   
 

Article 6:  All languages spoken as the mother tongues in Nepal are the languages of the 
  nation.  
Article 7:  (a) The Nepali language in the Devnagari script shall be the official language 
  of Nepal.  
    (b) A State may, by a State law, determine one or more than one  languages of 
  the nation spoken by a majority of people within State as its official  
  language(s), in addition to the Nepali language.                
The constitution further states about right to language and culture in article (32) as:     
Article 32: (1) Every person and community shall have the right to use their  languages.  
                        (2) Every person and community shall have the right to participate in the  
  cultural life of their communities.  
             (3) Every Nepalese community residing in Nepal shall have the right to  
  preserve and promote its language, script, culture, cultural civilization and 
  heritage. 
Language policy has social and political consequences, e.g., in (re)constructing national 
identity, delimiting or promoting linguistic human rights, directing the education of 
linguistic minorities, and promoting language revitalization, as well as legitimizing 
linguistic practices and cultures of particular groups while imperializing others. 
Phillipson (2002) argues, 'education policy should have multilingual aims and means'. 
 As an English teacher, I have been practicing English language for 17 years in 
the different educational institutions in Nepal, from Primary to Master level students 
who are from diverse linguistic backgrounds. The classroom seems a miniature world  
having different language, culture, ethnicity, religion, gender, color, need, interest and 
will. In my context, (especially in Damauli, Tanahun) the students in the classroom  
come from various linguistic and cultural backgrounds e.g., Nepali, Newari, Magar, 
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Gurung, Tamang, Rai, Thakali, Bote, Kumal, Darai, Dura, Bhujel, Muslims, Bhojpuri, 
Hindi and so on. The classroom environment is fully multilingual and multicultural, so 
teaching and learning process has both opportunities and challenges. Following the 
different experts, in the multilingual classroom, the teacher should capitalize and utilize 
multilingual and multicultural resources that students bring. Their linguistic and 
cultural capital can be good resources for teaching learning process which should be 
promoted. The students' mother tongue or first language (L1) promotes the second 
language (L2) learning, as Cummins (2007) states: 
 The students’ L1 is not the enemy in promoting high levels of L2 proficiency; 
rather, when students’ L1 is invoked as a cognitive and linguistic resource through 
bilingual instructional strategies, it can function as a stepping stone to scaffold more 
accomplished performance in the L2.  
Cummins further claims, basically students think in their home language and instantly 
transfer or translanguage to other. One of the participants in his research states:  
 When I allowed using Hebrew it helps me understand English I thinking in Hebrew and 
 write in English. If I read in English I think in Hebrew and understand more. 
Therefore, the teachers and concerned stake holders in education sector should be 
aware that the role of prior knowledge is relevant to the issue of teaching for cross-
linguistic transfer. Donovan and Bransford (2005, cited in Phyak) point out “new 
understandings are constructed on a foundation of existing understandings and 
experiences”. 
  In this context, the research aims to study the real practices of multilingualism 
in basic level school classrooms, the students' and teachers' adaptation and adjustments, 
and opportunities and challenges in multilingual classrooms. As Cummins (2006) raises 
genuine and fundamental educational questions regarding multilingual practices:  

 How should schools address the multilingual realities of their student populations?  
 Do students from linguistically diverse backgrounds have ethical and/ or legal rights to 

support within the school for maintenance of their home languages? 
 If yes- how should these rights be realized in school contexts characterized by multiple 

languages and literacies? 
 If no-how can educators challenge the exclusion of students’ linguistic and cultural 

capital from the life of the school? 
Therefore, this study attempts to analyze how and to what extend the teachers, students 
and concerned stakeholders in Damauli are aware about multilingual education and 
practices in classrooms. Moreover, how it is getting spaces in classroom activities,  
legitimizing and promoting local languages-cultures in Nepalese context, creating 
challenges and opportunities in the practical level.   
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Theoretical and Conceptual Underpinnings 
 

 A number of scholars have provided theoretical insight into the multilingual and 
multicultural education and practices in context of Nepal. The reviews of many articles, 
researches, books, journals, theses and other sources provide theoretical base for this 
study. Basically, the theories on multilingualism and multilingual practices in schools 
and classroom by Garcia and Wei (2014), Jim Cummins (2006), Andrea Young and 
Christine Helot (2006) and Phyak (2014) are in the frontlines.  
 Furthermore, this study sets within theoretical framework of interpretivism 
which aims to understand a particular social action to acquire an understanding and the 
meaning of what constitutes the action. The ultimate goal of interpretivism is to 
understand individual experiences with the belief that reality is subjective and 
constructed by the individual (Lather, 2006). It views the world through the series of 
individual eyes and chooses participants who have their own interpretations of reality to 
encompass the world view (McQueen, 2002). As the ontological position of 
interpretivism is based on multiple realities, epistemological position is subjectivity or 
knowledge is socially constructed and methodological stand is dialectical and 
interaction. Being based on these genuine assumptions of interpretivism the study is 
carried.  
 As Garcia and Wei (2014) reports, the use of students’ home languages is 
necessary in multilingual schools to support their full participation in learning 
processes. There are models such as translanguaging pedagogies and language 
awareness approach that support the use of multiple languages in classroom. Jim 
Cummins (2006) states 'Interdependent theory' as the knowledge of one language 
supports another learning of another language and transferability of skills from one 
language to another language. Andrea Young and Christine Helot (2006), cited in 
Phyak) advocate that multilingual education is necessary for all children since it fosters 
multilingual and multicultural awareness, strengthens multilingual competence and 
enhances linguistic and cultural sensitivity. Phyak (2014) states the students’ home 
languages can be a resource for learning both content and language. Similarly, Poudel 
(2010) states that multilingual teaching method is urgent for the present time to satisfy 
the students' needs and to trigger the rapid growth of multilingualism in this 21st 
century and has lots of opportunities and benefits as students can share, cooperate each 
other and solve the problems from their linguistic background knowledge. Poudel 
further identifies that the students are facing communication problems, content delivery  
problems, comprehension related problems because of language gaps and multilingual 
settings.  
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 The literatures have shown that multilingualism and multilingual classroom is 
the demand of the day and treasures of the knowledge since students can share 
cooperate and solve the language related problems on their own. They have 
communication, interaction, debate, queries, discussion and finally solution to the 
language issues and contents in multilingual classrooms. Dual language and 
multilingual initiatives can serve to normalize linguistic diversity within the school and 
result in more coherent and effective school policies with respect to- affirming 
students’ linguistic and cultural identities, parental involvement and technology use 
within school (Cummins, 2006).  
 The above mentioned researchers' views on multilingualism create strong 
theoretical and practical knowledge to my understanding of the area. The study focuses 
on multilingual classrooms and its awareness, practices, opportunities and challenges in 
Damauli, where the classroom occupies with various linguistic background students, 
which still remains uncovered. The findings of this study contributes to reduce the gap 
in knowledge by providing the information on multicultural classrooms, practical 
challenges and opportunities which can assist the government authorities, curriculum 
designers and language policy makers in Nepal. The review of international and 
national literature on multilingual education, policies and classroom practices indicates 
the factors associated with the process of conceptualization, interpretation, and practice 
of multilingual education and being based up on the theoretical and empirical and 
researcher’s own position, the conceptual framework of my study captures and guides 
the study. 

Conceptual Framework of the study

Theory: plans, 
policies, acts and 
ideologies about 
multilingualism  

Process factor: 
knowledge and 
attitude, 
resource, 
management, 
support 

Practice: 
classroom 
practices and 
school 
environment 
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Review of related literature 
Multilingualism  

 Unity in diversity is a solitary feature of Nepalese society. Nepal is a 
multilingual, multicultural and multiethnic country and has lots of other diversity. With 
123 languages and 125 ethnic groups (CBS, 2010) Nepal stands one of the richest 
countries in the world in terms of linguistic and cultural heritage. Therefore, 
multilingualism gets one of the major attractions of Nepal and Nepalese society.   
 Simply, multilingualism is the condition in which more than two languages are 
used in the same setting for similar purposes. Multilingualism and multilingual 
classroom is cry of the day and has more demands. Multiple languages in the classroom 
works as a source and treasures of the knowledge, since students can share, cooperate 
and solve their language related problems from each other. They have communication, 
interaction, debate, queries, discussion and finally solution to the language issues and 
contents in multilingual classrooms. Multilingualism as an umbrella term, covers a 
wide variety of linguistic contexts and practices including language status, speaker 
status, national histories, individual proficiencies and institutional contexts of language 
teaching and learning (Piller, 2016). The multilingualism situation is the result of 
migration, movement of people after World War II, spread of colonial power, the 
volunteer programs, travel and tourism (Poudel, 2010).   
   Wardhaugh (2008) argues that in many parts of the world it is just a normal 
requirement of daily living that people speak several languages; one or more at home, 
another within the speech community, still another for the purpose of education, trade, 
administration, and so on   (p. 95). The multilingual speakers make choice of one 
language instead of the other language(s), being concerned with the type of interaction 
patterns and domains of language use. The domains of language use are basically 
concerned with formality of the setting, seriousness of the topic, status, power, gender 
and intimacy of the participants.  
 The multilingualism can bring some pleasant and unpleasant consequences as; 
lingua franca, language conflict, language shift, language loss, language change, 
language endangerment, language planning, immersion programs and so on. Language 
as fluid, dynamic and heterogeneous practice and has complexity due to migration and 
language contacts. Language shift and language convergence are two major 
consequences of bilingualism and multilingualism in Nepal (Yadav, 2003). Language 
shift may lead to the language endangerment of minority language and language 
convergence might influence the linguistic features of other language. This is why,  
Nepali spoken in the Terai region differs from that of Hills (NLPRD, 1994).  Similarly,  
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an important consequence of bi/multilingualism situation in Nepal is language 
endangerment. The speakers of minority language tend to shift to Nepali under socio-
psychological pressures which causes the languages in the state of extinction e.g., 
Kumal, Majhi, Raute, Pahari, Dura, and so on (Yadav, 2003). He further adds that the 
major factors for the language loss and endangerment include lack of speakers, poor 
economic status, migration, dominance of national language, socio-psychological 
conditions and so on (ibid).   
 In multilingual situation, speakers are searching for more powerful and 
resourceful language for communication, prestige and identity, the promotion of their 
jobs, business, livelihood, education and administration. They give up their own 
language and start to learn and use the dominant one which ultimately causes language 
endangerment and death. It's all about linguistic imperialism as Phillipson (2009) states, 
the usual dominance of one language over other languages in the multilingual speech 
situation … which causes by material (political and economic resources) and 
immaterial (knowledge, skills, information) factors. He further claims that linguistic 
imperialism is pre-requisite for social, political, economic and cultural imperialism and 
so on.   
 Therefore, the speakers in multilingual community make choices of language on 
the basis of the context they are engaged in. They have the practices of mixing the 
codes, switching the code, meshing the code, and tranlanguaging.  

Multilingual Education and Policies in Nepal 

 Nepal’s identity as a multilingual, multiethnic, and multicultural country has 
preserved the language rights of all citizens. The country assures that the citizens will 
not be discriminated in terms of linguistic, cultural and ethnic backgrounds and they 
have right to use and promote mother tongues. The country has unique language plans, 
policies and acts guided by the constitution and the language commission always 
advocates for the promotion and preservation of all the languages existed here.   
 Education Act of Nepal (2006) mentions that mother tongue can be used as 
medium of instruction for basic education so the government of Nepal has issued MLE 
policy (2016) for the rights, promotion and preservation of languages in the country. 
Recently, the government of Nepal has prepared 'Multilingual Education 
Implementation Directory, 2010' which has endorsed a policy for recruiting a native-
speaker teacher of the local language in each school (MOE, 2010). The act further 
states that …teachers should not be strict in the single language ideology (2006). 
Ministry of Education (MOE) in its 2007 National Curriculum Framework for School
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Education states, "Rights to quality education for all can only be ensured if education is 
taken as the major tool for social transformation and economic, cultural and political 
advancement. Today's indispensable needs involve bringing reforms in access, equality, 
relevancy and quality in order to promote lifelong education." (p. 6). 
Awasthi (2008) and Giri (2010) critically state about language policy:   

Although Nepal is a multilingual, multicultural and multiethnic country, has a 
very long history of possessing a monolingual language policy. Since the 
unification of the country by a Shah King, Prithvi Narayan Shah, in 1768, only 
Nepali has been adopted as the official language of the country. The indigenous 
languages – for example, Newari in the Kathmandu Valley, Limbu and Rai in the 
eastern region, Magar and Gurung in the western region and Maithili and 
Bhojpuri in the southern region – were legally banned in schools and other 
public domains. 

Regarding the Medium of Instruction, the National Curriculum Framework for School 
Education in Nepal (MOE, 2007) states:   

The medium of school level education can be in Nepali or English language or 
both of them. However, in the first stage of basic education (Grades 1–3), the 
medium of education will generally be in the mother tongue. In the case of non-
Nepali citizens, there will be a special provision to choose any other language as 
a subject instead of Nepali. The medium of teaching of any language subject will 
be in the same language i.e. Nepali will be taught in Nepali (not in the children’s 
mother tongue).  

Phyak (2014) in his research article states: 
Nepal has shown a significant transformation from a monolingual to a 
multilingual education policy. MLE is not only about helping indigenous 
children to learn effectively in school, but, more importantly, it is about 
upholding a larger mission of social transformation and development.  

Similarly, Skutnabb-Kangas & Mohanty (2009) claim that by providing the indigenous 
people, whose voices are often unrecognized in mainstream educational policies, with a 
space to interact and participate in the creation and implementation of policy, MLE has 
ensured their inclusion in school-related activities.  
 MLE encouraged the indigenous people to take greater responsibility and 
ownership for the overall development of education in Nepal (Phyak, 2014). By 
recognizing the agency of parents, teachers, students and the local community, MLE  
has redefined mainstream education policy from the local and on-the-ground 
perspective. MLE programme has provided an alternative perspective on education; the 
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perspective places local knowledge, values and beliefs at the centre as it considers local 
and indigenous people as the key source of knowledge. MLE has also legitimised their 
role in providing education for their own children which has addressed Nepal’s 
multilingual and multicultural realities.   
 

 MOE (2010) considered MLE as an integral part of Nepalese education but 
mostly due to the influence of the private schools, public schools are pressurized to 
introduce English as the medium of instruction. In Nepal, more than 31 thousand 
private schools (primaries to secondary) have been offering English as a Medium of 
Instruction (EMI) in the classes and both government and public schools have been 
following their footsteps. Phyak (2013) claims " due to its instrumental value, English 
is perceived as the most important language (even more important than Nepali) in 
education". People have high craze on English language knowingly or unknowingly in 
Nepal. English stands as the most prestigious language in Nepal due to its power, 
popularity and people take it as a matter of pride and prestige so the gravity of the 
English language has been powerful. Giri (2015) mentions:   
 

         The status of English in Nepal has changed in the last seven decades. Adopted 
first as a ‘foreign’ language, English, in recent years, has become an 
indispensable part of life for the Nepalese people. In fact, it is presently used as 
an additional language, second language and even primary language in many 
socio-economic and educational domains in Nepal.  

 

MLE has contributed to social transformation and the development of Nepal. This 
policy is not only concerned with mother tongue teaching and learning but also with 
addressing the cultural, ethnic and historical identities and epistemology of the 
indigenous people. Ultimately, this policy fosters Nepal’s multilingual, multicultural 
and multiethnic identity and certainly contributes to the development of a cohesive and 
just society (Phyak, 2014). When local agents negotiate or challenge the hegemony of 
language policies in their interpretation and implementation of them, they contest the 
ideologies that underlie the language policies, and they acknowledge the sociolinguistic 
reality of language use within multilingual contexts, including classrooms. Farr, & 
Song (2011) advocate that language ideology and language policy are closely related, 
however the relationship is complex because we often see multiple, contrasting 
ideologies underlie the same policy, and the same sort of ideology guides seemingly 
different policies. Similarly, both language ideology and language policy often conflict 
with the reality of multilingual students’ linguistic and identity practices.  
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Multilingual Classroom and Practices 
 

 Classroom is an ideal setting and right platform for teachers and students to 
address the broader implications of language learning. The use of students’ home 
languages is necessary in multilingual classroom to support their full participation in 
learning processes (Garcia and Wei cited in Phyak (2014).   
 As stated in Education Act (2006), mother tongue can be used as the medium of 
instruction and teachers should not be strict in the single language ideology. Different 
forms of language are to be incorporated in communication practices, and integrated 
multilingual curriculum is the demand of the time. Though the policy and provision in 
the constitution and education acts have highly prioritized the multilingual education 
and its need, but lacks in the real ground and practices. Still, people have 
misconception and misinterpretations about the multilingual education as the following 
myths prove that.  
 Some myths about Multilingual Education (ME) exists as; ME is not necessary 
for children, ME negatively affects in learning language and academic content 
(Bialystok & Barac, 2012) , ME is only for language minoritized children, ME is not 
possible to implement in linguistically diverse school contexts.  For ME, children from 
different language background should be kept separately, For ME, teachers should 
learn all children's languages and ME is possible when there is exclusive focus on 
policies and practices (Garcia, 2009: 36).  
 Due to the some complex phenomenon and misconceptions, still bilingual and 
trilingual programs are not accessible to the vast majority of bilingual students in 
countries around the world. One reason frequently advanced by educators and policy-
makers is that such programs are impossible to implement in school contexts 
characterized by multiple languages (Cummins, 2006).  In this context, how 
multilingual policies and practices are possible and practical is ever questioned. What 
strategies and techniques the teachers and students are adopting in multilingual 
classroom for teaching and learning is the main concern of this study. Similarly, how 
the student's linguistic and cultural capital and resources have been addresses and 
utilized is the next prime objective of my study.  
 When we talk about the educations practices in Nepal, some private and 
government schools have linguicism practices in school area. According to Skutnabb- 
Kangas (2000), "linguistic racism is an ideology and structure that are used to  
legitimate, effectuate and reproduce an unequal division of power and resources 
between groups which are defined on the basis of language". The schools advocate, 
force, oblige and prioritize English or Nepali language greatly than other languages. 
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They write on the large hoarding board as: ' English speaking zone', 'Speaking Nepali 
and other languages is strictly prohibited', 'No Nepali in school' and so on which has 
reproduced an unequal division between English and other language speakers. Giving 
power to one language but banning to others is injustice, and on the basis of linguistic 
backgrounds, discrimination has been created which is a great challenge to 
multilingualism and multilingual education. In this regard, Herdina & Jessner, (2002); 
Cook (2007); cited in Phyak) states that monolingual policies are largely unsupported 
by empirical evidence and inconsistent with current understandings, bilingual and 
multilingual mind. The exclusive reliance on monolingual instructional strategies in 
second/foreign language teaching and bilingual/immersion program is not justice to the 
learners as bilingual instructional strategies can promote identity investment among 
both majority and minority students in bilingual/ immersion program (Cummins, 2007). 
Giving value to all the languages is multilingual rights but not to focus on any 
particular language. ME is the right for all children as it fosters multilingual and 
multicultural awareness, strengthens multilingual competence, enhances linguistic and 
cultural sensitivity, it's all about power. We know classroom is like a miniature world 
having different language, culture, ethnicity, religion, gender, color, need, interest and 
will. In the context, skilled teacher can deal and solve with the problem but unskilled 
might hamper the learning environment. The multilingual classroom has both 
opportunities and challenges which might facilitate or hinder the teaching learning 
process.   

Multilingual turn and holistic approach in classroom 

 The 21st century is considered as the era of multilingual turn (May, 2014). As 
the multilingual turn offers a critique of an alternative to dominant monolingual 
theories, pedagogies and practices in SLA, TESOL, and bilingual education (May, 
2014). It has increasingly challenged bounded, unitary, and reified conceptions of 
languages and related notions of ‘native speaker’ and ‘mother tongue’. Therefore, we 
cannot ignore the learner's linguistic and cultural capital in the classroom, but to respect 
and utilize as a resource. MI describes the ways in which people of different and mixed 
backgrounds use, play with and negotiate identities through language (Makoni & 
Pennycook, 2012). Multilingualism is the covering term of translanguaging, code-
switching, code- mixing, code meshing, metrolingualism and translation which form a  
complete and holistic approach. Holistic approach allows coordination among language 
teachers to implement integrated language curriculum which can develop learners’ 
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language awareness. This multilingual and holistic approach can enlighten our 
knowledge of multilingualism and language acquisition. By focusing on the 
multilinguals total language repertoire, we can understand the way languages are 
processed and used by learners inside or outside of classroom.  

Research questions 

The present study has addressed the following research questions:  
 

 What are the awareness and practices of multilingual classroom in Damauli, 
Tanahun? 

 What opinions the teachers, parents, students have towards multilingual 
classroom and practices?  

 How multilingual education addresses the students' linguistic and cultural 
capital in the classroom?  

  What are the opportunities and challenges in multilingual classrooms? 

Research objectives 
 

This study was carried out to meet the following specific objectives.  
 

 To analyze the awareness and attitudes of teachers, students, parents towards 
multilingual classroom.  

 To investigate pedagogical practices of multilingual classroom in basic level in 
Damauli, Tanahun.  

 To suggest some pedagogical implication and directions for future research in 
the field. 

Significance of the study 

 This study centers on the issues related to multilingual classroom, its awareness 
and practices, opportunities and challenges in Nepalese context. Therefore, it helps to 
related authorities like government, ministry of education, curriculum designers, 
parents, teachers and students from school level to University level to know about the 
awareness and practices of multilingualism in classroom. Moreover, policy makers of 
language and other can get the advantages and researchers who want to carry out 
further researches on this area get benefit.  
 

Methodology 
 

 Nepalese societies are immensely heterogeneous in terms of language, culture, 
religion, ethnicity, geography and others. Therefore, in heterogeneous society the 
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education system also should have diversification. The traditional concept and process 
of education should be replaced by new and noble ideas. The patterns and settings of 
monolingual and traditional classrooms need to be changed with multilingual concept 
and practices. Here the researcher aims to reveal the awareness, implications and 
practices of multilingual education concepts and policy in classrooms. How and why 
the multilingual classroom can be treasure of knowledge and a platform of sharing 
experiences is the main concern of this study. Through this research the nature and 
setting, process and practice, opportunities and challenges of multilingual classroom is 
explored.  
 As a qualitative study with phenomenological and ethnographic research design, 
the researcher carried out the research about the multilingual awareness, classroom 
environment and practices especially in Damauli, Tanahun, and reveals the 
opportunities and challenges in practical level. For the purpose, the researcher 
randomly selected two basic school located in Damauli, then, one teacher and one 
student from each school. Further, two classrooms of the selected schools were 
observed, unstructured interviews were taken with the students and teachers and the 
information was collected. Then after, data were transcribed and analyzed using general 
inductive approach of qualitative research and finally, based on some themes the write-
up is done analytically and interpretatively. The following section illustrates the 
multilingual awareness and practices in basic level schools in Damauli which are 
captured building the network of themes.  
 

Interpretation and Discussions 
 

The following section illustrates the findings and discussions about the multilingual 
awareness and practices in Basic level English classroom in Damauli, on the basis of 
interviews with teachers and students, and class observations. The collected data are 
broadly interpreted and analyzed into four broad themes.  
 

Bilingual practice in multilingual classroom  

 Multilingual classroom as a place where linguistic and cultural diversity is 
acknowledged and valued, where children can feel safe to use their home language 
(Helot & Young, 2006) along the school language (Nepali in this case) to learn and to 
communicate, where teachers are not afraid and do not feel threatened to hear 
languages they do not know, and where multilingualism and multilingual literacy are 
supported. In multilingual classroom, the plurilingual repertoire of bi/multilingual 
pupils is recognized and viewed as a resource to be shared and built upon, rather than a 
problem. Nepal as a multilingual country has multilingual classrooms with multiple 
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cultures and identities of the students. But, in fact, the basic schools in Damauli have 
mainly bilingual policy (English and Nepali) and practices, though the classroom is 
linguistically and culturally diverse. One of the teacher states: 
 My class has the students from diverse community and culture. They come from 
 Nepali Magar,  Gurung,  Darai,  Newari,  Kumal, Tamang, Rai, community and 
 speak different languages. I teach English bilingually, while teaching English as 
 I use nearly 50 percent in Nepali language …as per  the demand of the students. 
 …no students like to speak in their home languages except Nepali  and English, 
 even we cannot force them.  
Though the teachers are somehow aware about multilingual policy in education, but in 
fact, most of the students prefer to speak either English or Nepali. The teachers and 
students do not utilize their own home language in the classroom, though there is no 
restriction to use them.   
 

Linguistic hegemony of English and Nepali among local languages 

 Nowadays, English and Nepali language are being favorite choice to majority of 
students in schools, college and universities in Nepal. The language choices influence 
the educational, economic, professional and social life of the people (Giri, 2010).  In 
context of Nepal, due to the power and prestige of English and Nepali language, the 
vernacular languages are being shadowed. Phyak (2013) claims " due to its 
instrumental value, English is perceived as the most important language (even more 
important than Nepali) in education".  In urban and suburban areas, the use of 
mother/ethnic tongues gradually decreases as more and more people use Nepali which 
shows them being educated, economically well-to-do and socially superior. Giri (2010) 
states that people in Nepal choose Nepali and English as their choice language due to 
contact, peer pressure, employment, education and economic success. The situation 
seems exactly same in Basic schools in Damauli as the students have different 
linguistic capital but due to the hegemonic role and power of English and Nepali, their 
own languages are shadowed. The students from indigenous languages feel compelled 
to abandon their mother tongue in order to succeed educationally, economically and 
socially in the context of Nepal. One of the teachers agrees with the view that: 
 …due to the influence of English and Nepali language…everybody should 
 speak  our official language Nepali and International language English. As 
 we know, Nepali is important to survive  in Nepal and English is important 
 for all purposes. So that, at home and school, in both contexts, students uses 
 either Nepali or English. They rarely use their mother tongue. 
Giri (2010) further critically writes that both English and Nepali have become status 



 

Multilingual Awareness and Practices===       64 
 

symbols and tools in the hands of the ruling elites who use them to create linguistic 
hegemony. Speakers of other languages are confused about their own languages, ethnic 
identity and their place in community. To become a part of the mainstream life, they 
learn and use Nepali and English at the expense of their own languages (ibid).   
 

Lack of awareness to linguistic capital, language policy and practice  

 Language awareness (LA) does not mean learning a multiplicity of languages, 
but coming into contact with many different languages in order to understand the way 
language works and function of languages in society and institution ((Helot & Young, 
2006). Especially, for the pupils who speak minority languages should be given a place 
and a space to languages which are usually ignored in the mainstream classroom. I 
found, the students and teachers in Basic school in Damauli are unaware about the fact 
that languages have equal value and respect, rather they think English and Nepali are 
superior and must learn by heart. The school and community should 'sow the seeds of 
multilingualism' (Skutnabb-Kangas, 2004), and be aware of inclusive of linguistic and 
cultural diversity. One of the teachers argues about language awareness and policy: 
 Parents and community members need to be aware to the country's policy on 
 education and  language. The country is trying to do something but there is 
 lacking of public awareness.  Actually, the parents are unknown about the 
 education policy, medium of instruction, multilingual practice. So there should 
 be meetings and interactions with the parents and  community  members by 
 the concerned authorities on these issues to make them known and  aware.  
 

Language policy has multiple perspectives. It can be viewed from two broad 
perspectives as: top-down and bottom-up (Phyak, 2017), the first depends on the 
government's decision about the use of languages in various agencies like education, 
mass media and government offices which may not necessarily recognize complexity 
of linguistic diversity and multilingual practices in real life situations (ibid). Next, 
language policy is what and how individuals, communities, and institutions practice 
languages in their real life without any censorship and symbolic dominance, each one is 
an agent of language policy. Further about the language policy, next teacher remarks:  
 Parents and community members are misguided and misinformed that English 
 and Nepali are the most powerful languages so the children must learn them.  
 The major thing is public awareness.  They should be well informed about 
 English and other languages. Then they treat their children in right way. 
 Children are innocent, whatever is done or instructed, they follow honestly. 
 They don't know the interest of their parents, schools, community and the 
 government. It is our duty to make the environment supportive and positive. 
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 School is the site where language policies are determined or influenced; what 
language(s) we will speak, whether our language is 'good/acceptable' or 
'bad/unacceptable' for particular purposes. So every community can have their own 
policy about language in educational sector. The participant teachers stress that "Nepal 
is now a federal country, and ruled by new constitution so all the bodies especially, 
local, province and federal state government should have clear cut policies about 
education and language. Language policies are contingent on sociopolitical and 
socioeconomic conditions of time and place which might affect language choices at 
home and in their communities; therefore, the concerned authorities should be aware 
about the linguistic capital, language policy and practices from top-bottom level and 
vice-versa.   
 

Tension between ethnicity and language    

 We believe, ethnicity reflects language and language indicates ethnicity but the 
situation is not true in all the contexts. Nepal is blessed linguistically, culturally, 
socially and geographically a diversified and wealthy country in the globe. CBS (2011) 
records 123 languages in total and 125 ethnic groups which seem that there is one-to-
one relationship between language and ethnicity, but that’s not true in all the cases. One 
of the Rai community students (grade 6 girl) in Basic school in Damauli utters:   
 Some of my friends in school tease me saying 'Rai,Rai.. thotro Karai.' 
 Sometimes they also force me to speak in Rai language, but I say I don't know. I 
 and my sister are studying in the same school. My sister studies in class 7. 
 Some friends call us Rai- Rai and clap more looking at us. We don't like that, 
 that angers us and scold them. We say don't say us Rai, we are not Rai, we are 
 Nepali. 
 

The girl's statement reflects some kind of tension due to the mismatch of ethnicity and 
language. Looking from the language ideological perspectives, 'mother tongue' upholds 
the assumption that there is an essential linkage and one-to one relationship between 
language and ethnicity (Khubchandani, 2003). In Nepal, the census categorizes 
languages as 'mother tongues' by showing a one-to one correspondence between 
 language and ethnicity. However, this ideology misrepresents linguistic heterogeneity 
among ethnic groups. Similar to Rai girl's statement, another Gurung student (boy) of 
grade 7 has same feelings. The boy has hybrid identity; father is from Gurung ethnicity 
and mother is from Tamang. But the interesting thing is; his Gurung ethnicity is not 
reflected in language. He only speaks Tamang language since his mother is from that 
ethnicity. His friends in school frequently tease him saying Gurung, though he cannot 
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utter a single word of Gurung language. He expresses with sorrow that his dual identity 
of ethnicity and ultered relation with the language has created tension to him. 
Moreover, these two evidences support the argument that his ethnicity and language do 
not have one-to one correspondence, so it is creating tensions in students' mind. 
  

Conclusions 
 As a recent model of education, multilingual education builds bridges between 
minority languages, school classroom and the world where multilingualism is the norm. 
But schools in Nepal, privileging of Nepali (OL) and English (FL) language and their 
hegemony has displaced the languages of minority groups from the classroom context. 
Due to the effect, the awareness and practices of multilingualism is shadowed and 
language policy is not adopted. The students, teachers, community members, parents 
show their ignorance and inability on multilingual practices in multilingual classroom, 
in turn, they practice bilingualism (Nepali and English). MLE was selected to increase 
the likelihood of students' participation in classroom; however, their language and 
culture is devalued. Yadav (2007) states that of 4,502,697 students who were enrolled 
in primary grades in Nepal, 1,602, 047 came from indigenous/minority groups and their 
dropout rate is nearly 50 percent due to linguistic and cultural problems. The 
government intends to increase educational and economic prospectus of minority 
language children through MLE, but the result seems opposite. The concerned agency 
and stakeholders of language policy from top-down should be aware to adopt 
multilingual education and practices, its opportunities and challenges. Similarly, they 
should respond the minority students' needs at early stage, develop positive attitudes on 
MLE, utilize local and global knowledge on MLE principles and practices, develop 
strategies for additive approach to languages, and design broad framework of MLE.  
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Value Added Tax in Nepal: A Sectorwise Study  
 

Janak Kafle* 
 

Abstract  
 

This study is made in order to analyze the contribution of different sectors to VAT and 
to tax revenue as VAT is collected from three major sectors: production, trade and 
service. The main objective of this study is to find the contribution of these sectors to 
VAT revenue and tax revenue. To analyze this, the time series data from fiscal year 
2006/07 to 2015/16 have been analyzed by using ordinary least square method. 
Similarly, the revenue from production, trade and service sectors as a percentage of 
VAT has also been calculated. From such analysis, it has been found that contribution 
of production and trade sectors to VAT has been increasing whereas the contribution of 
service sector has been decreasing. From the estimation of regression equation, it has 
been found that the contribution of all these sectors is positive and significant. It is also 
found that the contribution of VAT to tax revenue is decreasing. 
 

Key words: VAT, production, trade, service, government revenue 
 

Introduction 
 

 The government has the responsibility of maintaining its daily expenditure 
which is called as the current expenditure. Similarly, there is the responsibility of 
government to develop the infrastructure. Therefore, it has to spend lot money in order 
to fulfill these responsibilities. To meet such expenditure, it has to accumulate money. 
The government can accumulate the money from different sources which is known as 
government revenue. There are two sources of government revenue: internal and 
external. As the foreign sources are uncertain and inconvenient, it is better to mobilize 
the internal source to accumulate revenue. 
 

 The internal sources of government revenue consist of two types: tax revenue 
and non-tax revenue. Under tax revenue, there are two types. These are direct and 
indirect taxes. Direct tax is levied on the income, properties and profit whereas indirect 
tax is levied on the production and consumption of goods and services.  As Nepal being 
a least developed country, its per capita income is very low (1004$, Economic Survey 
2017/18) and agriculture is the main base of the economy. Therefore, the proportion of 
direct tax in the government revenue is comparatively low. In this sense, indirect tax 
becomes a major source of tax revenue in Nepal. Value Added Tax (VAT) is the most  
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recent innovation in the field of indirect taxation which is considered as a broad based 
indirect tax. 
 

 VAT is the most important innovation in public finance. This tax is applied to 
the value added at successive stages of production and distribution (Goode, 1986). 
Sales tax may be imposed in single or multiple stages. A properly implemented value 
added tax is equivalent to a single stage sales tax (Musgrave and Musgrave, 1976). 
Value added tax is the latest and probably the final stage in a historical development of 
general sales taxation at the national level that has eliminated the uneven impact of the 
turnover tax and the manufactures' and wholesalers' sales tax (Shoup, 1969). 
 

 As the VAT is also an indirect tax, it can be based on the consumption. There 
are three types of VAT: Consumption type, Income type and Gross National Product 
type. Among these, Nepal has used consumption type of VAT. The VAT can be 
computed by employing three methods: addition method, subtraction method and tax 
credit method. Among these, tax credit method has been used to calculate the VAT 
base in Nepal. VAT can be collected from different sectors. These sectors are 
production, trade and service. As the contribution of these sectors to VAT may be 
different, it is necessary to analyze the sector wise contribution to VAT. Therefore, the 
main objective of this study is to analyze the contribution of these sectors to VAT. 
 

Literature Review 
 

 Value added tax is the recent development of indirect taxation. It was developed 
to avoid the undesirable effects of multi stage sales tax. It was first implemented by 
France in 1954 AD. After then, it was implemented by various countries in the world. 
Nepal has adopted the market oriented economy from the eighth five year plan. In the 
process of tax reform policy, there was mentioned that value added tax would be 
introduced at the mid plan period. After the restoration of democracy in 1990, the 
government tried to liberalize the trade, investment and financial system. It was 
announced by the finance minister that VAT on domestic production will be applied 
from the fiscal year 1992/93 on an experimental basis (Budget Speech 1992/93). But 
VAT was adopted from fiscal year 1997/98 in Nepal which replaced existing Sales Tax 
Act, Hotel Tax Act, Contract Tax Act and Entertainment Tax Act. 
 

 As the VAT is the recent development in the field of indirect taxation, various 
studies have been made in this field. It is a broad based tax system. Therefore, there is 
the attraction of the researcher for the study about its effectiveness and implementation. 
Khadka (1997) has discussed about the various prospects of VAT and its relevancy in  
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Nepal. According to him, VAT is considered as one form of sales taxation (multistage 
tax) which has grown as a hybrid of turnover tax and retail sales tax. It is similar to and 
different from the turnover tax in some sense. Similarly, it is similar to and different 
from retail sales tax in some sense. 
 

 Khadka (2001) have emphasized on the reasons of introducing value added tax 
in Nepal and measures for successful implementation. He considered that the 
introduction of VAT was the part of overall tax reform. VAT should be introduced for 
broadening the tax base, for making the tax system more transparent, fairer and less 
distortion. Prist (1995) has stated the different disadvantages of turnover taxes levied at 
each stages of production and advantages of VAT relative to retail sales tax. Lent et al. 
(1973) have examined the applicability of VAT in seven developing countries. They 
have found that VAT revenue in these countries was expected to increase faster rate 
than the rate of the growth of the economy. Shrestha (2006) has assessed the VAT in 
Nepal and found that revenue from VAT is not being collected significantly as the 
compliance rate is very low. He has also recommended that it is necessary to increase 
the tax base rather than tax rate by the government of Nepal. Khadka (1995) has studied 
about the proposed structure, operation and administrative set up of a VAT in Nepal 
and prescribed the necessary steps to be taken for its early introduction. 
 

Objectives 
 

 Value added tax can be imposed in the different stages of production and 
consumption of goods and services. It is collected from different sectors like 
production, trade and services. The contribution of these sectors to VAT is different. 
Therefore, the main objective of this study is to analyze the contribution of VAT from 
production sector, service sector and trade sector to VAT. Similarly, the contribution of 
these sectors to tax revenue is also analyzed. 
 

Methodology 
 

 To fulfill above mentioned objectives, percentage and ratio have been 
calculated. As the VAT is divided into three broad sectors (Trade, Production and 
Service), the contribution of these three sector to VAT has been analyzed by using 
following multiple regression model. 
 
 V = β0 + β1P + β2T + β3S + ϵ1  ------------------------------ (i) 
Where, 
 V = Revenue Collected from VAT 
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 P = VAT Revenue from Production Sector 
 T = VAT Revenue from Trade Sector 
 S = VAT Revenue from Service Sector 
 β0 = Constant 
 ϵ1 = Error Terms 

 The parameters β1, β2 and β3 represent the coefficients of P, T, and S respectively. 
In order to get the elasticities, guarantee linearity and reduce any potential multi-
collinearity, all variables will be taken in natural log. Therefore, equation (i) can be 
written as, 

 log V = β0 + β1 logP + β2 logT + β3 logS + ϵ2 -------------------- (ii) 
 Equation (ii) has been estimated with the use of time series data from fiscal year 
2006/07 to 2015/16. This equation has been estimated by using ordinary least square 
method. 
 

 As the VAT from these sectors also contribute to the tax revenue, following 
regression model has been used to analyze the impact on tax revenue. 
 

  log TR = α0 + α1 logP + α2 logT + α3 logS + ϵ3 -------------------- (iii) 

Where, 

 TR = Tax Revenue 

 α0 = Constant 

 α1,α2 and α3 = Coefficients of production, trade and service sectors 
 

Data 
 

 VAT in Nepal has been implemented from the fiscal year 1997/98 (16 
November, 1997) by replacing the existing sales tax, hotel tax, contract tax and 
entertainment tax. In this study, the data from fiscal year 2006/07 to 2015/16 has been 
used to analyze the sector wise study of VAT. As these all data are available in the 
existing sources, secondary data are used for this study. These data have been collected 
from the economic surveys and budget speech issued by ministry of finance and annual 
reports of Inland Revenue Department (IRD). As these sources are authentic and 
reliable, these data are used without testing their reliability and validity. For this, 
following data have been used. 
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Table No. 1 
VAT from Different Sectors 

         (Rs. in ten millions) 

Fiscal  
Year 

Nominal  
GDP 

Tax 
 Revenue 

(TR) 

VAT 
VAT from 

Production Trade Service 

Amount %of 
TR Amount % of 

VAT Amount % of 
VAT Amount % of 

VAT 

2006/07 67585.90 5185.26 993.51 19.16 306.74 30.87 171.35 17.25 515.42 51.88 

2007/08 75525.70 6115.23 1110.97 18.17 343.01 30.87 191.61 17.25 576.35 51.88 

2008/09 90952.80 8318.57 1391.84 16.73 405.79 29.15 237.11 17.04 748.94 53.81 

2009/10 108341.50 11304.83 1909.75 16.89 601.61 31.50 329.92 17.28 978.22 51.22 

2010/11 124848.20 12987.70 2238.49 17.24 676.87 30.24 424.86 18.98 1136.76 50.78 

2011/12 138748.20 21172.26 2565.09 12.12 840.36 32.76 556.31 21.69 1168.42 45.55 

2012/13 152522.10 25921.49 2849.37 10.99 977.34 34.30 637.29 22.37 1234.74 43.33 

2013/14 175873.80 31244.13 3437.18 11.00 1132.78 32.96 789.86 22.98 1514.54 44.06 

2014/15 188941.00 35595.58 3959.78 11.12 1286.89 32.50 924.25 23.34 1748.64 44.16 

2015/16 199356.00 42109.66 4988.23 11.85 1621.49 32.51 1335.59 26.77 2031.15 40.72 

Sources: Economic Survey 2017/18, Annual Report of Inland Revenue Department of 
 FY 2007/08, FY 2008/09, FY 2009/10, FY 2010/11, FY 2012/13 and FY 
2015/16. 
 

 VAT is collected in Nepal from six major areas of production and distribution. 
These are production, sales & distribution, contract & consultancy, tourism industries, 
other services and reverse charge. Among these, sales & distribution is considered as 
trade sector; and contract & consultancy, tourism industries, other services and reverse 
charge are considered as service sector.  
 

Empirical Results 

 This study has been made to analyze the contribution of VAT from production 
sector, trade sector and service sector to VAT. To analyze this, equation (ii) has been 
estimated by using ordinary least square method with the help of data presented in table 
no. 1. The result obtained from the estimation of equation (ii) is presented in the 
following table. 
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Table No. 2 
Estimated Regression coefficient (Dependent Variable LNVAT) 
Variables Coefficients Std. Errors t-Statistics Probability 

LNTRADE 0.244508 0.022354 10.93809 0.0000 

LNSERVICE 0.484159 0.017976 26.93426 0.0000 

LNPRODUCTION 0.265703 0.031602 8.407903 0.0002 

C 1.099006 0.051933 21.16200 0.0000 
       
         R2 = 0.9999, D-W = 1.824, F-statistics = 68821.67(P-value 0.000)      Source: Table No. 1 

 As the value of R2 is 0.9999, it has a high strength because 99.99% of 
dependent variable is explained by the explanatory variables. The value of D-W (1.824) 
indicates that there is no autocorrelation and F-statistics is also significant. 

 VAT from these sectors also contributes to the tax revenue. Therefore, to 
analyze such contribution, equation (iii) has been estimated by using ordinary least 
square method. Result obtained from the estimation is presented in the following table. 
 

Table No. 3 
Estimated Regression coefficient (Dependent Variable LNTR) 

Variables Coefficients Std. Errors t-Statistics Probability 

LNTRADE 0.105655 0.606807 0.174116 0.8675 

LNSERVICE 0.515692 0.487958 -1.056836 0.3313 

LNPRODUCTION 1.582629 0.857843 1.844893 0.1146 

C 2.223643 1.409753 1.577328 0.1658 
    
       R2 = 0.9890, D-W = 2.05, F-statistics = 179.87(P-value 0.000)  Source: Table No. 1 

 The value of R2 (0.9890) indicates that 98.90% of dependent variable is 
explained by given independent variables. There is no auto correlation as the value of 
D-W is 2.05 and F-statistics is also significant. 

Findings 
 

 It is found from the table no. 1 that the contribution of VAT to tax revenue is in 
decreasing trend as it was 19.16% of tax revenue in FY 2006/07 but 11.85% of tax 
revenue in FY 2015/16. On the other, the contribution of production and trade sector to 
VAT is increasing from FY 2006/07 to 2015/16. Production sector contributes 30.68% 
on VAT in FY 2006/07 and 32.51% in FY 2015/16. Similarly, trade sector contributes  
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17.44% on VAT in FY 2006/07 and 26.77% in FY 2015/16. But, the contribution of 
service sector to VAT is in decreasing trend as it was 51.88%  of VAT in FY 2006/07 
and 40.72% in FY 2015/16. 

 The equation obtained from the estimation of equation (ii) using ordinary least 
square method can be presented as follows. 

 V = 1.099006 + 0.265703 log P + 0.244508 log T + 0.484159 log S ---- (iv) 

 The estimated equation indicates that VAT from these all sectors has positive 
impact on the amount of VAT. As the coefficient of service sector is high, it can 
contribute more on VAT revenue. 

 The equation obtained from the estimation of equation (iii) using ordinary least 
square method can be presented as follows. 

TR = 2.223643 + 1.582629 log P + 0.105655 log T + 0.515692 log S ----- (v) 

 Equation (v) indicates that the contribution of these sectors to tax revenue is 
also positive. Among these, the production sector contributes more on tax revenue than 
other sectors. 

Conclusion 
 

 From the analysis of regression equation, it can be concluded that it is necessary 
to focus on the production sector in order to increase the tax revenue as its coefficient 
is1.582629 which indicates that one percent increase in production will increase the tax 
revenue by 1.582629%.  As the percentage of VAT from production sector to VAT is 
in increasing trend, the government should focus on production sector so that more tax 
can be collected. From the percentage analysis of VAT from these sectors, it can be 
concluded that the government should focus on production and trade sector as the 
contribution from these sectors are in increasing trend in the study period. As the 
contribution of VAT to tax revenue is in decreasing trend, it is necessary to revise the 
rate, base and system of VAT so that the contribution of VAT can be improved. 
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Birendra Poudel* 
 

Abstract 
 

This article aims to evaluate tax planning practices with the main objective to find out 
the condition of tax planning in Nepal with reference to Damauli. Normally, taxpayers 
do not desire to pay any higher tax amount than their obligations complying with 
prevailing tax laws. As taxpayers attempt in minimization of personal or business 
income, the difference between tax planning, tax avoidance and tax evasion activities 
lies between ethical or legal and unethical or illegal circumstances. There are legal 
provisions related to exemptions, concessions, and tax credits that allow the taxpayer 
to reduce the applicable tax rate, taxpayer need to practice tax planning procedures 
legitimately instead of using illegal means for decreasing the tax burden as the tax 
amount is the compulsory payment to be made to the government but there is no 
corresponding benefits for the payment. This article concludes that main causes of 
using unlawful tools of planning are widespread illegal businesses and higher 
prevailing tax rates in Nepal. This research attempts to find out the tax planning 
practices either legal or illegal used by Nepalese taxpayer and causes of using such 
tools with proper insight. 
 

Keywords: Tax planning, legitimately, tax burden, illegal, tax management 
 

Introduction 
 

 Tax is a compulsory contribution from a person to the government defrays the 
expenses incurred in the common interest of all without reference to special benefit 
conferred (Seligmnt, 1986, p. 34). A compulsory contribution imposed by a public 
authority irrespective of exact amount of services rendered to the taxpayers in return 
(Dalton, 1994, p. 67). Tax has the objectives of raising revenue to have resource 
mobilization, equal distribution of wealth and income in the society encouragement in 
production of certain products encouragement in employment , saving and investment, 
removal of regional imbalances and enforcement of government policy (K.C, 2009:6).  
Hence, a tax payer intends to minimize the burden of tax as tax is the compulsory fee or 
levy to be paid by taxpayers without quid pro quo. Meanwhile, the principle amount of 
revenue collected by government is tax based sources and government always try, 
through its amendment in legal provisions, to collect higher amount of revenue through  
taxes as tax base sources are considered as permanent source than any other. There is 
*Asst. Lecturer, Aadikavi Bhanubhakta Campus, Tanahun. 
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paradoxical situation where taxpayer wishes to cutoff the tax amount and at the same 
time government intends to increase the amount of taxes collected.   
 Tax planning is the new concept and it requires technical and critical mind to 
plan tax so that tax burden can be minimized by using all the weapons given by laws. 
As the planning of tax means reducing the tax liability by legal means in other words 
tax planning is genuine use of facilities provided in the tax laws. Instead of all these 
facilities provided the people also take the dishonest means to avoid the tax which are 
Tax Evasion and Tax Avoidance. Although the country itself is providing legal ways of 
reducing tax burden then why the people are using the illegal and unethical ways to 
reduce their tax liability? This question points out towards the scope of tax planning 
under ITA, 2058 that there must be some kind of rules by using which the people can 
save their earnings by saving tax liability. So, they are still using the illegal ways in 
order to reduce tax burden. This gives us a sign that there must be something missing in 
the Scope of Tax Planning under Income Tax Act, 2058 or the people are unaware of 
the scope of tax planning. This point outs towards the uneducated groups or those who 
are educated but they don’t have sufficient knowledge about tax planning and control. 
So instead of acquiring the legal ways of deducting the tax people are acquiring the 
illegal means to reduce the tax to be paid. 
 

Literature Review 
 

 Tax planning is defined as the taxpayer’s capacity to arrange his financial 
activities in such a manner as to suffer a minimum expenditure for taxes (Hoffman, 
1961, p. 274). Moreover, tax planning has been identified as the best option, within 
legal guidelines, to reduce the tax burden. This is achieved through the differing of tax 
rates between distinctive jurisdictions and economic activities, as well as many of the 
tax incentives provided under tax laws (Fallan, Hammervold, & Gronhaug, 1995). In 
recent times, tax avoidance strategies that had once been viewed as legitimate are now 
argued to be tax evasion. The boundaries between acceptable, legal tax planning 
activities and unacceptable, illegal tax planning activities have significantly changed 
over the last 40 years (Xynas, 2010). 
 Individuals are bound to pay only as many taxes as is required by the law, 
therefore tax authorities cannot use fairness or sufficiency as a criteria for evaluating 
Taxpayers’ action, nor can they increase or decrease payable amount to reach the fair 
outcome. Their competence is limited to check the legality of taxpayer action and 
requiring taxpayers to pay as much tax as required by the law, even if the amount to be  
paid seems too low or too high compared to the income they have received (Ksovreli, 2015). 
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 It is a general maxim that taxpayers want to minimize their tax liability to the 
greatest extent possible. However, taxpayers who overzealously pursue this aim risk 
crossing the line separating permissible tax avoidance from impermissible tax evasion. 
In the realm of international business tax law, nowhere is this issue more pressing than 
in the arena of transfer pricing, in cases where the taxpayer is a multi-national 
enterprise (MNE)comprised of corporate entities located in several tax jurisdictions 
worldwide . . . (Yang & Metallo, 2018). 
 Savita and Gautam (2013) aimed to find out the most suitable and popular tax 
saving instrument used to save tax and also to examine the amount saved by using that 
instrument.  They found that the most adopted tax saving instrument is Life Insurance 
policy, which got the first rank in this study and the second most adopted tax saving 
instrument is Provident Fund.  
 Tax Planning is not tax evasion. It involves sensible planning of your income 
sources and investments. It is not tax evasion, which is illegal under Indian laws. Tax 
Planning is not just putting your money blindly into any 80C investments. Tax 
Planning is not difficult. Tax Planning is easy. It can be practiced by everyone and with 
a very little time commitment as long as one is organized with their finances ( Savita & 
Gautam, 2013). 
 The legal literature knows no universal approach to the constructs of Aggressive 
Tax planning and a range of qualifiers is used to indicate the diversity of planning in 
this grey zone. Arguably, the current legal debate on “aggressive” and “not aggressive” 
tax planning appears to be based on the same arguments, which, in the 1970s, animated 
the discussion on the blurred distinction between “legitimate” and “unlawful” tax 
evasion (Piantaviagna, 2017). 
 K.C (2009) explicitly explains inclusions and exclusions from business and 
investment income, deduction allowed in calculation of taxable income, basic timing 
and accounting issues and characterization of income. In addition, explains proper tax 
payer responsible for reporting methods of taxation of income and need of compliance. 
 Dharmapala et al. (2012) supported the hypothesis of income tax-motivated 
transformation, using a different identification approach called ‘a difference-in-
difference approach’. Difference in difference approach was developed by them to 
estimate the magnitude and existence of tax motivated income shifting among 
multinational companies, as the study focused on how a given earnings shock to the 
parent firm affects low-tax subsidiaries differently than high-tax subsidiaries. Thus, this  
approach enhances and enriches the sources of evidence on this issue. For example, one 
cannot rule out the possibility that the results of profit conversion are only an artifact of 
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the effects of time of a specific pairing of countries. In quantitative terms, the estimates 
indicate that the transfer is a margin of about two percent of the home country’s gain 
(additional) for the low-tax subsidiary. This represents a significant impact, even if it is 
slightly lower than those found in earlier literature, assuming changes in the rates of 
company as a source of identity. On the other hand, the fact that these estimates are 
larger in size indicates that the current legal and economic differences (such as transfer 
pricing regulations and the rules of thin-capitalism) of the bond tax planning play an 
important role (Dharmapala & Riedel, 2012). 
 Finally, we can conclude on review of above literature on tax planning, tax 
planning is a spacious term that guides the plan policies and procedures of tax payers as 
per the statutory legal provisions to file the returns of the taxes. From the above 
discussed literature, it is clear that the sole objective of tax planning is to minimize the 
tax expenditures to create financial benefits to the tax payer as per the prevailing tax 
act. 

 

Objective of the Study 
 

 Tax planning is mostly viewed as the procedure and planning to reduce the tax 
liability. The tax planning should not be considered as tax management or tax 
avoidance. Tax planning is the legal way to reduce tax so the main objective of the 
study is to find out the condition of tax planning in Nepal with reference to Damauli.  
 

Methodology 
 

 This study contains opinion of respondents and then their opinion are presented 
as data by ranking and coding, hence this study therefore, follows qualitative and 
quantitative research design. The study is based on the primary data and information 
obtained from the interview questionnaire provided to the 40 respondents engaged in 
varied business and occupation in Damauli with their opinion and experience of the 
respondents. In order to select the sample, convenience sampling method under non-
probability sampling techniques is used.  
 A set of questionnaire includes 3 questions related to the objective of the study 
had been prepared for 40 respondents professionals consisting 10 tax administrators 
(TA), 10 tax experts (TE), 10 Bankers (Ban) and 10 of them were businessmen (BM). 
Questionnaires were prepared and requested to express their opinion through direct  
visit and telephonic interview to the above mentioned respondents. The result of each 
and every question out of the questionnaire were received and arranged chronologically. 
Similarly they were ranked and managed in order by simplifying and coding. The views 
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of the respondents about the questions were presented in respective order so that the 
analysis was fully based on the respondents. The cumulative result of each question is 
described in the form of simple language as far as possible. The main priority is given 
to the highest support and decision of the respondent. The support of the respondents 
were collected in the numerical form as well as in the language form. 
 The respondents are requested either to rank their answer or to give yes/no 
response or to write their opinion. The scale is given according to the number of 
probable answer. For example, if the probable answers are 5, the scale is given 1 to 5, 
where 1 stands for most important and 5 stands for least important.  The total points get 
by each choice are converted into percentage of total points available to the all choice. 
The choice having higher percentage is ranked as most important and the choice having 
lowest percentage is ranked as least important. Simple averages have been calculated to 
draw result from the data presented in the tables. 
 

Data Discussions and Analysis 
 

 An attempt has been made to analyze and evaluate collected the primary 
information and opinion from the respondents to achieve the above mentioned 
objective of this study based on the above stated methodology. 
 

Tax Planning Transactions 
 

 Respondents are asked whether tax payer is planning their transactions regularly 
for reduction in tax liability. The expressed opinion by respondents has been presented 
in the following table. 

Table No. 1 : Tax Planning Practice in Nepal 
Options TA TE Ban BM No. of Respondents Percentage % 
Yes 10 8 7 6 31 77.5 
No 0 2 3 4 9 22.5 
Total 10 10 10 10 40 100 

Source: Based on Primary Data 

 It is observed that 77.5 % of the respondents agreed that they are planning their 
transactions in order to save tax expenditure and 22.5% of the respondents expressed  
that they are not systematically planned their transaction in order to decrease their tax 
burden.  
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Saving of Tax through Illegal Ways 
 In order to know saving of tax in Nepal through illegal ways, the respondents 
are asked for their opinion; the following opinions are condensed in following table. 
 

Table No. 2 : Saving of Tax through Illegal Ways 
Options TA TE Ban BM No. of Respondents Percentage % 
Yes 1 7 6 5 19 47.5 
No 9 3 4 5 21 52.5 
Total 10 10 10 10 40 100 

Source: Based on Primary Data 
 

 It is seen that 47.5% of total respondents opined that Nepalese people are using 
illegal means of reducing tax expenditure and only 52.5% agreed that Nepalese people 
are using legal provisions for tax planning in order to decrease the burden of tax.   

Causes Responsible for Illegal Planning 

 The respondents are asked to express the view about the causes of illegal 
planning practices in Nepal , the responses of the respondents, who are requested to 
select one option out of 7 alternatives provided, is scored in the following table. 

Table No. 3 : Causes Responsible for Illegal Planning 
S.N Responsible Causes for Illegal 

Tax Planning 
TA TE Ban BM Total Percent Rank 

1 Higherincome tax rate 1 2 3 1 7 17.50 1 
2 Tax administrative inefficiency 1 2 1 1 5 12.50 3 
3 Widespread illegal business 1 1 1 4 7 17.5 1 
4 High corruption in Nepal 1 1 3 1 6 15 2 
5 Poor tax paying habit 2 2 1 1 6 15 2 
6 Complicated Income Tax Law 2 1 1 1 5 12.5 3 
7 Political indiscipline 2 1 0 1 4 10 4 
8 Total 10 10 10 10 40 100  

Source: Based on Primary Data 
 

 The table No. 3 depicts that 17.5% of total respondents agreed that the 
widespread illegal business and higher income tax rates are the principle causes of 
illegal tax planning. The respondent placed high corruption and poor taxpaying habits 
are the second most causes of tax evasion. Then they preferred tax administrative 
inefficiency and complicated tax laws being the third causes of illegal planning in 
Nepal.   
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Findings 
 

 The first table pinpoints tax planning has been practicing in Nepal as the 
majority respondents have agreed the fact as the majority of sample size (77.5%) is 
planning their transaction to save tax. The second table illustrates that nearly half of the 
taxpayers are using illegal ways to evade the tax amount in Nepal. The primary 
objective of the taxpayers is solely to reduce the tax amount only but they ignoring the 
compliance with tax rules and laws. The major causes of illegal tax planning are the 
widespread illegal businesses and higher income tax rates are the principle causes, thus 
the tax planning is less practiced in Nepal. On the bases of this study, the tax planning 
is taken as the procedure and planning to reduce the tax liability. The tax planning is 
considered either as tax management or tax avoidance. Tax planning is the legal way to 
reduce tax but still tax is reduced with illegal and unethical ways as a result tax 
planning is less practiced in Nepal.  
 

Conclusions 
 

 From this study, it is concluded that most of the taxpayers consider tax planning 
techniques in practice to decrease the amount of tax to be paid to the government. It is 
merely exercised within the boundaries of tax laws and rules, instead illegal means are 
being followed because the businesses are either performing illegal transactions or 
avoiding high amount of tax is to be paid due to higher prevailing income tax rates. It is 
recommended that taxpayer and/or their associates to consider four basic ways to 
reduce the tax legitimately, reduction of income through income splitting, recording 
allowable deductions properly and timely, taking the concessions, rebates, tax credits to 
minimize the applicable tax rate and payment of tax in tame to avoid penalties and 
fines. 
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Black Hole: A Mystery in Universe      

Sagar Neupane* 
 

Abstract 
 

Blackhole is the most powerful, most mysterious phenomena occurring in the universe. 
The present research has been conducted to study basic characteristics about black 
hole, its historical back ground, general concept, its types, existence, formation and 
basic ideas. The entire research is based on the information and data that have been 
collected from books, research articles, email and internets. The data are critically and 
logically analyzed taking various facts published about black hole. The research essays 
black hole as excessively huge body covering very small region having very powerful 
gravitational force. We cannot see black hole like we can see other massive objects like 
stars, planets etc black holes are natural laboratory where we can investigate all the 
questions about universe. The findings of study can be useful to understand the physics 
of black hole. Black hole may cause a little bit concern for the mankind, however, there 
is no need to fear too much for getting spaghettified soon. 
 

Key words: Universe, Black Hole, Schwarzchild Radius, Gravitational Force, 
spaghettified 
 

Background 
 

 Cosmology is the study of nature of universe on its very large scale. In the 
earliest, cosmology was mere the study of heaven but now it is known as celestial 
mechanics which deals about the studyof planets, stars, galaxies, satellites, and many 
other components of mechanics. Aristotle and Ptolemy initiated the study of cosmology 
but later Newton disclosed many unsolved problems associated with the universe. The 
most convincing theory about the origin of universe was big-bang theory proposed by 
Lemaitre and Gamow. With the origin of universe astronomers came across numerous 
mysterymatters within the universe, black hole being one of them. 
 

Literature Review 
 

 The term” black hole” was coined in 1967 by American astronomer John 
Wheeler (Hawking, 1998) because nothing even light cannot escape from it and seems 
black. In 18th century for the first time Laplace  and  Michell hypothised there exist a 
huge astronomical body whose escape velocity is very high even greater than the 
*Asst. Lecturer, Aadikavi Bhanubhakta Campus, Tanahun. 
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velocity of  light. According to them gravitational pull of such body is excessively high 
that light cannot escape form such high gravitational force and such body appears 
black.   Actually, the idea about such massive astronomical body  was first introduced 
by John Michell in a letter written to Henry Cavendish in 1783 and in 1796, a 
mathematician Pierre-Simon Laplace promoted the same idea in the first and second 
editions of his book ‘Exposition du système du Monde’. This hypothesis was supported 
by the corpuscular theory of light but not by the wave theory of light.  On this account, 
the concept of black hole was abandoned at that time.Einstein published General theory 
of relativity in 1916, which advocated the existence of black hole. According to his 
general theory of relativity he realized that massive objects caused a distortion in space  
time more and more and makes bottom less hole that light can’t come out of and such 
objects. In  1919,  Eddington on  the occasion  of  a  total  solar  eclipse, measured  the 
deflection  of  light  by the sun coming  from  a  remote star  when  light  passed  near  
the  sun.  He  deduced  that  in  place  of  the  sun, a  sufficiently massive  celestial  
mass  should  have produced so  great  deflection  of  light  that  it could not able to 
pass by. In 1916, Karl schwazchild gave the exact solution for Einstein general theory 
of relativity and predicted the conditions for the existence of black hole. The 
schwazchild radius is rs =2GM/C2 where M is mass of object, G is universal 
gravitational constant and c is the speed of light in meters per second. Any object 
whose radius is equal to or smaller than this radius is called a black hole. The surface at 
the schwazchild radius acts as event horizon.Throughout the scientific community 
black holes were always considered a mathematical mystery until 1960.  
 

Purpose of study 
 

 Black hole is a mystery matter where our imagination steers. Our 
understandings regarding black hole is completely based on imaginations.  This study 
has been carried to understand the general features of black holes, their types, origin, 
mechanism and evidences for existance of black hole. 
 

Methodology 
 This study used secondary sources and completely based on library study, 
important research articles and books published on black hole and lectures given 
by great scientists.  
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Black Hole 
 

 Black hole is one form of a dead star ( Israel, 1989). A dead star can shrink in to 
three forms i.e white dwarf, neutron star and black hole (Singh and koirala,2016). 
When a dead star shrink to a point in the space with infinite density and exceptionally 
high gravitational force, black hole is formed. Gravity is what keeps us bound to earth 
but this can be overcome however cannot be in black hole. According to NASA, A 
black hole is a place in space where gravity pull so high that even light cannot get out. 
The gravity is so strong because matter has been squeezed in to a tiny space.This can 
happen when a star is dying. No light can get out from black hole so people can’t see 
black holes. They are invisible space. Telescopes with special tools can help find black 
holes.The special tools can also see how stars that are very close to black holes act 
differently than others (Ghez etal.1998). 
 Black holes have two parts namely event horizon and singularity. The event 
horizon is the boundary of black hole beyond which light cannot escape and inner 
region where mass of black hole is concentrated is called singularity (Hawking and 
Penrose, 1970). Classical mechanics predicts that light cannot escape from black hole 
however, quantum mechanics denies it.  
 

Different Types of Black Hole  
 

 According the astronomers black hole are of three types. They are; 
 

Stellar Black Holes: 
 

 It is small but not deadly. When a star burns almost completely, it may find 
itself collapsing. For smaller stars (up to about three times the sun's mass) the new star 
will be a neutron star or a white dwarf. But when a larger star collapses, stellar black 
hole may be created. Black holes are formed by the collapse of individual stars which 
are relatively small, but incredibly dense. Such an object of about ten times the mass of 
the sun is concentrated into a city-size range (about 30 km). This leads to a massive 
amount of gravitational force pulling on objects around it. Black hole consumes the 
dust and gas particles from the galaxy around them, and grows in size.  
 

Super-massive Black Holes   
 

 Small black holes are the maximum in number in the universe, but their cousins, 
super massive black holes, dominate. Super-massive black holes are millions or even 
billions of times as massive in mass as the sun, but only have a radius similar to that of 
sun. They are largest type of black hole found in almost at the centre of currently 
known galaxies (Ghez etal. 1998). 
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Intermediate Black Holes 
 

 An intermediate mass black hole is a class of black hole in the range of 100 to 
100000 solar masses i.e more than stellar black holes but less than super massive black 
holes. There is no direct evidence for the detection of this class of black holes however 
various detections issignificant. In November 2004 a team astronomers reported the 
first intermediate mass black hole in our galaxy. 
 

Formation of Black Holes 
 

 Before understanding formation one should know how does star dies. Death of 
star starts when the hydrogen fuel is exhausted in the star (Aryal and K.C, 2013). The 
core of star starts contracting which raises the temperature of the core while the outer 
layer of star expands. Due to the expansion of the outer layer it becomes cool. At this 
time the size of star becomes very big and its temperature falls making it look red 
called red giant. Star remains as red giant for several million years while the 
contraction of core continues. At the end of red giant a violent explosions takes occurs 
which is called as death of star. The initial mass of dying star determines the fate of 
dead body them. The red giant converts in to black hole if the initial mass of the star is 
more than five times the solar mass. In this star the gravitational inward pull is so high 
that the core contracts to a radius R given by 
 

                R = ଶீெ
మ

where M = mass of star , c = velocity of light. 
 

 Not all collapsing stars form black holes . In order for an object to form a black 
hole it has to be compressed below a certain radius, this radius is given by the equation 
above called schwazchild radius  if the core of star contract below the above radius the 
gravitational force becomes so  high that the escape velocity for such body is greater 
than that of light nothing can escape from them. 
 

Black Hole as Hole 
 

According to General Relativity, if a matter is kept on the space it makes 
depression on space time.For example putting a large body in the centre of flexible 
fabric, it will distort the fabric causing to formdimple. Whatever is kept around the 
edge will ultimately spiral inward toward the body. Likewise if matter is sufficiently 
large it interacts with space time such that depression in the space time is so immense 
that it forms a bottom less hole termed as ‘gravity wells’ or ‘gravity holes’ and draw 
nearby objects into their orbits.  
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Black Hole and its Fear in Mankind 
 

 Most people think of a black hole as a monstrous vacuum in the space, sucking 
down everything around it. But that’s not really true. Black hole is a massive body with 
core compressed to infinite density and infinite gravity . Because of its enormous 
gravity, astronomers believe strange things happen near black hole. Some believe 
whatever passes by them are attracted towards them (Bozza,2010) while others believe 
time slows and space becomes infinitely warped near black hole. It is also believed that 
our physical and mathematical laws fail within the black hole (Hawking,1998). 
Although astronomers have understood balck hole in their own language, it is still a 
mystery matter and has been successful to create enough fear in general human beings. 
 

Inside Black Hole 
 

 A black hole has boundary called event horizon (Droz, et.al 1996). Before event 
horizon we can get every information of the body. Once the body passes this boundary 
information of the body is lost (Lewis and Kawan, 2008) as the escape velocity across 
this point is much greater than the velocity of light. one an individual is on the event 
horizon gravity at his feet is thousands time greater than at  his head as a result 
stretching  effect will be felt which  scientists call  as spaghettification (Hawking,1998). 
As he falls in black hole because of strong gravitational effect he will turn in to fine 
string of thousand meters in length and finally get lost at a point called singularity 
(Lewis and Kwan,2007). The point where time stops no physical laws holds and hence 
our math fails. According to Einstein theory of relativity singularity within the black 
hole has led to a connecting bridge called worm hole, shortest distance between two 
areas of space. This prediction advocates the possibility of time travel. 
 

Identification of Black Hole 
 

 Black holes are invisible matters in the space so their identification is not easy. 
Surprisingly back hole are not totally black as they can illuminate the galaxy. One of 
the greatest foot prints of of black hole is their exceptionally high gravity. By observing 
the motion of binary stars (Ghez etal, 1998). one can get hints of black hole. As black 
hole engulfs whatever crosses event horizon. The matters get heated and emit their 
presence in the form of X-rays. This might be another milestone in realizing the black 
hole. 
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Evidence for Black Hole 
 

 Actually, black holes are everywhere! According to astronomers, there are 
probably millions of black holes in our Milky Way Galaxy alone. It is now explicitly 
accepted that the near the center of every galaxy a super-massive black hole exists 
(Ghez etal, 1998). This may seems a lot, but the nearest one discovered is still 1600 
light years away from us- a huge distance apart. This is certainly too far away to affect 
us anyway. A giant black hole in the center of the galaxy is even further away- 30,000 
light years away from the earth. We are in no danger of being sucked in. For a black 
hole to be dangerous for us, it is to be very close, probably less than a light year away.  
The black hole, Cygnus X-1, was first discovered by Charles Thomas Bolton, Louise 
Webster and Paul Murdin in 1972. Some of the most notable galaxies with super-
massive black hole candidates include the Andromeda Galaxy, M32, M87, NGC 3115, 
NGC 3377, NGC 4258, NGC 4889, NGC 1277, OJ 287 and the Sombrero Galaxy. 
 

Conclusion 
 

 Present study has revealed several interesting facts about black hole however 
black hole still remains a mystery matter.One of the larger mysteries about black holes 
is we haven’t come to the conclusion what is exactly inside black hole? They are nearly 
impossible to see with telescopes and other instruments because of their interactions 
with space time and light. According to study black holes are the regions in the 
universe where gravity is so strong that once something crosses the event horizon it 
cannot escape but be a victim of sphettigation. Black holes are formed by the death of 
massive stars. On the basis of mass of stars dying different types of black holes can be 
predicted. Black hole has been great concern to astronomers and still is a charm region 
where many researchers are still searching for solid solution. There is no independent 
concrete theory or assumption regarding black hole. This study can be very useful for 
fighting against this astronomical monster.Still there are lots to discover or investigate  
about the black holes. Many quality researches on black hole are to be continued to find 
out many interesting things about black hole.The study also hints certain idea about 
time travel and worm hole which is a burning issue in scientific arenas. 
 

 It is the fact that our universe is overwhelmed with many unsolved mysteries. 
Conversely, we can say phenomena are happening and we are not aware of it because 
of limitations of our perception or nothing new is happening because nothing is 
happening. Whatever be the fact, we most hope that one day our queries will be 
completely solved leaving no stone to be turned. 
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Tree Regenepation and Diversity in Two Community Managed Forests of 
Tanahun District, Nepal  

Prakash Gairhe* 
Abstract  

Community forests are the forests handed over by government to local peoples for 
sustainable use of biological resources. In recent decades community forest has 
become popular in Nepal. Two community forests selected have different years of 
community management. Taldanda Community forest is regenerating forest with twenty 
years of community management while Fulbari Community forest is old growth forest 
(Prior National Forest) handed over to community since last ten years.  Stratified 
random sampling method was used for sampling of tree species.  High sapling density 
was recorded in disturbed plots of Fulbari CF. species of both forest were determined 
by Simpsons and Shannon –weaver index. Fulbari CF have lower value of tree diversity 
(H1=0.9978) than Taldanda CF (H1=1.1835). Statistical analysis through T - test 
show significant different in mean value of diversity of two forest types.   

 Key words : Community forest, Diversity, Regeneration, ANOVA     

Introduction 
 

 Community forests are the secondary kind of forest managed by communities. 
 According to Forest act of Nepal -1993 there are two primary kind of forest (National 
and private forest) and five secondary kind of forest under national forest (Government 
managed, community managed, protected forest, leasehold forest, religious and private 
forest). Community forestry is one of the renowned participatory forest management 
schemes in Nepal. About 1.6 million people participate in community forest program, 
and about one and half million hectares of the forest has been handed over communities 
nationalize (Ojha, 2009).  

 Species diversity is the measure of diversity within an ecological community 
that incorporates both species richness and the evenness of species abundances. 
Diversity is measured for three main reasons: to measure a stability to determine if an 
environment is degrading, to compare two or more environments and to eliminate the 
need for extensive lists. Diversity indices provide important information about the 
composition  of community. Species diversity can be expressed in a single index  
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number. Ecologist have developed many indices of species diversity among which 
Simpsons index (Simpsons 1949) and Shannon-wiener Index, H1 (Shannon and Weaver 
1949) are the most commonly used indices. Simpsons index (C) reflects dominance 
while Shannon-wiener Index (H1) is thought to represent uncertainty or a information of 
a community. The value of diversity index is higher in rich forest and lower in forest 
dominated by single species. 

Objective of the study 
 To study tree regeneration diversity in community forests with different years of 
management. To study responsible factors determining tree regeneration and diversity. 
                                

Study Area 
 

Taldanda Community Forest : It lies in the Northern east part of the Tanahun district 
in ward no.8 of Suklagandaki Municipality of Tanahun. Before community 
management it was in the form of shrub lands and it was regenerated as community 
forest since 20 years   The forest covers an area of 84 hectare.  
 

Fulbari Community Forest: It lies in the Maygde Village ward no.7 of Tanahun 
district of Nepal. Previously it was managed by government as National forest and 
handed over community before ten years. It covers an area of 112 hectare. 
Geographical Locations: 27057’08.32”N, 84007’10. 
 Map of the Study Area  
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Methodology 
 

 Due to the condition of forest stands, stratified random sampling method was 
used for sampling of tree species of both forests. Sampling plot size of 1010m2 was 
determined to be appropriate for the sampling the stand with large number of stems 
small in diameter (Mac Dicken 1997). Altogether 72 plots were established with 36 
plots on each forest types. For sampling the saplings (less than 5 cm) plot of the size 
1x1 m2 was determined to be appropriate.  T-test (Independent sample) and Wilcox on-
signed test was applied to    compare mean values of the variables of two forest types. 
For mapping of sampling site and study area arc GIS software of 9.3 versions was used.  
 

 Species diversity was calculated based on Shannon diversity index (Shannon 
C.E and Weaver W. 1949) using the general formula: H0 =∑pi×lnpi Where H0 = 
Shannon’s diversity index, pi = species proportion (based either on species Count or 
species basal area) and ln = natural logarithm.  
 

Simpson’s (1949), diversity index gives the probability that two individuals selected at 
random will belong to the same species. It was calculated as D=pi 2 .Where pi is the 
proportion of individuals in species community 
 

Result and discussion 
 

  On the basis of diversity index, diversity of both forest types was calculated. 
Regeneration status of both forests was compared on the basis of counting of 
individuals at different phases. The following point describes the forest regeneration 
status and diversity. 

Forest Regeneration Status 
 

 Seedlings and saplings density were highest in both forest types in comparison 
to other successive development phases. The percentage of seedlings and saplings were 
69.97% in Fulbari CF and 64.06% in Taldanda CF. Shorea robusta  was relatively 
more denser than other species with highest seedlings and sapling count. Maximum 
sapling regenerating individuals were recorded in the plots of Fulbari CF with signs of 
past disturbance activities. At the same plots proportion of trees and poles were 
relatively lower than other plots. In Taldanda CF there were no such remarkable signs 
of past disturbance effecting the regeneration of saplings so the regeneration was more 
sustainable than Fulbari CF. 
 Result of present study forests can be compared  with Shorea robusta forest of 
Nawlparasi, Nepal (Sapkota et al. 2009) where  high density of saplings were  found in 
disturbed forest stands than other forests.(Fig 1). 
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1.(a) 

 

 

 

 1.(b) 

 

Fig.1 Number of Individuals at different developmental phases, (a)Taldanda CF, 
 (b)Fulbari CF. 

Note: 1-3 cm DBH and height 30cm to 1.37 m =seedlings and saplings,  3-10 cm DBH 
 and 1M to 1.37 M ht.=Mature regeneration phase,  10-30 cm DBH and ht> 
 1.37 M= Pole and  30-90 cm DBH and Ht> 1.37 M=Tree. 
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Forest Diversity 
 

 Values of Shannon waivers index (H1) in Taldanda CF was 1.1835 and  in 
Fulbari CF  it was  0.997.This indicate diversity of trees was higher in Taldanda CF 
than Fulbari CF as Shannon waivers index (H1)  is sensitive to species diversity.  Value 
of Simpsons index was lower (D=0.394) in Taldanda CF and higher (D=0.4754) in 
Fulbari CF. As Simpson’s index is more sensitive to dominant species,  Fulbari CF was 
dominated by Shorea robusta species. Diversity of both forest are found to be lower 
than the   community managed Hill sal forest of central Nepal (H1=2.42, Sapkota et al. 
2008) but diversity of Taldanda CF is similar with Namjung community managed hill 
sal forest (H1=1.09) and   Khari community managed hill sal forest (H1=1.30) of 
Gorkha District (Shrestha 2005). 

    

 Variation in tree diversity of present studied   forests stands is similar with 
Shorea robusta forest of Nawalprasi district of Nepal (Sapkota et al. 2009), where 
species richness was found to be affected by disturbance Intensity.    

 

 Result is also similar with higher diversity (H1=3.9) and richness in low 
disturbance forest stands and lower in high disturbed forest stands (H1=2.7) in 
Annikhhaty hills of Western Ghats where low disturbance was due to past logging and 
high disturbance was due to human (Anitha et al. 2009) . 

 Shau et al. 2008, also found negative   impact of disturbance factors   like foot 
trails on diversity, density and richness in forty two sites of the Anchanakmar-
Amarknatak Biosphere Reserve of Central India. 

Conclusion  
 

           Regenerated (Taldanda CF) and old growth (Fulbari CF) forests on south facing 
slopes of Tanahun were dominated by Shorea robusta. The tree diversity (H1=1.1835) 
in Taldanda CF were higher than tree diversity (H1=0.9978) of Fulbari CF. As single 
species dominance (Shorea robusta , higher value of simson’s index) was found in 
Fulbari CF, it might be the causal factor in lowering the diversity. Further, disturbance 
may be the causal factor to lower diversity . 

          High sapling density and comparatively lower percent of individuals with higher 
diameter in was found in disturbed plots of old growth forest. This indicates the prior 
disturbance activities have negative impact on tree regeneration. So, forest managers 
should control the disturbance activity to retain good regeneration status. In regenerated 
forest management seems to be effective due to sustainable regeneration.              
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